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A Better Way to Work in Scotland 
 
MINISTERIAL FOREWORD  
 
 
Scotland's children and young people are our greatest asset. Investing in their education is 
essential to achieving their aspirations and our ambitions as a country.  
 
Developing the Young Workforce - Scotland's 7-year Youth Employment Strategy - sets 
ambitious targets to improve the employment, training and education opportunities for all 
young people. The reforms will provide a range of routes into good jobs and careers through 
our universities, colleges, apprenticeships and wider training. 
 
As they prepare for the world of work it is vital that young people are familiar with the 
rights and responsibilities associated with work. The Unions in Schools resource pack helps 
young people to develop the confidence and knowledge to ask questions and to understand 
the importance of equal rights. It also makes them aware of their responsibilities as 
employees and citizens. 
 
We are delighted to endorse this pack which complements the national standards for 
careers education, national standards for work placements and guidance on school-
employer partnerships. 
 
We encourage schools, local authorities, parents and young people to make use of the 
resources.  
 
 
Angela Constance MSP 
Cabinet Secretary for Education  
and Lifelong Learning 
 

Roseanna Cunningham MSP 
Cabinet Secretary for Fair Work, Skills  
and Training 

 
 

STUC UNIONS INTO SCHOOLS 
 
To discuss or book a trade union classroom session, please contact the STUC 
Unions into Schools Team please call or email: 
 
Terry Anderson – Tel: 07791 704 682 / Email: tanderson@stuc.org.uk 
Pauline Walker – Tel: 0141 337 8105 / Email: pwalker@stuc.org.uk 

 
 
 

FOREWORD 
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A Better Way to Work in Scotland 
 
MESSAGE FROM THE STUC  

 
 
It gives me tremendous pleasure to introduce the STUC teaching 
resource A Better Way to Work in Scotland originally produced 
in conjunction with Determined to Succeed and TUC Education 
and now supported by the Scottish Government. 
 
For TEN years, trained trade union reps have been visiting 
Scotland’s secondary schools and working with classes and 
teachers to ensure that young people have an improved 
knowledge of both their rights and responsibilities in the 
workplace.  
 
Their work, along with the input of teachers and pupils, has 
ensured that we have a resource which can be used both by 
teachers and by trade union school visitors, or by both together, to provide flexible teaching 
suitable for a range of ages and abilities as part of aspects of the curriculum dealing with 
enterprise, careers and citizenship.  
 
The STUC strongly supports Developing the Young Workforce agenda which encourages 
pupils to adopt an enterprising and responsible approach to the future world of work. The 
emphasis of this resource is on participative learning, involving classes in discussion, 
negotiation and the forming of opinions. We believe that by providing an enhanced 
understanding of the workplace we can play a part in equipping young people to be 
successful, not just in their working lives, but in wider society.  
 
A Better Way to Work in Scotland comes in seven units which provide an introduction to 
basic rights at work; a more detailed exploration of rights and responsibilities in the 
workplace; an explanation of the role of trade unions; information on trade union 
campaigns; and information to encourages pupils to consider the future world of work.  
 
The resource is supported by a website at www.stuc.org.uk/unionswork where teachers and 
tutors can access additional materials, support and also information on how to request a 
trade union school visit. With the assistance of our 70 trained union reps, in the last decade, 
the STUC Unions into Schools programme has delivered over 1300 classroom sessions to 
school students throughout Scotland. These reps and STUC officials have also delivered 
awareness sessions to teaching staff on how best to utilise the STUC “A Better Way to Work 
in Scotland” pack.   
 
 
 
 

FOREWORD 
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As a result of this on-going dialogue between schools and the trade union movement, the 
STUC Annual Congress now hosts a school student’s debate, where the issues of the day are 
debated in an environment which mirrors the gathering of trade unionists at their largest 
annual event. The latest development of Unions into Schools has seen the STUC involve 
schools in a Schools Songs Festival where pupils create songs relating to social justice issues.  
 
The single biggest message from Unions into Schools is that unions and what they stand for 
are as relevant and necessary today as they ever have been.  
 
 I hope you find the pack useful.  
 
 
 

GRAHAME SMITH 
General Secretary, STUC 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

FOREWORD FOREWORD 
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STUC Unions into Schools 

 
Creating a Safe Space for Discussion for Pupils and Reps 
 
The STUC recognise that a classroom may 
not be the normal working forum for 
many of our trusted Unions into Schools 
reps.  Whilst the activities in the Pack are 
designed to increase understanding and 
broaden young people’s perspectives, 
some of the exercises explore themes 
around discrimination and stereotyping.  
Participants/pupils may express anger, 
discomfort or a mixture of all and express 
views that appear difficult for a union rep 
to accept or initially understand.  It is 
important for reps to outline guidelines or ground rules on debates and create an 
environment where everyone feels safe.  Below are some example ground rules: 

 Respect others:   You will hear views that are different to yours try to keep an open 
mind, make sure that words and body language reflect a respect towards others.  
One of the key aims for all is to listen and learn. 

 Own your own values:   Speak using the “I”, for example “I feel”, try not to use you 
should or you can’t, if you need to disagree with a view, challenge the view not the 
person. 

 Encourage Openness and Honesty:  Make it clear that there are no “silly” questions 
and encourage a non-judgemental approach to debating. 

 Respect confidentiality:  Everything said in the room stays in the room type 
statements are helpful to allow discussion.  Reps should also anonymise information 
used in sharing information. 

 Make sure that time is shared:   Expressing ideas and opinions should be about as 
many people as possible being given a chance.  Have a method that allows for all to 
be asked, even is some pupils want to pass – giving young people the opportunity to 
input is a key aim of Unions into Schools. 

 

Best Wishes on delivering a classroom session. 
STUC 
 
Scottish National Qualifications are changing 
New National Qualifications are being introduced across Scotland as part of Curriculum for 
Excellence (CfE) and employers may start to see these new qualifications appear on 
applications and CVs from August 2014.  For example National 4 and National 5 
qualifications are now offered in place of Standard Grade General and Standard Grade 
Credit respectively. The new qualifications offer increased flexibility and there is a greater 
focus on skills and applying learning to real-life situations.  The changes mean that young 
people will leave school more prepared for the world of work.  

FOREWORD 
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There are also a wider range of vocational qualifications and awards available, such as Skills 
for Work, Certificate of Work Readiness and National Progression Awards. As well as the 
new National Qualifications, these other qualifications support learners’ wider 
achievements. 
 To find out more about CfE and the range of qualifications available, visit the Scottish 
Government website  
http://www.scotland.gov.uk/Topics/Education/Schools/curriculum/  

FOREWORD 

http://www.scotland.gov.uk/Topics/Education/Schools/curriculum/
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Introduction 
 

This resource pack is designed for use by teachers and trained trade union school tutors in 
Scottish schools.  Some of the activities within the pack were written and evaluated for use 
in Scottish schools during 2006-2008 when STUC school visit tutors visited secondary 
schools in Scotland.  Other activities are adapted from materials first included in the TUC A 
Better Way to Work resource aimed at school and college students in England and Wales. 
 
Through consultation with teachers, it is clear that different schools adopt different 
approaches to the teaching of rights and responsibilities within the workplace.  This 
resource is therefore designed flexibly to allow its use within various aspects of the 
curriculum, including citizenship, work experience and as part of the Determined to Succeed 
initiative.  It includes activities which can be used as part of a basic introduction to rights 
and responsibilities at work as well as more challenging activities suited to older pupils 
considering the world of work in more detail. 
 
As a dual resource, to be used by trade union school tutors as well as teachers, the pack 
includes some activities which may be more suited for delivery by trade unionists or those 
with a background in employment rights.  However, all activities come with a tutor note 
including helpful web references.  Additional teacher support notes can also be found along 
with the digital version of this pack online at www.stuc.org.uk/unionswork. 
 
The STUC and TUC Education intend to hold a number of events for teachers wishing to 
become more familiar with using the resource.  Details of such events are available on the 
website. 
 
A number of the activities in the pack will require to be updated in the case that 
employment law changes or, as with the Minimum Wage, annual up-rating occurs.  The ring 
binder format of this pack allows for updates to be downloaded and incorporated at the 
aforementioned website.  Both teachers and tutors may wish to refer to the site before 
undertaking an activity to ensure that information is up to date.  Where possible the activity 
notes indicate whether and when a change is likely to occur.  Equally, a number of the 
activities require the copying of worksheets and resource sheets from the pack and these 
can be accessed online for ease of reproduction. 
 
A Better Way to Work in Scotland is split into 4 units, each of which has a number of 
activities.  In broad terms, Units 1 and 2 are suited to those requiring an introduction to 
rights and responsibilities at work, and Units 3 and 4 require that some level of 
understanding has been established.  Teachers will know the level of understanding within a 
given class.  Trade union tutors will establish this through consulting with a teacher prior to 
their visit. 
 
 
 
 

INTRODUCTION 

http://www.unionswork.org/
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Introduction (cont’d) 
 
 
Each activity includes the following information: 
 
Unit Overview 
 

 Explanation of the broad purpose of the unit 

 Additional sources of information 
 
 
Tutor Activity Note 
 

 Explanation of the aim of the activity 

 How to lead the activity 

 Timings for the activity 

 Required resources 

 Suggestion on how the activity might be used in conjunction with other units 

 Useful sources of further information 
 
 
Pupil Resources 
(may contain) 
 

 Worksheets 

 Resource sheets 

 Other resources dependent upon the activity 
 
A key element of this resource is to enable a trained trade union school tutor to visit schools 
at the invitation of teachers and to work in conjunction with teachers in the delivery of the 
units and activities.  It is likely that, in most cases, trade union tutors will visit a given class 
on only one or two occasions per year but they will be happy to advise on how other 
activities within the pack can be used in conjunction with their visit. 
 
 
 
 
 
 
 
 
 

INTRODUCTION INTRODUCTION 
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Units 
 
 

Unit One: Introductory Activities 

 Unit Overview 

 Icebreakers 
  1. Rights and Responsibilities 
  2. Role of Trade Unions  
  3. The Future of Work 

 Quizzes 
  1. Rights at Work  
  2. Skills for Life 
  3. Trade Unions Today 
  4. The Future of Work 
  5. Equal Rights 
 
Unit Two: Rights and Responsibilities at Work 

 Unit Overview 

 Unit Activities 
  1. Scenario Cards 
  2. Work Experience 
  3. What does it mean? 
  4. What would you do? 
  5. Different Unions – Making a Difference 
  6. Closing the gender pay gap / gender issues in the workplace and society 
  7. Your Rights and Responsibilities as a Modern Apprentice 
 
Unit Three: The Role of Trade Unions 

 Unit Overview 

 Unit Activities 
  1. What’s your opinion? 
  2. Workplace Problems and Trade Unions 
  3. Safe with us 
  4. Unions in the Community – The Living Wage 
  5. The Collective Voice 
 
Unit Four: Modern Apprenticeships 

 STUC / Scottish Union Learning Overview 

 Introduction to Activities 
1. Case Study Activities 
2. Your Rights as a Modern Apprentice 
3. FAQ and Further Resources 

INTRODUCTION 
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Units (cont’d) 

 
 
Unit Five: The Future of Work 

 Unit Overview 

 Unit Activities 
  1. Future Skills 
  2. The Global Economy 
  3. Workers of the World 
  4. Sweatmore – What will we do? 
  5. Employment Rights – Where from here? 
  6. New Legislation  
  

 
Unit Six:  Solidarity Organisations 

 Introduction to Organisation 

 Unit Overview  

 Icebreakers and Resource Notes 

 Quizzes 
 
Scottish Women’s Convention 

 
 
Unit Seven: Campaigns 

 Information on campaigns 

 What does the campaign hope to achieve 

 Classroom activities 
 
 
 
 
 
 
 
 
Please note changes to employment law take place on a regular basis – the STUC will update 
this pack accordingly at the earliest possible time after changes in legislation 

INTRODUCTION 
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Introductory  
Activities 

 
 
 
 
 

 

 Unit Overview 
 

 Icebreakers 
  1. Rights and Responsibilities at Work 
  2. Role of Trade Unions 
  3. The Future of Work 
 

 Quizzes 
  1. Rights at Work 

 2. Skills for Life 
 3. Trade Unions Today 
 4. The Future of Work 
 5. Equal Rights 
 
 
 
 
  

 
 
 

UNIT ONE 



13 
 

 

 
 

 

Introductory Activities Overview 

 
 
Overview 
The aim of this section is to give guidance to teachers and trade union reps delivering 
sessions within schools. 

It is recommended that whenever possible each session should start with either a 
‘quiz activity’ or an ‘icebreaker activity’. This not only builds rapport with the students, but 
also helps to introduce the topics to be considered in the main body of the session.  They 
can also help the tutor to identify the confidence levels, and knowledge base of the group so 
that the session can be delivered at the appropriate level.  This is obviously less important 
for teachers teaching their regular class, however, it may be useful in any case as an 
introduction to the subject to be discussed. 
 
Icebreakers Overview 
Icebreaker sessions do not require activity or resource sheets, as they are purely used to 
generate initial discussion within the classroom. 

Once tutors have introduced themselves to the class you might want to use one of 
the following icebreakers to gently introduce a specific topic.  You should find them useful in 
building a rapport with the students and encouraging participation.  They are also aimed at 
giving a general introduction to the topics to be considered within the main body of the 
session, to prompt discussion and debate. 

The icebreaker activities are meant to be short (approx. 10 minutes), to introduce a 
topic that will lead into one of the pack activities.  They are not meant to be linked to one 
specific activity but to introduce the general topic e.g. ‘Rights and Responsibilities at Work’. 
They are not meant to be prescriptive but rather suggested prompts, which can be amended 
as necessary. 
 
Quizzes Overview 
The quizzes can be used in any session although they each have a specific theme.  Where 
relevant, you should choose to run with a quiz that links to the content of the main activity 
or activities that you will be running. 

Two styles of quiz activities are contained in this unit. 

 True / False style quizzes, aimed predominantly at the S3 – S4 students.  These 
require students to read a statement and decide whether they think it is true or 
false. 

 Opinion style quizzes aimed predominantly at S4 – S5 students.  These are a 
series of statements which students are required to form an opinion upon. 

 
The quizzes are designed to be either stand-alone activities, which have value in 
themselves and / or to be used as part of a longer session (double period) or series of 
sessions. 
Quiz sessions are designed to be delivered in approx. 40 / 45 minutes. 

UNIT 1 - OVERVIEW 
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Icebreaker One: Rights and Responsibilities 
Tutor Note 

 
 

Introduction 
In introducing the session you might want to use one or more of the following statements / 
questions to generate some initial discussion. 
 
“Today we are going to do a session that will get you thinking about your rights at work.” 
 
 
Example questions 
 

 What do you think is meant by a “right at work”? 

 Do you think you have any rights when you go to work? 

 Can anyone think of an example? 

 Some of you might have part-time jobs at the moment.  Have you ever been told 
about what rights you have? 

 Who told you? 

 Can anyone give an example? 
 
 
Tutors should not elaborate by responding to issues raised but should gather 3 or 4 points 
and use them to link to and introduce the activity.  Tutors should not feel that it is necessary 
to use all of the above statements at every session.  You may well find that one statement is 
enough to introduce the session. 
 
You should feel free to change or adapt the questions or statements to suit your topic, using 
your experience and the experience of the class.  Visiting tutors may link directly with the 
information gathered if a pre-school visit has been undertaken.  E.g. you may have been told 
by the teacher that some of the class have got part-time jobs.  Teachers are likely to already 
have knowledge which will be helpful. 
 
Use with: Can be used in conjunction with all of the units in the pack, particularly those 
focusing on rights at work. 
Useful links: www.worksmart.org.uk/rights;  
www.worksmart.org.uk/rights/young_workers_under18; 
http://www.bis.gov.uk/policies/employment-matters/rights 
 
 
A basic guide to employment rights is included in Activity 1 of Unit 2. 

UNIT 1 - ICEBREAKER 

http://www.worksmart.org.uk/rights
http://www.worksmart.org.uk/rights/young_workers_under18
http://www.bis.gov.uk/policies/employment-matters/rights
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Icebreaker Two: Role of Trade Unions 
Tutor Note 

 
 

Introduction 
In introducing the session you might want to use one or more of the following statements / 
questions to generate some initial discussion. 
 
“Today we are going to do a session that will get you thinking about trade unions and the 
role of trade unions.” 
 
 
Example questions 
 

 Can anyone tell me what a trade union is? 

 What do you think trade unions do? 

 Does anyone know the name of any trade unions? 

 Does anyone know someone who is in a trade union? 

 How did you find out? 

 Have you seen trade unions in the newspapers, or on the TV news? 
 
 
Tutors should not elaborate on responding to issues raised but should gather 3 or 4 points 
and use them to link to and introduce the activity.  Tutors should not feel that it is necessary 
to use all of the above statements at every session.  You may well find that one statement is 
enough to introduce the session. 
 
You should feel free to change or adapt the questions or statements to suit your topic using 
your experience and the experience of the class.  Visiting tutors may link directly with the 
information gathered if a pre-school visit has been undertaken.  E.g. you may have been told 
by the teacher that some of the class have got part-time jobs.  Teachers are likely to already 
have knowledge which will be helpful. 
 
Use with: Can be used in conjunction with the activities in Unit 3 of the pack and in Activity 
6 in Unit 2. 
Useful links: www.worksmart.org.uk/rights; www.stuc.org.uk; www.tuc.org.uk 
 
A list and description of the role of most of Scotland’s trade unions is contained within 
Activity 5 of Unit 2. 
 
 

UNIT 1 – ICEBREAKER 2 

http://www.worksmart.org.uk/rights
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Icebreaker Three: The Future of Work 
Tutor Note 

 
 

Introduction 
In introducing the session you might want to use one or more of the following statements / 
questions to generate some initial discussion. 
 
“Today we are going to do a session that will get you thinking about the future of work.” 
 
 
Example questions 
 

 Do you think the workplace has changed over the last twenty years? 

 Why do you think that is? 

 Have your parents had the same job for a long period of time? 

 What type of jobs do you think will be available to you in the next few years? 

 Have you any idea what is meant by the phrase ‘the global economy’? 

 Have you any concerns about your future in the workplace? 
 
 
Tutors should not elaborate by responding to issues raised but should gather 3 or 4 points 
and use them to link to and introduce the activity.  Tutors should not feel that it is necessary 
to use all of the above statements at every session.  You may well find that one statement is 
enough to introduce the session. 
 
You should feel free to change or adapt the questions or statements to suit your topic using 
your experience and the experience of the class.  Visiting tutors may link directly with the 
information gathered if a pre-school visit has been undertaken.  E.g. you may have been told 
by the teacher that some of the class have got part-time jobs.  Teachers are likely to already 
have knowledge which will be helpful. 
 
Use with: Can be used in conjunction with all of the units in the pack, particularly those 
leading towards Unit 4 ‘The Future of Work’. 
 
Useful links: www.theworkfoundation.co.uk 
 

UNIT 1 – ICEBREAKER 3 
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Quiz One: Rights at Work  
Tutor Note 

 
Introduction from Tutor (10 mins) 
The tutor should start the session by giving a brief overview of 

 Why rights at work are important 

 What unions do in the workplace 

 How you can join a union 
This can be done either by a brief presentation or a short brainstorming session. 
 
True or False Task (25 mins) 

 Split the class into small groups of three or four (try to make sure the groups are 
even in number i.e. 2, 4 or 6). 

 Hand out the relevant Rights at Work Quiz - Activity Sheet and ask groups to discuss 
and agree answers (15 of the 25 mins). 

 Ask the class to come back together, read out the questions, and ask for answers. 

 Where an interesting answer occurs, develop discussion. 
 
Note that you only have approx. 10 – 15 mins for the discussion so it is unlikely that you will 
be able to have a discussion on every answer.  You should refer to how the quiz links with 
future activities. 
 
Summary (10 mins) 

 Tutors should use the summary session to reiterate the message on employment 
rights and fairness at work. 

 The tutor should give out the Quiz One Rights at Work - Answer Sheet at the end of 
the session. 

 
Resources 
Quiz One: Rights at Work - Activity Sheet 
Quiz One: Rights at Work - Answer Sheet 
 
Timing (45 mins) 
 
Use with: Can be used in conjunction with all of the units in the pack particularly those 
focusing on Rights at Work in Unit 2 and Activities 4 and 5 in Unit 4. 
Useful links: www.worksmart.org.uk/rights;  
www.worksmart.org.uk/rights/young_workers_under18; 
http://www.bis.gov.uk/policies/employment-matters/rights; 
http://www.equalityhumanrights.com/scotland/ 
 
A Basic Guide to Employment Rights is included in Activity 1 of Unit 2. 
Note: Some of the answers to the quiz questions are subject to annual change.  Go to 
www.stuc.org.uk/unionswork to download updates. 

UNIT 1 - QUIZ 1 

http://www.worksmart.org.uk/rights
http://www.worksmart.org.uk/rights/young_workers_under18
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http://www.unionswork.org/
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Quiz One: Rights at Work 
Activity Sheet 

 
Overview 
When you first enter the world of work you may be unsure of your rights regarding pay, 
holidays, rest breaks etc.  This activity is aimed at giving you an opportunity to discuss and 
identify some of the key rights at work, and to help clarify any areas of uncertainty. 
 
Your tutor will allocate you into small working groups.  In your group read and discuss each 
of the statements below.  Try to agree whether you think each of the statements are true or 
false. 
 
 
True or False 
 

1. The Minimum Wage for adults is £7 per hour 
 

2. There is a Minimum Wage for young people aged between 16 and 17 
 

3. An employee is entitled to 4 weeks paid holiday a year 
 

4. There is a legal right to join a trade union 
 

5. For every 6 hours a worker has a right to 1 hour’s rest 
 

6. Workers must be paid for their lunch break 
 

7. It is legal to pay women less than men 
 

8. Young people under 18 have the right to time off from work to go to college or do 
other forms of training 

 
9. Schools pupils can work up to 4 hours a day 

 
10. The Minimum Wage for people aged under 16 is £1 per hour 

 
 
 
Feedback 
After 15 minutes your tutor will gather the whole class back together and lead a discussion 
around each of the statements. 
 
After the discussion your tutor will give you a handout covering your Rights at Work. 
 

UNIT 1 – QUIZ 1 
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Quiz One: Rights at Work  

Answer Sheet 

 
 

1. The UK Government introduced a UK National Living Wage on 1 April 2016 for all 
working people aged 25 and over of £7.20 per hour 

The current National Minimum Wage for those under the age of 25 will continue to apply 
and will rise in October 2016. 

 

 The rate for 21 – 24 year olds plus is £6.95  (from £6.70) 

 The rate for 18 to 20 is £5.55 (from £5.30) 
 

The Apprentice Rate will increase to £3.40 (from £3.30).  This rate applies to apprentices 
under 19 and those in their first year.   Otherwise the other age categories apply. 
Note: 
           The Minimum Wage normally rises every October 

From the 1st October 2009 employers were no longer able to include tips to make up 
the balance of the Minimum Wage 
The STUC supports the campaign for a £8.25 Living Wage for all workers in Scotland. 

See bottom of answers to Quiz 1 for exceptions to the Minimum Wage 
 
2. There is a Minimum Wage for young people aged between 16 and 17 
TRUE: Special rate for 16 and 17 year olds (above compulsory school leaving age) - £4.00 
per hour (from 1st October 2016, previously £3.87) 
Note: that the special rate for 16 and 17 year olds normally rises every October 
 

3. An employee is entitled to 4 weeks paid holiday a year which equates to 20 days 
FALSE: Full-time workers are legally entitled to 24 days paid annual leave or 4.8 weeks, this 
will rise to 28 days or 5.6 weeks from 1st April 2009 – this includes bank holidays.  Additional 
annual leave may be agreed as part of a worker’s contract 
 

4. There is a legal right to join a trade union 
TRUE: Employees have the right to join or not to join a trade union of their choice.  Their 
employee may not dismiss them, select them for redundancy or make them suffer 
detriment (detriment can be any action short of dismissal e.g. treating someone unfairly in 
terms of pay or training) for being or proposing to become a union member, nor for taking 
part in the union’s activities at an appropriate time.  They are similarly protected if they 
choose not to belong to a union or refuse to join one. 
 

5. For every 6 hours a worker has a right to 1 hour’s rest 
FALSE: If a worker is required to work for more than six hours at a stretch, he or she is 
entitled to a rest break of only 20 minutes.  Different rules apply to young workers.  If a 
young worker is required to work for more than 4 ½ hours at a stretch, he or she is entitled 
to a rest break of 30 minutes. 

UNIT 1 – QUIZ 1 
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Quiz One: Rights at Work 
Answer Sheet (cont’d) 

 
 
6. Workers must be paid for their lunch break 
FALSE: There is no legal requirement to paid lunch breaks.  This is however covered in 
contracts of employment which improve on the statutory minimum. 
 
7. It is legal to pay women less than men 
FALSE: Employers must give men and women equal treatment in the terms and conditions 
of their employment contract if they are employed on: 
‘like work’ – work that is the same or broadly similar 
work rated as equivalent under a job evaluation study, or 
work found to be of equal value 
 
8. Young people under 18 have the right to time off from work to go to college or  

do other forms of training 
TRUE: Employees aged 16 or 17 who aren’t in full-time education and are not very well 
qualified have the right to a reasonable amount of paid time off during working hours to 
study or train for approved qualifications.  This is for people whose job offers little of no 
training who want to improve their skills. 
 
9. School pupils can work up to 4 hours a day 
FALSE: Unclear (appears to vary in regions around Scotland). 
 
10. The Minimum Wage for people aged under 16 is £1 per hour 
FALSE: School pupils under the age of 16 are not protected by the Minimum Wage 
legislation so in theory an employer can pay them as little as they wish. 
 
 
Further notes on the UK National Living Wage: 
Most workers will be entitled to the UK National Living Wage; there are no exemptions 
according to the size of the business 
HM Revenue and Customs can and often will take employers to court for not paying the UK 
National Living Wage 
 
Exceptions to those workers entitled to the UK National Living Wage: 
Self-employed people. 
Bona fide apprentices under the age of 19. 
Bona fide apprentices aged 19 or over – but only in their first year of apprenticeship or if 
under 25. 
All workers under 25 (though still entitled to relevant minimum wage).  
 
 

UNIT 1 – QUIZ 1 
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Quiz Two: Skills for Life  
Tutor Note (figures correct at 2008) 

 
 
Introduction from Tutor (5 mins) 

 Why skills are important 

 Explain that the activity we are about to do raises the question of what unions 
should do about these issues. 

 
Quiz Two Fill in the Blanks (20 mins) 

 Split class into groups of 3 or 4 (make sure the groups are even in number i.e. 2, 4 or 
6) 

 Hand out the Skills for Life - Activity Sheet and ask groups to discuss and agree 
answers (10 mins) 

 Get the group to come together again 

 Go through each question one at a time and read out the answers.  Get each group 
to confirm if they were correct or not.  (Note: you can choose to swap papers 
between groups and get each group to check another group’s answers) 

 You should lead a discussion around the impact of the answers on workers and the 
workplace 

 
Where an interesting debate occurs, be prepared to develop the discussion. (10 of the 20 
mins) 
 
Round up (15 mins) 

 Give out Quiz Two - Answer Sheet 

 Ask the class what they think trade unions should be doing about the problems they 
have just discussed 

 Ask the class if they felt it was a useful session, and reiterate the trade union 
message on Skills for Life 

 
Resources 
Quiz Two: Skills for Life - Activity Sheet 
Quiz Two: Skills for Life - Answer Sheet 
 
Timing (45 mins) 
 
Use with: Can be used in conjunction with all of the units in the pack particularly Activity 4 
in Unit 2 and Activity 1 in Unit 4 
Useful links: www.scottishunionlearning.com;  
www.careers-scotland.org.uk;  
www.learndirectscotland.com;  
www.stuc.org.uk  

UNIT 1 – QUIZ 2 
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Quiz Two: Skills for Life  
Activity Sheet (figures correct at 2008) 

 
Overview 
This activity is aimed at giving you an opportunity to discuss and identify some of the issues 
around the theme of ‘Skills for Life’ and to discuss the role of trade unions in tackling these 
problems. 
Your tutor will allocate you into small working groups for this activity.  In your group read 
and discuss each of the statements below.  Try to agree what number / word should be in 
the BLANK SPACE in each question. 
 
Skills for Life – Activity Sheet 
Fill in the blanks in the following statements using the answers given below (they are not in 
the correct order!) 
 

81 3.5 5 More 2 Less 20 2 60 

 
1. Up to ______ million workers struggle with reading and writing and everyday maths 

which costs UK businesses nearly £5 billion a year and the UK economy around £10 
billion every year. 

2. ______ % of children with low literacy levels have parents / carers with poor literacy 
skills. 

3. People with poor literacy and numeracy are ______ likely to be homeless. 
4. People who have low levels of literacy and numeracy are ______ times more likely to 

be unemployed. 
5. ______ % of those in prison or on probation have writing skills below level 1. 
6. Some adults with poor literacy are dyslexic, 1 in ______ suffer severely from 

dyslexia. 
7. Only ______ % of jobs are available to workers with very low literacy, numeracy and 

/ or ESOL (English for Speakers of Other Languages) skills such as Entry 1. 
8. People with poor skills in literacy and numeracy are ______ likely to have good 

health. 
9. Only ______ % of children who have parents with low levels of literacy and 

numeracy are developing good skills in literacy or numeracy themselves. 
 
Feedback 
After 16 minutes your tutor will gather the whole class back together and lead a discussion 
around each of the statements. 
 
After the discussion your tutor will give you a handout with the correct answers. 
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Quiz Two: Skills for Life  
Answer Sheet (figures correct at 2008) 

 
 
 

1. Up to 3.5 million workers struggle with reading and writing and everyday maths 
which costs UK businesses nearly £5 billion a year and the UK economy around £10 
billion every year. 

 
2. 60 % of children with low literacy levels have parents / carers with poor literacy 

skills. 
 

3. People with poor literacy and numeracy are More likely to be homeless. 
 

4. People who have low levels of literacy and numeracy are 5 times more likely to be 
unemployed. 

 
5. 81 % of those in prison or on probation have writing skills below level 1. 

 
6. Some adults with poor literacy are dyslexic, 1 in 20 suffer severely from dyslexia. 

 
7. Only 2 % of jobs are available to workers with very low literacy, numeracy and / or 

ESOL (English for Speakers of Other Languages) skills such as Entry 1. 
 

8. People with poor skills in literacy and numeracy are Less likely to have good health. 
 

9. Only 2 % of children who have parents with low levels of literacy and numeracy are 
developing good skills in literacy or numeracy themselves. 

 
 

81 3.5 5 More 2 Less 20 2 60 
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Quiz Three: Trade Unions Today  
Tutor Note 

 
 
Overview (5 mins) 
The tutor should start the session by outlining the changing face of the workplace, and the 
challenges this gives business, workers and trade unions.  This activity gives the opportunity 
to consider the role of trade unions in modern day workplaces, society and their relevance 
as we enter the 21st Century. 
 
This can be done either by a brief presentation or a short brainstorming session. 
 
 
Activity 

 Split the class into small groups of 3 or 4. 

 Hand out the Activity Sheet containing the statements to be discussed. 

 Explain the activity. 

 Allocate each group at least two of the statements on the Activity Sheet. 

 Allow at least 20 mins for the groups to discuss and agree a response to the 
statements allocated. 

 Ask each group to give their response to the statements they were allocated. 

 Tutors should lead a discussion around interesting points raised, asking other class 
members for their opinions. 

 Where an interesting answer occurs, allow discussion to develop. 
 
Note that you only have approx. 10 – 15 minutes for the discussion so it is unlikely that you 
will be able to have discussion on every answer.  You should refer to how the activity links 
with future activities. 
 
 
Summary 
Tutors should use the summary session to reiterate the importance of Rights at Work and 
the Role of Trade Unions Today. 
 
Resource 
Quiz Three: Trade Unions Today – Activity Sheet 
 
Use with: Can be used in conjunction with all of the units in the pack. 
Useful links: www.worksmart.org.uk/rights;  
www.stuc.org.uk; 
www.tuc.org.uk 
 
A list and description of the role of most of Scotland’s trade unions is contained within 
Activity 5 of Unit 2. 
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Quiz Three: Trade Unions Today 
Activity Sheet 

 
Overview  
The world of work is changing all the time, and workers and trade unions are facing new 
issues and challenges.  This activity gives you the opportunity to consider the role of trade 
unions in modern day society. 
 
Your tutor will allocate you into small working groups.  Each group will be allocated at least 
two of the statements below.  In your group read and discuss each of the statements below.  
Try to agree a response to each of the statements. 
 

1. Trade unions are a thing of the past and have no place in the modern workplace. 
2. Trade union members have the same terms and conditions as workplaces with no 

trade union. 
3. Most management have an open door policy so unions are not really needed. 
4. Current legislation is so good; workers do not need trade unions. 
5. ‘Jobs for life’ are a thing of the past. 
6. So long as workers in a workplace are safe and well paid, trade unions should not be 

concerned with the impact of their employers on the local environment. 
7. Trade unions only deal with pay and conditions and cannot really help workers with 

low skills levels. 
8. Employers should be left to run their business as they see fit. 
9. Men and women are treated the same in the modern workplace. 
10. Trade unions should be involved in political issues. 

 
 
 
Feedback 
Elect a group member to give a report back of your findings. 
 
After 20 minutes your tutor will gather the whole class back together and lead a discussion 
around each of the statements. 
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Quiz Four: The Future of Work  

Tutor Note 
 
 

Overview (5 minutes) 
The tutor should start the session by outlining the changing face of industry and the global 
economy, and the challenges this gives business, workers and trade unions.  This activity 
gives the opportunity to consider the role of trade unions in modern day society, in an 
international and global context. 
 
This can be done either by a brief presentation or a short brainstorming session. 
 
 
Method 

 Split the class into small groups of 3 or 4. 

 Hand out the Activity Sheet containing the statements to be discussed. 

 Explain the activity. 

 Allocate each group at least two of the statements on the Activity Sheet. 

 Allow at least 20 minutes for the groups to discuss and agree a response to the 
statements allocated. 

 Ask each group to give their response to the statements they were allocated. 

 Tutors should lead a discussion around interesting points raised, asking other class 
members for their opinions. 

 Where an interesting answer occurs, allow discussion to develop. 
 
Note that you only have approx. 10 – 15 minutes for the discussion, so it is unlikely that you 
will be able to have discussion on every answer.  You should refer to how the activity links 
with future activities. 
 
Summary 

 Tutors should use the summary session to reiterate the importance of Rights at 
Work in a changing workplace. 

 
Resources 
Quiz Five: The Future of Work – Activity Sheet 
 
Timing (50 minutes) 
 
Use with: Can be used in conjunction with most of the activities in the pack and particularly 
with Unit 4: The Future World of Work. 
 
Useful links: www.stuc.org.uk; 
www.theworkfoundation.co.uk 
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Quiz Four: The Future of Work  

Activity Sheet 
 
 
Overview 
The world as we enter the 21st Century is changing dramatically.  Industry operates on an 
international and global basis, and workers need to consider how they can respond.  This 
activity gives you the opportunity to discuss the modern world and role of trade unions. 
 
Your tutor will allocate you into small working groups.  Each group will be allocated at least 
2 of the statements below.  In your group, read and discuss each of the statements.  Try to 
agree a response to each of the statements. 
 
 

1. Workers in the UK have no responsibility for workers in other countries. 
 

2. Trade unions should concentrate on their members in the workplace and not get 
involved in international or global issues. 

 
3. There is very little that most businesses can do to help the environment. 

 
4. People should have far more choice about the hours they work, and be able to fit 

work around their caring responsibilities and their other interests. 
 

5. Employers should be trusted to treat workers fairly and legislation is not the best 
way to improve pay and conditions. 

 
6. Migrant workers bring huge benefits to the UK economy, and should be welcomed 

with open arms. 
 

7. Climate change is the greatest threat to our sustainable future on this planet, and 
trade unions should use their influence to help deal with the issue. 

 
8. Partnerships at work between employers and trade unions will be of benefit to all 

workers. 
 

9. If the National Minimum Wage was increased to £10.00 per hour, most workplaces 
would not be able to cope and businesses would be forced to close. 

 
10. All workers should have a right to paid time off work to study throughout their 

working lives. 
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Quiz Five: Equal Rights  

Tutor Note 
 
Introduction from Tutor (10 minutes) 
The tutor should start the session by giving a brief overview of 
Why equality is important 
What unions do to help and promote equality issues 
 
This can be done either by a brief presentation or a short brainstorming session. 
 
True or False Task (25 minutes) 

 Split the class into small groups of 3 or 4 (try to make sure the groups are even in 
number i.e. 2, 4 or 6). 

 Hand out the relevant Equal Rights Quiz Activity Sheet and ask groups to discuss and 
agree answers (15 of the 25 minutes). 

 As the class to come back together, read out the questions and ask for answers. 

 Where an interesting answer occurs, develop discussion. 
Note that you only have approx. 10 – 15 minutes for the discussion so it is unlikely that you 
will be able to have discussion on every answer.  You should refer to how the quiz links with 
future activities. 
 
Summary (10 minutes) 

 Tutors should use the summary session to reiterate the message on Equality and 
Fairness at Work. 

 The tutor should give out the Equal Rights Quiz Answer Sheet at the end of the 
session. 

Note: Some of the issues in this quiz can be quite complex.  Tutors should take care not to 
over complicate the discussions. 
Question 10 has deliberately been left open ended to hopefully stimulate a discussion 
relevant to most school students. 
 
Resources 
Quiz Six: Equal Rights – Activity Sheet 
Quiz Six: Equal Rights – Answer Sheet 
Timing (45 minutes) 
 
Use with: Can be used in conjunction with activities covering Rights at Work in Unit 2 and 
Activity 5 in Unit 4. 
 
Useful links: www.worksmart.org.uk/rights; 
www.worksmart.org.uk/right/young_workers_under18;  
http://www.bis.gov.uk/policies/employment-matters/rights 
http://www.equalityhumanrights.com/scotland/ www.oneworkplace.org.uk;  
www.closethegap.org.uk;  www.capability-scotland.org.uk;  www.stonewallscotland.org.uk; 
www.interfaithscotland.org 

UNIT 1 - QUIZ 5 

http://www.worksmart.org.uk/rights
http://www.worksmart.org.uk/right/young_workers_under18
http://www.bis.gov.uk/policies/employment-matters/rights
http://www.equalityhumanrights.com/scotland/
http://www.oneworkplace.org.uk/
http://www.closethegap.org.uk/
http://www.capability-scotland.org.uk/
http://www.stonewallscotland.org.uk/
http://www.interfaithscotland.org/


29 
 

 

 
 
 

Quiz Five: Equal Rights  
Activity Sheet 

 
Overview 
When you first enter the world of work you may be unsure of your rights.  You would hope 
to be treated fairly, and to not be discriminated against. 
 
This activity is aimed at giving you an opportunity to discuss and identify some of the key 
equal rights at work, and to help clarify any areas of uncertainty. 
 
Your tutor will allocate you into small working groups.  In your group read and discuss each 
of the statements below.  Try to agree whether you think each of the statements is true of 
false. 
 
True or False 
 

1. Disabled people are protected from discrimination at work. 
 

2. Employees must stop work when they are 65. 
 

3. Part-time workers should get less holidays than full-time workers. 
 

4. Men and women must be paid the same rates of pay if they do a similar job. 
 

5. If employers do not agree with trade unions they can stop workers from joining, and 
if workers do join then the employers can discipline them. 

 
6. Employers must ask a person’s religion or belief when interviewing them for a job. 

 
7. Making a joke about someone’s disability, race or religion is not discrimination. 

 
8. Pregnant women have no entitlement to return to their original job after having 

their baby. 
 

9. Employers are not expected to make changes to the workplace to accommodate 
disabled workers. 

 
10. It would be unlawful sex discrimination for a school to have different uniform 

requirements for boys and girls. 
 
Feedback 
After 15 minutes your tutor will gather the whole class back together and lead a discussion 
around each of the statements. 
After the discussion your tutor will give you a handout covering Equality Rights. 
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Quiz Five: Equal Rights 
Answer Sheet 

 
1. Disabled people are protected from discrimination at work. 
TRUE: The Equality Act 2010 provides disabled people with protection from discrimination 
in a range of areas, including employment and occupation.  This means that employers: 

 Must not directly discriminate against a disabled person 

 Must not treat a disabled person less favourably for a reason related to his or 
her disability, unless that treatment can be justified 

 
2. Employees must stop work when they are 65. 
FALSE: From 1 October 2006 the Employment Equality (Age) Regulations makes it unlawful 
to discriminate against employees, job seekers and trainees because of their age.  The 
regulations also give employees the right to request to work beyond 65 or any other 
retirement age set by the company. 
 
3. Part-time workers should get less holidays than full-time workers. 
FALSE: Holidays depend on how many hours you normally work.  Part-time workers have 
the right not to be treated less favourably than comparable full-timers.  This means they 
should receive the same rates of pay and receive holiday entitlement pro-rata to 
comparable full-timers. 
 
4. Men and women must be paid the same rates of pay if they do a similar job. 
TRUE: Employers must give men and women equal treatment in the terms and conditions of 
their employment contract if they are employed on: 

 ‘like work’ – work that is the same or broadly similar 

 work rated as equivalent under a job evaluation study, or 

 work found to be of equal value. 
However, women are still approximately 15% less well paid than men and are far less likely 
to hold senior management positions. Discuss why this occurs? 
 
5. If employers do not agree with trade unions they can stop workers from joining, and 

if workers do join then the employers can discipline them. 
FALSE: An employer may not dismiss an employee, select them for redundancy or make 
them suffer detriment for being or proposing to become a union member. 
 
6. Employers must ask a person’s religion or belief when interviewing them for a job. 
FALSE:  The Equality Act 2010 protects people from discrimination on the grounds of all 
religions and beliefs. 
Interviews are purely about finding out if someone has the right skills for the job.  The job 
involved should be outlined to the applicant to let them decide if there is any conflict with 
their religion or belief. 
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Quiz Five: Equal Rights 
Answer Sheet 

 
7. Making a joke about someone’s disability, race or religion is not discrimination. 
FALSE:  Indirect discrimination is unlawful whether it is intentional or not. 
 
8. Pregnant women have no entitlement to return to their original job after having 
their baby. 
FALSE: When a woman returns to work from maternity leave she has the right to return to 
the same job, on the same terms and conditions, as though she had not been absent.  
However, there can be exceptions to this, depending on whether she returns after a period 
of Ordinary Maternity Leave (the first 39 weeks) or Additional Maternity Leave (the second 
13 weeks).  Please note employers must now offer a shared period of leave after the birth or 
adoption of a child. 
 
9. Employers are not expected to make changes to the workplace to accommodate 

disabled workers. 
FALSE: The Disability Discrimination Act 1995 and the Equality Act 2010 requires that 
organisations must make reasonable adjustments in the recruitment and employment of 
disabled people.  This can include, for example, adjustments to recruitment and selection 
procedures, to terms and conditions of employment, to working arrangements and physical 
changes to the premises or equipment.  This legislation also covers all public buildings, 
including schools. 
 
10. It would be unlawful sex discrimination for a school to have different uniform 

requirements for boys and girls. 
UNCLEAR: It is not unlawful for a school to have rules about the standard of dress of its 
pupils. There has been no legal case decided by the courts on the question of whether 
different school uniform regulations for boys and girls would be discriminatory under the 
Equality Act.  The case would have considered whether, in the light of current conventions 
on dress, it is less favourable treatment on grounds of sex to deny girls the choice of 
wearing trousers as a school uniform option.  The Equality and Human Rights Commission 
believes that in the light of what is now conventional dress for girls, there is a strong 
argument that it is unlawful sex discrimination to deny a girl the opportunity to wear smart 
trousers as an alternative to skirts as part of a uniform code. 
 
Please note: 
Discrimination on grounds of Sexual Orientation 
In December 2003, the sexual orientation regulations came into force. 
Further information can be found on the following websites: 
Stonewall Scotland – www.stonewallscotland.org.uk; 
LGBT Youth Scotland – www.lgbtyouth.org.uk 
Equality Act 2010 
The new Equality Act came into effect on 1st October 2010.  The UK Coalition Government is 

still in the process of enacting the Equality Act 2010. 
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 Unit Overview 
 

 Unit Activities 
  1. Scenario Cards 
  2. Work Experience 
  3. What does it mean? 

 4. What would you do? 
 5. Different Unions – Making a Difference 

6. Closing the gender pay gap / gender issues in the 
workplace and society 

7. Your Rights and Responsibilities as a Modern 
Apprentice 

UNIT TWO 

Rights and 
Responsibilities  
at Work 
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Rights and Responsibilities Unit Overview 
 

Everyone at work is protected by a series of basic legal rights – some old and some new.  
Changes are occurring all the time, and people should always seek detailed advice about 
their particular circumstances.  The basic rights that give everyone some protection are 
known as statutory rights.  These come from Government initiative or from the EU, although 
such rights still have to be turned into UK law.  Employment rights are normally enforced by 
an Employment Tribunal, made up of a panel of independent people, who listen to the 
employer and employee’s point of view and come to a judgement about a case.  Sometimes 
cases go to a civil court for judges to interpret the law, and occasionally an employment-
related matter could go to a criminal court, for example, if someone commits an assault at 
work, or if an employer is being prosecuted for a breach of health and safety law. 
 
These activities help young people to learn about the rights and responsibilities of 
employers and employees.  Young people will also learn about legal and human rights and 
the ways in which trade unions have helped to bring about social change.  The activities 
would benefit from the presence of a trade union official who has up-to-date knowledge of 
employment law. 
 
Tutors are advised to have access to recent reference material. 
 
Information is available online at: 
 
www.tuc.org.uk 
www.acas.org.uk 
www.berr.gov.uk 
 
 
The TUC provides a series of leaflets, including: 
 
Get a life! Your working time rights. 
Take a break! Your working time rights. 
Time off for families 
Working part-time 
Your job and the law 
 
These leaflets are available free on the TUC ‘Know Your Rights’ Line: 
0870 600 4882 
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Purpose of Unit 
 
 
The Aims of this Unit are: 
 

 to introduce young people to their legal position in relation to rights at work. 

 to promote discussion about rights and responsibilities both at work and on work 
experience. 

 to provide opportunities for young people to work with trade unionists in the 
classroom. 

 
 
The Unit consists of six Activities: 
 

 Scenario Cards  - an introductory activity on rights and responsibilities at work 
 

 My Rights and Responsibilities on Work Experience – a short activity on rights and 
responsibilities, which helps in the preparation of students for work experience 

 

 What does it mean? – an activity which introduces young people to both the jargon 
used in the workplace and the working roles and relationships 

 

 What would you do? – a work placement preparation exercise addressing difficult 
situations that might arise at work 

 

 Different Unions – Making a Difference – an activity which introduces young people 
to the differences and similarities in trade unions 
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Rights at Work Activity One: Scenario Cards  
Tutor Note 

 
 
Description 
This activity is designed to introduce young people to a variety of employment rights and to 
encourage them to discuss some of the issues with other young people.  They work in 
groups of three and consider the rights from the perspectives of employee, employer and 
trade union representative.  The activity can be run in a normal lesson of 45 minutes.  It 
would benefit from the involvement of a trade unionist. 
 
Learning outcomes 

 Young people learn about some of the basic rights at work 
 
Method 

 Ask young people to work in groups of three: one takes the role of employee, one 
the role of employer, and one the role of trade union representative.  They can 
decide who plays which role.   

 Give each group one of the Rights and Responsibilities cards.  Each card contains a 
scenario which focuses on a different aspect of workers’ rights.  Give the Basic Guide 
to Employment Rights to the trade union representative in the group who must not 
show it to the other group members. 

 Tell the group that they should discuss the scenario they have been given from the 
point of view of the role they are playing.  The employee should say why they want 
the right described; the employer should give the perspective of a person running 
the company. 

 
Listen to the discussion at this stage and check the legal position on this issue in the Basic 
Guide to Employment Rights.  If young people do not understand one of the cards, the real 
trade unionists should explain it to the group. 
 

 After 10 minutes discussion, the young person in the role of the trade union 
representative should give his / her interpretation of the legal position from the 
Basic Guide to Employment Rights.  Each group should then decide on the correct 
decision for each scenario. 

 When the group has come to a final decision about the card, give them another.  
Some groups may cover more cards than others. 

 Ask each group to say what decisions they came to on each card and the visiting 
trade unionist should clarify any areas of uncertainty and summarise any interesting 
issues which emerged during the discussions. 

 
Timing (Dependent on number of scenarios considered). 
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Rights at Work Activity One: Scenario Cards 
Tutor Note (cont’d) 

 
 
 
Resources:   
Activity 1 Rights at Work – Activity Sheet 
Scenario Cards 
Basic Guide to Employment Rights 
 
Use with: Can be used in conjunction with all of the units in the pack, particularly those 
focussing on Rights at Work. Icebreaker 1 and Quiz 1 in Unit 1 are useful introductions for 
this topic.  Activities 4 and 5 in Unit 4 develop these themes further. 
 
Useful links: www.worksmart.org.uk;  
www.worksmart.org.uk/rights/young_workers_under_18; 
www.bis.gov.uk/policies/employment-matters/rights; 
www.equalityhumanrights.com/scotland/; www.acas.org.uk 
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Rights at Work Activity One: Scenario Cards 
 

Description 
This activity gives you the opportunity to look at the different roles of employee (worker), 
employer (boss), and union representative in the workplace.  It is also an opportunity to 
discuss and identify some of the key legal rights that workers are entitled to. 
 
It involves playing the role of one of the 3 positions indicated above. 
 
Learning outcomes 

 To learn about some of the basic rights at work 

 To explore the different roles in the workplace 
 
Activity 
Your tutor will divide the class into small groups of three.  Within your group you will decide 
who will take on each role: 

 Employer 

 Employee 

 Trade union representative 
 
Each group will be given a Scenario card outlining a typical situation in the workplace.  Each 
of you should take a few minutes to familiarise yourself with the scenario you have been 
allocated. 
 
You should then discuss the scenario that you have been given from the point of view of the 
role that you are playing 
The employee should say why they want the right described in the Scenario card; 
The employer should give the perspective of a person running the company. 
 
After 10 minutes discussion, the person in the role as the trade union representative should 
give his / her interpretation of the legal position, from the Basic Guide to Employment 
Rights, to the other members of their group.  Your group should then agree a final decision 
on the scenario. 
 
Feedback 
You should decide on a spokesperson for your group, who will report back on the final 
decisions you agreed to for each Scenario card you worked with. 
 
Resources 
Scenario Cards 
Basic Guide to Employment Rights 
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Scenario 1 

 

A part-time cleaner, who works 10 hours a week in a supermarket, hears that all full-
time employees have an annual paid holiday of 16 days a year.  The cleaner has only been 

working for the company for 6 months and has not requested any holiday.  However, she 

would like to take some paid time off to visit her son. 

 

The employer has never paid part-timers holiday pay. 

 

What rights does the employee have? 

What would the employer’s view be?  

 
 

Scenario 2 

 

A clerical worker has been working for an employer for 5 months.  She becomes 

pregnant and goes to see her employer to ask for time off and maternity pay.  The 

employer has a very small business and is worried about the cost of employing someone 

during the maternity leave.  It would be easier for the employer to sack the worker. 

 

What rights does the employee have? 

What is the employer’s position? 
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Scenario 3 

 

A driver in a transport company has a very quick temper.  He has sometimes been 

involved in arguments with his fellow workers.  He has worked for the company for 2 

years and one day is overheard swearing at a fellow driver who, he said, insulted him.  

The fellow driver says he is a bully.  The employer tells him to come to the office to be 

given notice to leave because this is not the first time the driver has been aggressive. 

 

 

What are both drivers’ rights? 

Was the employer right to sack the first driver?  

 

Scenario 4 

 

A worker is elected by her fellow workers to be the shop steward for their trade union.  

There are lots of problems for the shop steward to sort out and the worker asks the 

employer for an hour off work to carry out her union work.  The employer does not see 

why she should pay the worker to do trade union business. 

 

What is the position of the shop steward? 

What would the employer say? 
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Scenario 5 

 

A young worker in a distribution company becomes ill.  She earns £185 per week and has 

worked for the company for 1 year.  She is hospitalised for 1 month and her father 

phones the employer to ask for sick pay.  The employer says that he is having to pay 

another person to do the job and cannot afford to pay both workers. 

 

 

What are her rights? 

Who should pay sick pay? 

 

Scenario 6 

 

A small firm is losing money and cannot afford to keep on its entire workforce.  Three 

employees, who have worked for the firm for 3 years, are given redundancy notices. 

The workers do not know whether they will get any redundancy pay or how much.  The 

employer has no funds to pay. 
 

What are the employees’ rights? 

What is the employer’s position? 
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Basic Guide to Employment Rights 1 
 

 
From Day 1 of being employed, you are entitled by law to the following: 

 An itemised pay statement 

 39 weeks maternity leave plus 13 weeks optional leave without pay 

 Time off for antenatal care 

 Equal pay 

 No discrimination under the Equality Act 2010 on any of the nine protected 
characteristics 

 Time off for public duties 

 Time off for trade union duties 

 No victimisation for trade union activities 

 To be represented by a trade union in a disciplinary or grievance hearing 

 A limit of 48 hours on the maximum average working week 

 29 days of paid leave every year 
 
 
After 1 month’s service, you are entitled by law to the following: 

 One weeks’ notice of dismissal 

 Payment if you are suspended on medical grounds 

 Guaranteed payment if you are laid off 
 
After 2 month’s service, you are entitled by law to the following: 

 A written statement of our terms of employment (NB a contract of employment 
legally exists as soon as you have received payment for work: most employees will 
have been given a written contract before or upon starting work) 

 
After 6 month’s service: 

 The right to an additional 26 weeks unpaid maternity leave 

 The right to up to 2 week’s paternity leave from the birth to within 56 days of the 
birth 

 The right to apply for flexible working for people with parental responsibility for a 
child under 17 or a disabled child under 18 

 
After 1 years’ service, you are entitled by law to the following: 

 The right to 13 weeks unpaid parental leave 

 Protection against unfair dismissal (now 2 years for those employed after 6 April 
2012) 

 A written statement from your employer giving reasons for dismissal.  This must be 
provided within 14 days of your request. 

 
After 2 years’ service, you are entitled by law to: 

 Statutory redundancy pay 
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Basic Guide to Employment Rights 2 
 
 
What is unfair dismissal? 
You employer must be able to show that there was a good reason for your dismissal and 
that he / she acted reasonably.  A dismissal is usually regarded as fair if it is to do with: 
Capability or qualifications for the job; Misconduct; Redundancy; Legal requirements for the 
job; some other substantial reason. 
 
Some dismissals are automatically unfair.  You do not need the 2 years’ service with your 
employer if you claim that you were dismissed because of: Pregnancy; Sex or race 
discrimination or sexual orientation or religious beliefs; Equal pay; Union membership or 
activities; Health and safety; Enforcing a statutory right. 
 
Redundancy  
The law states that your employer must consult about proposed redundancies with either 
the recognised union or the representatives elected by the employees at the workplace.  
This only applies if 20 or more employees are to be made redundant. 
 
The law sets out the minimum redundancy payment.  This depends on your age, your pay 
and your length of service: 

 Aged 18-21: half a week’s pay for each year of service 

 Aged 22-40: one week’s pay for each year of service 

 Aged 41-65: one and a half week’s pay for each year of service 
 
Statutory sick pay 
You can get sick pay from your employer if: 

 You are under 65 

 You have been off work for at least four days in a row (you do not get sick pay for the 
first three days of sickness) 

 The period of sick leave is at least four days long 

 Your weekly gross earnings are £107 or more 
 
Part-time workers 
If you work part-time, you now have the same rights as full-time employees.  Also you 
should receive the same rights (pro-rata) as full-timers for all benefits, for example holidays.  
Since most part-time workers are women, it may be that your employer is guilty of indirect 
sex discrimination if you are not receiving the same benefits as full-timers. 
 
 
These are minimum statutory rights.  Some workers have additional rights, which have 
been negotiated locally.  This is not a legal document.  Professional advice should always 
be sought. 
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Activity Two: Work Experience 
Tutor Note 

 
Description 
When students go out on work experience, they are technically employees of the company.  
They do not have all the same rights as employed staff, but they have a number of rights 
and also responsibilities that ought to be discussed during preparation for their placements.  
This activity can help students understand how being more assertive, by not being afraid to 
make requests or to ask questions, can improve the quality of their experience.  Students, 
working in pairs, consider a set of statements about their rights and then a second set of 
statements about their responsibilities on work experience.  The activity is designed to be 
run in a typical 40 minute lesson period. 
 
Learning outcomes 

 Young people learn about the rights and responsibilities they have on work 
experience 

 They discuss what they should do if there are difficulties 
 
Method 

 Explain that the aim of the activity is to help students to understand the rights and 
responsibilities which they have while on work experience.  It is advisable to use this 
activity once students know which placement they will be going to.  The activity will 
be enhanced if students going to similar areas of work (e.g. retail, office) work 
together. 

 Distribute one copy of the Worksheet to each pair and read through the instructions 
with them.  Explain that people have responsibilities as well as rights.  Some of these 
responsibilities are dealt with by law (e.g. health and safety) and others are not.  
Allow 10 minutes for each pair to agree on the rights and responsibilities they have: 
always, usually, sometimes, or never. 

 Ask at least 2 groups to join together, again trying where possible to keep groups 
going to similar work areas together.  Ask them to compare and contrast their 2 
checklists.  Allow 10 minutes to see if they can agree a common list. 

 Debrief by asking one group to identify the list of rights which they think they always 
or usually would have.  Ask if any other groups disagree.  Ask them if there are any 
situations when this right would not apply. 

 Repeat the exercise for responsibilities, starting with a different group.  Attempt to 
produce a class set of rights and responsibilities which students can record and take 
with them to their placement.  Are there any differences in rights and responsibilities 
between different types of workplace? 

 
Resource 
Activity 2 Worksheet 
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Activity Two: Work Experience 
Tutor Note (cont’d) 

 
 
 
Use with: This activity can be used as a stand-alone activity or linked to an activity after 
their work placement and can also be used in conjunction with a range of activities in this 
pack. 
 
 
Following their work experience, students could review the list of rights and responsibilities.  
To what extent were students able to exercise their rights?  To what extent did they fulfil 
their responsibilities? 
Useful links: www.careers-scotland.co.uk; www.worksmart.org.uk/rights; 
www.worksmart.org.uk/rights/young_workers_under_18; 
http://www.bis.gov.uk/policies/employment-matters/rights; www.acas.org.uk 
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Activity Two: Work Experience  
Tutor Note 

 
Description 
When you are working with others on work experience, you should be clear about your 
rights and responsibilities. 
 
It will help you to be more confident if you think about these rights and responsibilities 
before you go on your work placement.  This activity gives you the opportunity to discuss 
and identify some of your rights and responsibilities as a worker. 
 
Learning outcomes 

 To understand more about your rights and responsibilities at work 

 To build your confidence before entering the workplace 
 
Activity 
Your tutor will explain the aims of the activity.  The class will then be divided into pairs.  
Each pair will be given an activity worksheet (see attached).  Your tutor will read through 
the instructions with you. 
 
Each pair will then have 10 minutes to agree on the rights and responsibilities they have: 
always, usually, sometimes or never. 
 
After 10 minutes you tutor will ask groups to join together.  The tutor will try to keep groups 
going to the same work areas together.  You will be asked to compare and contrast your two 
checklists.  You will be given 10 minutes to see if you can agree a common list. 
 
Feedback 
Your tutor will choose a group to identify the list of rights, which they think they always or 
usually would have. 
Your tutor will choose a different group and will repeat the exercise for responsibilities. 
 
Your tutor will then lead a discussion to attempt to produce a class set of rights and 
responsibilities, which you can record and take with you to your placement. 
 
Resource 
Activity 2 Resource Sheet 
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Activity Two: Work Experience  
Resource Sheet 

 
Look at the table of rights below and agree which of these is always or usually a right, 
whatever the circumstances.  Decide which is sometimes or never a right on work 
experience.  Tick the right box. 
 
 
Rights 

I have the right to:  Always Usually Some- 
times 

Never 

1. ask questions if I don’t understand     

2. be heard when I want to say something     

3. decide what to do with my own time     

4. make mistakes without feeling guilty     

5. say ‘no’ to others’ requests     

6. ask my supervisor to explain when they ask me to do 
things 

    

7. do the tasks listed in the description of the 
placement 

    

8. refuse to do menial or repetitive jobs lasting for more 
than 2 days 

    

9. be treated with respect     

10. ask to try things that will help me learn     

 
Now do the same for the list of responsibilities. 
 
Responsibilities 

I have the responsibility to : Always Usually Some- 
times 

Never 

1. arrive and leave on time     

2. listen carefully to health and safety rules     

3. look after my own health and safety at work     

4. be aware of the health and safety of my co-workers     

5. learn as much as I can during my placement     

6. follow my supervisor’s instructions     

7. treat others with respect     

8. ask questions when I don’t understand     

9. work as hard as I can     

10. ask for help if I need it     
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Activity Three: What does it mean? 
Tutor Note 

 
Description 
When they enter the workplace young people will be introduced to terminology and 
relationships that they may be unfamiliar with.  This activity gives them the opportunity to 
look at some of the most familiar words and terminology used today, and to discuss what 
they think they mean.  It introduces the students to some of the relationships in the 
workplace e.g. worker, boss, supervisor, and also to some of the common issues like pay, 
overtime, contracts etc.  Students work in small groups of 2 or 3, which should encourage all 
class members to participate.  Each group will be allocated 2 or 3 common terms from 
Activity Three Worksheet which they will discuss and then agree on an interpretation.  This 
activity is designed to run in a typical 40 minute session and is a useful activity to run before 
or link with Activity Four. 
 
Learning outcomes 

 To develop an understanding of workplace terminology 

 To prepare for the workplace 

 To develop presentation skills 
 
Method 
Explain that the aim of the activity is to help students to understand some of the language / 
terminology used in the workplace.  You may want to add some personal comment of your 
won on your own experience when entering the workplace for the first time. 
 

 Distribute on copy of Activity Three and Worksheet 3 to each class member. 

 Divide the class in small groups of no more than 3. 

 Allocate each group 2 or 3 terms from Worksheet 1. 

 Allow approximately 10 minutes for each group to discuss the terms that they have 
been allocated and agree on a definition. 

 Allow an additional 5 minutes for the group to prepare a flipchart of the main points 
from the discussions.  You may need to explain exactly what you want to be written 
on the flipchart and the purpose of flipcharts. 

 Ask each group to give a brief verbal report on their findings.  Ask if any other groups 
agree / disagree.  Try to ensure that each group feeds back on at least one term. 

 You will need to clarify any contentious or unclear points. 

 At the end of the activity hand out Activity 3 Resource Sheet. 
 
Resources 
Activity 3 Worksheet 
Activity 3 Resource Sheet 
Use with: This activity can be used as a stand-alone activity or linked to an activity after 
their work placement.  Useful prior to work experience placement. 
Useful links: www.worksmart.org.uk/rights; 
http://www.bis.gov.uk/policies/employment-matters/rights; www.acas.org.uk 
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Activity Three: What does it mean? 
 
Description 
When you enter the workplace you may be introduced to terminology and relationships 
that you are unfamiliar with.  This activity gives you the opportunity to look at some of the 
most familiar words and terminology used today, and to discuss what you think they mean. 
 
Learning outcomes 

 To develop an understanding of workplace terminology 

 To prepare for the workplace 
 
Activity  
Your tutor will divide you into small groups of 2 – 3.  Your tutor will allocate each group 2 or 
3 of the terms from Activity 3 Worksheet (attached).  In your group you should discuss and 
identify what you think each allocated term means.  You should note your responses on the 
Worksheet. 
 
Report Back 
Put your findings onto a flipchart and elect a group spokesperson to report your findings 
back to the whole class. 
 
Resources 
Activity 3 Worksheet 
Activity 3 Resource Sheet 
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Activity Three Worksheet – What does it mean? 
 

Term Meaning 

Worker  

Boss  

Supervisor  

Contract  

Overtime  

Shifts  

Holidays  

Strike  

Sack  

Unions  

 
 



50 
 

 

Activity Three Resource Sheet: What does it mean? 

Term Meaning 

Worker 
A person who works at a specific occupation in return for money / pay / 
wages.  An employee in a shop, factory, office, school.  Homer Simpson 
is a famous example 

Boss 
The owner of an organisation, employer, or person in charge.  Often 
responsible for hiring workers.  A person who exercises control over 
workers and makes decisions. 

Supervisor 

Responsible for groups of workers and answerable to higher level 
management.  Sometimes referred to as foremen, line managers, 
charge-hands, and gaffers.  Direct and guides others in performing 
tasks.  Don’t normally do the tasks themselves. 

Contract 

A legal agreement between an employer and an employee.  It comes 
into force when an employee agrees to work for pay.  An employer is 
legally required to put the main details of an employee’s work in 
writing e.g. hours, pay and leave.  A contract of employment is not one 
singular document. 

Pay 
The money a worker receives for carrying out their duties.  Can be paid 
in different ways including hourly rate, weekly rate, monthly rate, 
annual rate etc.  Also called wage or salary. 

Overtime 
Work done in addition to regular working hours, generally for 
additional payment, often of a higher rate of pay.  It may be during 
nights, weekends or holidays, in fact anytime not normally worked. 

Shifts 
Periods of work that an employee is required to work during a 24 hour 
period.  These shifts are determined by business need and are usually 
included in a worker’s contract of employment. 

Holidays 
All workers now have a legal entitlement to ‘paid’ holidays.  The 
amount of holidays a worker is entitled to is determined by the law, 
their contract of employment, and the hours they work. 

Strike 

A form of industrial action.  Employees / workers refuse to work when 
in dispute with their employer to try to convince an employer about a 
particular decision e.g. levels of pay, working conditions, treatment of 
workers.  Striking is only one form of industrial action. 

Sack 
When an employer ends a worker’s contract of employment.  Also 
called dismissal.  Often this is related to disciplinary issues. 

Unions 

Workers in the same occupation or related occupations join together to 
get favourable wages, hours, equality, and working conditions.  
Organised on a National, Regional, and Local basis.  Workers elect 
representatives (reps) e.g. Shop Stewards, Safety Reps, Learning Reps, 
and Equality Officers. 
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Activity Four: What would you do?  
Tutor note 

Description 
Young apprentices are immersed in workplaces for around 50 days over 2 years and so are 
likely to be treated much more as one of the workforce than students on a 2 week block.  
Problems that might arise will go on over a long period and can get worse unless action is 
taken to stop them.  In this activity, students preparing for apprenticeships or extended 
work placements are asked to consider a range of What if? scenarios to explore how they 
might react and what they might do in each situation. 
 
Learning outcomes 

 Apprentices are better prepared to handle difficult situations and problems that 
might arise during the placement. 

 Apprentices are more aware of their rights and responsibilities in difficult situations 
and what they can do to alleviate any stress or worry they might feel. 

 
Method 

 The activity is best run at school or college in preparation for an extended work 
placement with an employer.  Reassure students that there are very few problems 
that arise for apprentices and the main aim is to make them aware of what to do if 
they encounter any of the range of problems presented. 

 Divide the students into groups and distribute the Young Apprentice – What would 
you do? cards.  You can either reproduce the whole sheet of eight situations, or give 
each group 1 or 2 situations to discuss depending on the time available.  They should 
read the scenario and then discuss and make a note of their responses to the 2 (or 
all) questions. 

 You may want to share these thoughts with students before they do the task or as 
part of the debrief.  Debrief by taking one scenario at a time.  Ask one group to 
feedback to the whole group the essence of their discussions and their conclusions 
about what their rights and responsibilities were and what they would do.  Then ask 
another group with the same scenario if they agree, or have anything to add, and so 
on until all situations are discussed.  The Card Responses Guide will help with some 
of the discussion.  You may want to use this as a handout at the end of the activity. 

 It would add considerably to the quality of the exercise if a trade union visitor was 
present to discuss the scenarios and to reassure students. 

 
Resources 
Activity 4 Worksheet 
What would you do? cards 
 
Use with: This activity can be used as a stand-alone activity but is best approached in line 
with the ‘Method’ section above. 
Useful links: www.modernapprenticeships.com; www.careers-scotland.org.uk; 
www.learndirectscotland.com; www.worksmart.org.uk/rights; 
www.bis.gov.uk/policies/employment-matters/rights; www.acas.org.uk 
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Activity Four: What would you do? 

 
 

Activity Overview 
Apprentices are immersed in workplaces for around 50 days over 2 years and so are likely to 
be treated much more as one of the workforce than students on a 2 week block.  Problems 
that might arise will go on over a long period and can get worse unless action is taken to 
stop them.  This activity will give you the opportunity to discuss some potential problems in 
the workplace and identify how you might deal with them. 
 
Learning outcomes 

 Apprentices are better prepared to handle difficult situations and problems that 
might arise during the placement. 

 Apprentices are more aware of their rights and responsibilities in difficult situations 
and what they can do to alleviate any stress or worry they might feel. 

 
Activity 
Your tutor will divide you into groups and distribute the Young Apprentice – What would 
you do? cards.  You will be asked to read the scenario(s) in the card(s) and then discuss and 
make a note of your responses to the 2 questions in each scenario. 
 
Feedback 
Each group should elect a group spokesperson who will be asked to feedback the group’s 
conclusion about what their rights and responsibilities were and what they would do.  Other 
groups with the same scenario may be asked if they agree, or have anything to add. 
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A. Wind up Merchant 

Someone you work with makes comments you 

do not like about your religious beliefs and 

family background.  When you ask them to 

stop, they say that you can’t take a joke.  Next 

time you see them, the same thing happens. 

 

 

What are your rights and responsibilities in 

this situation? 

 

What would you do in this situation? 

A. Workplace relationships 

A work colleague of the opposite sex starts to 

show interest in you and asks you to meet 

them after work to go for a walk? 

 

 

 

 

What are your rights and responsibilities in 

this situation? 

 

What would you do in this situation? 

B. Use and abuse of company equipment 

The company rules about using the phone and 

email for personal use have been explained to 

you.  However, most of your work colleagues 

do use the phone to call their friends.  They 

also lay solitaire and surf the net when things 

are quiet and tell you that you can do the 

same. 

 

What are your rights and responsibilities in 

this situation? 

 

What would you do in this situation? 

B. Up close and personal  

A work colleague is in the habit of putting their 

face very close to yours when talking to you.  

They also come up behind you and rest their 

hand on your shoulders when starting a 

conversation. 

 

 

What are your rights and responsibilities in 

this situation? 

 

What would you do in this situation? 

C. Health and safety briefing 

In school you had one lesson on health and 

safety on work experience, but you visited the 

dentist on that day and missed it.  You had a 

health and safety induction on the first day at 

work, but some of the language was hard to 

understand and you felt too nervous to ask 

questions. 

 

What are your rights and responsibilities in 

this situation? 

 

What would you do in this situation? 

C. Gender issues 

You are at the workplace with an apprentice of 

the opposite sex to you.  After a while it is 

clear that they are given more opportunities 

than you.  When you ask about this you are 

told that they have developed better skills than 

you and so can try more ambitious projects. 

 

What are your rights and responsibilities in 

this situation? 

 

What would you do in this situation? 

 

D. Safety equipment 

The health and safety induction stressed the 

importance of wearing personal protective 

clothing and equipment during some of the 

work operations.  However, some of your 

colleagues take these off or do not use the 

equipment when the supervisor is away as it 

slows them down. 

 

What are your rights and responsibilities in 

this situation? 

 

What would you do in this situation? 

D. Mind your language 

You find that work colleagues use a lot of bad 

language and also read out articles from tabloid 

newspapers which you find offensive.  They 

also tell rude and sexist jokes. 

 

 

 

 

What are your rights and responsibilities in 

this situation? 

 

What would you do in this situation? 
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Activity Five: Different Unions - Making a Difference 
Tutor Note 

 
Description 
Tutors should ensure that prior to this activity a discussion, or an activity, should have taken 
place raising awareness of trade unions.  The students may not be aware that there are lots 
of different trade unions, and may also not be aware that some unions are sector specific 
and some are general unions.  This activity introduces students to a variety of unions, and 
gives the main introduction into some of the differences, and similarities. 
 
Learning outcomes 

 To recognise the differences and similarities in trade unions. 

 To develop an understanding of the changing face of trade unions. 
 
Method  
Start the session by asking the group if they know the names of any trade unions, and if they 
do, what type of workers they represent (5 minutes).  Tutors should also mention that all 
workers have a legal right to decide if they want to join a trade union. 

 Explain the aims of the activity (5 minutes). 

 Divide the class into small groups, allocating each group a list of workers e.g. 
teachers, construction workers, civil servants, nursery workers, firefighters etc. 

 You may want to put small sector name cards on each group’s table. 

 Hand each group a set of the ‘Union Cards’. 

 Ask each to consider and identify which union, or unions they think would be the 
most appropriate for their type of worker. 

 Once they have done this, ask the group to read through the cards, and discuss any 
differences or similarities between them. 

 Ask each group to report back on who they are, and the union or unions that they 
decided were most appropriate for them.  You may find that more than one group 
has selected the same union.  If so, you should note this for later discussion. 

 You may need to correct any mistakes, and / or point groups in the right direction if 
they are unsure.  You should try to involve the whole class in this. 

 The tutor should then lead a discussion about what the groups noticed the 
differences were between the different unions, i.e. Size, more than one type of 
worker represented, sectors represented etc. (10 minutes) 

 Tutors should use points raised in the discussion to develop an understanding that 
what they have been given is merely a snapshot of just some of the unions that 
operate in the UK.  Tutors should also explain the changing face of trade unions. 

 
o Move towards larger general unions 
o Amalgamations 
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Activity Five: Different Unions - Making a Difference  
Tutor Note (cont’d) 

 
 
Note 
If working with an S5 / S6 group the tutor may ask the group their thoughts on why the 
trade unions are moving towards amalgamations. 

 Emphasise the positive message of the trade unions and the important role they 
play. 

 Compliment the groups on their participation 
 
There are clear advantages for this activity in the tutor having an in-depth knowledge of 
Scottish trade unions and teachers may find it particularly helpful to invite a trained trade 
union visitor to attend this session. 
 
Resources 
Activity 5 Worksheet 
Union Cards 
 
Use with: This activity can be used as a stand-alone activity or in conjunction with any of the 
activities in Unit 3. 
Useful links: www.worksmart.org.uk/rights;  
www.worksmart.org.uk/unionfinder; 
 www.stuc.org.uk;  
www.tuc.org.uk 
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Activity Five: Different Unions - Making a Difference 
 
 
Description 
You may have discussed the role of trade unions in previous activities.  You may not be 
aware of just how many unions operate in Scotland and the UK.  Trade unions have 
developed and changed in many ways since they first started over 200 years ago.  Those 
changes continue today, and this activity gives you an opportunity to consider the trade 
unions and their role as we enter the 21st Century. 
 
Learning outcomes 

 To recognise the differences and similarities in trade unions 

 To develop an understanding of the changing face of trade unions 
 
Activity 

 Your tutor will divide the class into small groups, allocating each group a list of 
different types of workers e.g. teachers, construction workers, civil servants, nursery 
workers, fire-fighters etc. 

 Each group will be given a set of ‘Union Cards’. 

 Your group should consider and discuss which, union or unions; they think would be 
the most appropriate for workers in their type of work.  You may find that there is 
more than one union that you can join. 

 Once you have done this, you should discuss any differences, similarities, or 
interesting points between the different unions.  This might be size, types of 
members, sector represented etc. 

 
Report Back 
Your group will be asked to appoint a group member to report back on your findings. 
 
The whole class will then have a discussion on the outcomes of your reports. 
 
Resource 
Union Cards 
(membership UK and Scottish and gender breakdown correct as at April 2008) 
For latest trade union membership figures please see document below 
www.bis.gov.uk/assets/biscore/employment-matters/docs/t/12-p77-trade-union-
membership-2011.pdf 
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ASLEF is one of Britain’s trade union for train drivers. 

Its 18,500 + members are employed in the train 

operating companies, the freight companies, London 

Underground and some Light Rapid Transport.  The 

first recorded meeting of the ‘Associated Society of 

Locomotive Steam Enginemen and Firemen’ was held 

on 7th February 1880. 

 

UK Membership: 18,000 

Scottish Membership: 1,500 

Gender Breakdown: 2% women 

 

 
 

BECTU is the independent union for those working in 

broadcasting, film, theatre, entertainment, leisure, 

interactive media and allied areas.  The union 

represents permanently employed, contract and 

freelance workers who are primarily based in the 

United Kingdom. 

 

UK Membership: 26,500 

Scottish Membership: 1,900 

Gender Breakdown: 38% women 

 

 
 

 

Community represents members across a range of 

industries, from steel and wire to footwear and 

textiles, from plastics to betting shops and from the 

National League of the Blind and Disabled. 

 

 

UK Membership: 67,000 

Scottish Membership: 3,000 

Gender Breakdown: 29% women 

 

 
 

The Communication Workers’ Union (CWU) is the 

biggest union for the communications industry in the 

UK with 250,000 members.  CWU members work in 

the Post Office, BT and other telephone companies, 

cable TV, Accenture HR Services, Santander.  Its 

members’ skills include engineering, computing, 

clerical, mechanical, driving, retail, financial and 

manual skills.  

 

UK Membership: 250,000 

Scottish Membership: 21,000 

Gender Breakdown: 21% women 

 

 
 

 

Founded in 1847 the Educational Institute of Scotland 

(EIS) is the oldest teaching union in the world.  Today 

the Institute has over 60,000 members, representing 

over 80% of teachers in Scotland, working in 

Nursery, Primary, Secondary and Special Education, 

right through to Further and Higher Education. 

 

 

Scottish Membership: 60,000 

Gender Breakdown: 76% women 

 

 
 

 

 

Equity is the UK Trade Union representing 

professional performers and other creative workers 

from across the spectrum of the entertainment, 

creative and cultural industries. 

 

 

UK Membership: 20,000 

Scottish Membership: 15,000 

Gender Breakdown: 48% women 
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The GMB is a general union.  The GMB has members 

working in many parts of the economy including 

manufacturing, energy, local government, the water 

industry and public services.  One in every 23 people 

at work in the UK is a member of GMB and GMB is 

organised in 34 of the UK’s biggest 50 companies. 

 

UK Membership: 600,000 

Scottish Membership: 60,000 

Gender Breakdown: 45% women 

 

 
 

The Musicians’ Union represents over 32,000 

musicians working in all sectors of the music business.  

As well as negotiating on behalf of musicians with all 

the major employers in the industry, the MU offers a 

range of services tailored for the self-employed by 

providing assistance for full and part time professional 

and student musicians of all ages. 

 

UK Membership: 32,000  

Scottish Membership: 2,100 

Gender Breakdown: 29% women 

 

 
 

 

Nautilus International is the trade union and 

professional organisation for some 18,000 ship 

masters (captains), officers, officer trainees (cadets), 

and shipping industry personnel, such as ship pilots, 

vessel traffic services operators (similar to air traffic 

control), harbourmasters, seafarers in the oil and gas 

industry, and shore-based staff. 

 

UK Membership: 18,000 

Scottish Membership: 2,100 

Gender Breakdown: 

 

 
 

NUJ members work across the entire media industry 

– as staffers and freelancers, writers and reporters, 

editors and sub-editors, photographers and 

illustrators.  Members work in broadcasting, 

newspapers, magazines, books, in public relations, and 

in a variety of new media.  Founded in 1907, the NUJ 

is among the biggest and best-established journalists’ 

unions in the world, with 38,000 members. 

 

UK Membership: 38,000 

Scottish Membership: 3,200 

Gender Breakdown: 32% women 

 

 
 

Prospect has more than 100,000 members in the 

public and private sectors.  Its members are 

engineers, scientists, managers and specialists in areas 

as diverse as agriculture, defence, energy, 

environment, heritage, shipbuilding and transport.  It 

is the largest union in the UK representing 

professional engineers. 

 

UK Membership: 100,000 

Scottish Membership: 11,000 

Gender Breakdown: 25% women 

 

 
 

 

The FBU represents over 85% of the uniformed staff 

of the UK fire and service.  Its members are frontline 

public service workers – covering the roles of 

Firefighter to Area Manager, including emergency fire 

control staff and firefighters working the retained 

duty system. 

 

UK Membership: 65,000 

Scottish Membership: 6,000 

Gender Breakdown: 6% women 
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PCS members deliver governmental services in both 

the public and commercial sectors.  Their members 

work in government departments, agencies, public 

bodies, and in some private companies mainly in IT.  

Their members undertake a variety of essential roles 

including information technology, catering, 

administration, security and management in areas 

such as the coastguards, air traffic control, customs, 

benefits centres and tax offices. 

 

UK Membership: 325,000 

Scottish Membership: 35,000 

Gender Breakdown: 61% women 

 

 
 

 

 

The RMT is a fast growing union with nearly 75,000 

members from almost every sector of the transport 

industry – from the mainline and underground 

railways, shipping, buses and road freight. 

 

 

 

UK Membership: 75,000 

Scottish Membership: 7,500 

Gender Breakdown: 13% women 

 

 
 

 

 

Founded in 1944, the Scottish Secondary Teachers’ 

Association is Scotland’s second largest teachers’ 

union, set up to focus on secondary issues. 

 

 

 

 

 

Scottish Membership: 8,000 

Gender Breakdown: 61% women 

 

 
 

 

TSSA is an independent, UK-based trade union for 

the transport and travel trade industries.  It has 

30,000 members in the UK and Ireland, working for 

the railways and associated companies, London 

Underground and Transport for London, the travel 

trade, and in shipping, ports, road haulage and buses. 

 

 

 

UK Membership: 30,000 

Scottish Membership: 2,750 

Gender Breakdown: 30% women 

 

 
 

 

The Prison Officers’ Association (Scotland) 

represents prison officers in the public and private 

sectors as well as secure psychiatric workers.  The 

POA (Scotland) works closely with its English 

counterpart the POA but is a separate organisation. 

 

 

 

Scottish Membership: 2,750 

Gender Breakdown: 17.5% women 

 

 
 

UCATT is the UK’s only trade union specialising in 

construction; with 125,000 members spread 

throughout England, Wales, Scotland and Northern 

Ireland.  UCATT represents construction workers in 

local authorities, the NHS, government 

establishments and the private sector working.  

UCATT has a particular interest in Health and Safety 

because of the dangerous nature of construction 

work. 

 

UK Membership: 125,000 

Scottish Membership: 18,000 

Gender Breakdown: 1% women 
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The University and College Union (UCU) represents 

more than 120,000 academics, lecturers, trainers, 

instructors, researchers, managers, administrators, 

computer staff, librarians and postgraduates in 

universities, colleges, adult education and training 

organisations across the UK.  It was formed on 1st 

June 2006 by the amalgamation of the Association of 

University Teachers (AUT) and NATFHE – the 

University & College Lecturers’ Union. 

 

UK Membership: 120,000 

Scottish Membership: 6,600 

Gender Breakdown: 38% women 

  

Unite the Union is the UK’s biggest 

union.  Members work in aerospace, 

transport, chemicals, pharmaceuticals, not 

for profit, construction, contracting, 

electrical engineering, electronics and IT, 

education, energy, finance and business  

services, food, drink and tobacco, graphical paper and 

media, health, local authorities, MoD Government 

departments, motor components and vehicles, 

offshore oil and gas, railways, buses and ferries, 

servicing, shipbuilding, steel, metals and foundry.  

Unite is a new union made from the merger between 

the Transport and General Workers’ Union and 

Amicus 

 

UK Membership: 1.95 million 

Scottish Membership: 180,000 

Gender Breakdown: 25% women 

 

 
 

USDAW is one of Britain’s largest trade unions with 

over 359,000 members nationwide.  USDAW 

members work in a variety of occupations and 

industries including: shopworkers, factory and 

warehouse workers, drivers, call centres, clerical 

workers, insurance agents, milkrounds and dairy 

process, butchers and meat packers, catering, 

laundries, chemical processing, home shopping and 

pharmaceutical. 

 

UK Membership: 360,000 

Scottish Membership: 36,000 

Gender Breakdown: 58% women 

 

 
 

 

 

The NASUWT represents teachers in England, 

Northern Ireland, Scotland and Wales in all sectors 

from early years to further education.  Members 

include teachers employed in the maintained and 

independent sector, head teachers and deputy head 

teachers. 

 

 

UK Membership: 250,000 

Scottish Membership: 6,300 

Gender Breakdown: 72% women 

 

 
 

UNISON is Britain’s second biggest trade union with 

more than 1.3 million members.  Their members are 

people working in the public services, for private 

contractors providing public services and in the 

essential utilities.  They include frontline staff and 

managers working full or part-time in local 

authorities, the NHS, the police service, colleges and 

schools, the electricity, gas and water industries, 

transport and the voluntary sector. 

 

UK Membership: 1.3 million 

Scottish Membership: 155,000 

Gender Breakdown: 65% women 

 

 
 

The NUM was historically one of the largest and 

strongest unions in Scotland and the UK.  However, 

membership figures have declined along with the 

decline in coal-mining.  The NUM represents coal 

miners and associated staff along with many retired 

miners. 

 

UK Membership: 40,000 

Scottish Membership: 500 

Gender Breakdown: 0% women 
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Activity Six: Closing the gender pay gap /  

Gender issues in the workplace issues and society –  
Tutor Note (figures correct at 2013) 

 
 

Description 
This activity is designed to give young people an understanding of the gender pay gap and 
its causes.  It is designed to make them think about vies we hold on the jobs that are 
traditionally seen as women’s work and those that are seen as men’s work.  It will also 
provide an insight into the way women’s work is undervalued.   
In small groups, they use the activity cards to match the job with the salary and the 
percentage of women who do that job. 
 
Learning Outcomes 
To develop an understanding of the gender pay gap and its causes 
To learn what occupational segregation is and how it contributes to the unequal pay 
between men and women. 
 
Exercise 1 
Method 
Give each pupil Exercise 1 and ask them to read over the list of jobs. 
In a general discussion ask them if there is anything that they notice about the list of jobs 
(ideally they will identify that they are the same jobs with different titles).  Then ask them 
what skills they think are needed for one of the jobs e.g. chef.  Then ask what skills they 
think are needed for its equivalent e.g. cook.  Finally, ask them whether they think it is a 
‘woman’s job’ or a ‘man’s job’. 
 
Do the same for another pair of jobs and lead a discussion on the issue raised i.e. some jobs 
are the same but have different job titles depending on whether it is a man or a woman 
doing it and the way that we value jobs depends on whether it is seen as a ‘woman’s job’ or 
a ‘man’s job. 
 
Timing 
10 minutes for the exercise and discussion. 
 

UNIT 2 – ACTIVITY 6 



62 
 

 

 
 
 

Activity Six: Closing the gender pay gap /  
Gender issues in the workplace issues and society –  

Tutor Note (cont’d) (figures correct at 2013) 
 
 
Exercise 2 
Method 
Ask the pupils to work in small groups 
Give each group a set of cards, on which there are seven jobs, their salaries and the 
percentage of women who do that job.    Ask the groups to match the jobs with what they 
think are the correct salary and the percentage of women working in that job. 
Ask the groups to feedback which salary and percentage they had for each job and then give 
the answer. 
 
Ask them what they thought of the answers; whether they were surprised; whether they 
thought it was fair etc.  Lead a discussion on the issues raised i.e. occupational segregation, 
the undervaluing of women’s work. 
 
Timing 
20 minutes for exercise, feedback and discussion. 
 
Resources 
The Gender Pay Gap – Tutor Resource Sheet 
The Gender Pay Gap – Activity Sheet 
Exercise 1 
Activity Cards 
The Gender Pay Gap – Resource Sheet 
Exercise 2 Answers 
 
Use with: Can be used in conjunction with all of the units in the pack, particularly those 
focusing on Rights at Work.  Icebreaker 1 and Quiz 5 in Unit 1 are useful introductions for 
this topic. 
 
Useful links: 
www.closethegap.org.uk 
www.bewhatyouwant.org.uk 
www.worksmart.org.uk/rights/equal_pay 
www.bis.gov.uk/policises/employment-matters/rights 
www.equalityhumanrights.com/scotland/projects-and-campaigns/sex-and-power/ 
www.acas.org.uk/index.aspx?articleid=1811 
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Activity Six: Closing the gender pay gap /  
Gender issues in the workplace issues and society –  

Tutor Resource Sheet (figures correct at 2013) 
 
 

In Scotland, women working full-time currently earn 12% less than men working full-time 
and women working part-time earn 34% less than men working full-time.  This means that 
for £1 a man earns, a woman earns 88p if she works full-time and just 66p if she works part-
time.  The reasons for women’s inequality are both historical and cultural and are still very 
much entrenched in our society.  The traditional notion that women stay at home to look 
after the children and men go out to work has shaped how women and men are active in 
the workplace today.  The gender pay gap is caused by a number of factors and it can often 
be quite a complicated issue.  There are, however, three main causes: 
 
Occupational segregation 
Stereotyping about women’s capabilities and skills results in women working in so-called 
‘women’s jobs’ that are low-paid.  These include cleaning, catering, clerical, caring, and 
retail work.  These jobs are undervalued as it is assumed that the skills required to perform 
these jobs are inherent and natural to women.  Stereotyping also affects young women and 
girls in both subject choices at school and career choice upon leaving school.  Assumptions 
about women’s abilities also mean that they are less likely to be found at senior 
management level. 
 
Caring responsibilities 
Women also experience discrimination because they are more likely to have caring 
responsibilities for children, sick relatives, disabled people or older people.  1 in 5 women 
lose their job, or lose out on pay or promotion, simply for being pregnant. 
A lack of flexible working in many workplaces means that women are required to look for 
part-tie work in order to balance their many responsibilities.  As most part-time work is in 
low-paid, stereotypically female jobs, this means that women’s pay is likely to go down. 
 
Discrimination 
There is also discrimination within pay systems, with many women being paid less for work 
that is the same or similar, or of the same value as a male colleague’s work.  Discrimination 
can occur even when it is not intentional. 
The law on equal pay applies to both men and women but women are more likely to claim 
as they are more likely to be receiving unequal pay.  When an individual thinks that they are 
not receiving equal pay, if they are a member of a trade union, the union will take their case 
forward and help them to get equal pay.    This might involve taking their case to an 
employment tribunal.  At present, there are 50,000 equal pay cases waiting to be heard in 
the tribunal system. 
 
Further information on the gender pay gap can be found at www.closethegap.org.uk 
  

UNIT 2 – ACTIVITY 6 
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Activity Six: Closing the gender pay gap /  
Gender issues in the workplace issues and society (figures correct at 2013) 

 
Description 
This activity will give you an understanding of the gender pay gap and its causes.  It is 
designed to make you think about views we hold on the jobs that are traditionally see as 
women’s work and those that are seen as men’s work.  It is also an opportunity to find out 
and discuss the ways women’s work is undervalued. 
The first exercise is a general discussion about different job titles and in the second exercise 
you will work in small groups and try to match jobs with salaries and the percentage of 
women which do that job. 
 
Learning outcomes 
To develop an understanding of the gender pay gap and its causes 
To learn what occupational segregation is and how it contributes to the unequal pay 
between men and women. 
 
Exercise 1 
Your tutor will give you Exercise 1 and will lead a short discussion about the different jobs 
which are listed on the sheet. 
 
Exercise 2 
Your tutor will explain the aims of the activity.  You will then be divided into small groups 
and given a set of activity cards.  Your tutor will then describe what you have to do.  Each 
group will then have 10 minutes to decide which job they think goes with which salary and 
the percentage of women who do that job. 
 
Feedback 
Your tutor will ask each group which salary and percentage they decided for each job.  The 
tutor will then provide you with the answers and you should have a discussion in the class 
about what you think. 
 

Resources 
Activity 1 Rights at Work Activity Sheet 
Exercise 1 
Activity Cards 
The Gender Pay Gap Resource Sheet 
 

Use with:  Can be used in conjunction with all of the units in the pack, particularly those 
focusing on Rights at Work. Icebreaker 1 and Quiz 5 in Unit 1 are useful introductions for 
this topic. 
 

Useful links: www.closethegap.org.uk; www.bewhatyouwant.org.uk; 
www.bis.gov.uk/policies/employment-matters/rights; 
www.equalityhumanrights.com/scotland/projects-and-campaigns/sex-and-power/; 
www.acas.org.uk/index.aspx?articleid=1811 
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Activity Six: Closing the gender pay gap /  
Gender issues in the workplace issues and society –  

Exercise 1 (figures correct at 2013) 
 
 
 

SENIOR 
ADMINISTRATOR 

SEAMSTRESS 

JANITOR TAILOR 

CHEF OFFICE MANAGER 

SENIOR CLEANER COOK 
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Activity Six: Closing the gender pay gap /  
Gender issues in the workplace issues and society –  

Activity Cards (figures correct at 2013) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

ADMINISTRATOR REFUSE 

COLLECTOR 

CLASSROOM 

ASSISTANT 

NURSERY  

NURSE 

NURSE CIVIL 

ENGINEER 

HEAD  

TEACHER 
6% 

99.9% 80% 

99% 26% 
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Activity Six: Closing the gender pay gap /  
Gender issues in the workplace issues and society –  

Activity Cards (cont’d) (figures correct at 2013) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 

 

82% £8,000 

0.1% £55,000 

£23,000 £16,500 

£15,000 £13,500 

£60,000 

UNIT 2 – ACTIVITY 6 
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Activity Six: Closing the gender pay gap /  
Gender issues in the workplace issues and society –  

Resource Sheet (figures correct at 2013) 

 
In Scotland, women working full-time currently earn 12% less than men working full-time 
and women working part-time earn 34% less than men working full-time.  This means that 
for every £1 a man earns, a woman earns 88p if she works full-time and just 66p if she works 
part-time.  The reasons for women’s inequality are both historical and cultural and are still 
very much entrenched in our society.  The traditional notion that women should stay at 
home to look after the children and the men should go out to work has shaped the way in 
which women and men are active in the workplace today.   The gender pay gap is caused by 
a number of factors and it can often be quite a complicated issue.  There are, however three 
main causes: 
 
Occupational segregation 
Stereotyping about women’s capabilities and skills results in women working in so-called 
‘women’s jobs’ that are low-paid.  These include cleaning, catering, clerical, cleaning, and 
retail work.  Stereotyping also affects young women and girls in terms of both subject 
choices and career choice.   
Assumptions about women’s abilities also mean that they are less likely to be found at 
senior management level. 
 
Caring responsibilities 
Women also experience discrimination because they are more likely to have caring 
responsibilities for children, sick relatives, disabled people or older people.  1 in 5 women 
lose their job, or lose out on pay or promotion, simply for being pregnant. 
A lack of flexible working in many workplaces means that women have to look for part-time 
work in order to balance their many responsibilities.  As most part-time work is in low-paid, 
stereotypically female jobs, this means that women’s pay is likely to go down. 
 
Discrimination 
There is also discrimination within pay systems, with many women being paid less for work 
that is the same or similar, or of the same value as male colleagues’ work.  Discrimination 
can occur even when it is not intentional. 
 
From day one of being employed, by law you are entitled to equal pay.  The law on equal 
pay applies to both men and women but women are more likely to claim as they are more 
likely to be receiving unequal pay.  When an individual thinks that they are not receiving 
equal pay, if they are a member of a trade union, the union will take their case forward and 
help them to get equal pay. 

Close the Gap is on Facebook                     Follow Close the Gap on Twitter  

UNIT 2 – ACTIVITY 6 
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Activity Six: Closing the gender pay gap /  

Gender issues in the workplace issues and society –  
Exercise 2 Answers (figures correct at 2013) 

 

Occupation Average Salary (£) % of women 

Administrator 15,000 82 

Classroom 
Assistant 

8,000 99.9 

Nurse 23,000 80 

Refuse Collector 13,500 0.1 

Nursery Nurse 16,500 99 

Head Teacher 60,000 25.9 

Civil Engineer 
(chartered) 

55,000 
(55,000+) 

6 
(2.8) 
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The Role of Trade 

Unions 
 

 
 
 
 
 
 
 
 

 
 
 

 Unit Overview 
 

 Unit Activities 
  1. What’s Your Opinion? 
  2. Workplace Problems and Trade Unions 
  3. Safe with Us 

 4. Unions in the Community – The Living Wage 
 5. The Collective Voice 

UNIT THREE 
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The Role of Trade Unions Unit Overview 
 
 

This unit encourages young people to learn about the role of trade unions in the workplace.  
For more than 100 years, trade unions have existed to protect and improve their members’ 
terms and conditions of employment.  During this period there have been many changes to 
the laws relating to trade unions.  Modern trade unions provide a wide range of services for 
members. 
 

 They still represent members to employers and negotiate on their behalf for better 
wages and working conditions.  This is called ‘collective bargaining’. 

 

 They provide information and advice to individual members if they have a problem 
at the workplace. 

 

 They also provide a network of health and safety representatives at the workplace. 
 
Since the introduction of the Health and Safety at Work Act (1974), employers have had to 
provide health and safety policies and procedures for putting it in place.  Trade unions 
provide trained health and safety representatives who employers can consult. 
 

 Trade unions are interested in actively promoting equal opportunities at work and 
providing advice and support to their members on the legislation. 

 

 Trade unions run campaigns to improve working conditions and working lives, not 
just for British workers, but also for workers in other countries affected by 
globalisation. 

 

 There are a number of other services that trade unions provide to individual 
members: welfare benefits, legal assistance, education and training, financial 
services and discounts. 

 
The unit also covers the various roles of trade unionists at the workplace and the different 
issues with which they become involved.  It is important that trade unionists are involved in 
the activities in this unit, where possible.  These could be people who work on the site of 
visitors from local trade unions.  Trade unions are always very happy to send out materials 
and information which will add to those provided here. 
 
Information is available online at www.tuc.org.uk or www.stuc.org.uk 
 
The TUC has produced a leaflet on trade union support, Your Job and the Law, which can be 
downloaded or is available from the TUC ‘Know Your Rights’ line: 0870 600 4882. 
 

UNIT 3 - OVERVIEW 

http://www.tuc.org.uk/
http://www.stuc.org.uk/
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Purpose of the Unit 
 

 
The aims of this unit are to: 
 

 Provide examples of what trade unions do for their members at work 
 

 Encourage young people to consider how trade unions help build positive 
relationships at work 

 

 Introduce young people to the changing role of trade unions. 
 
 
The unit consists of five Activities: 
 

 What’s Your Opinion? – a research activity in which young people find out each 
other’s views on trade unions. 

 

 Workplace Problems and Trade Unions – case studies of some of the problems or 
workplace issues workers face in various industries. 

 

 Safe with Us – case studies about journalists protecting their sources of information 
based on the Unite the Union Agenda for Better Jobs, which students can use to 
produce evidence of key skills. 

 

 Living Wage – a stimulation exploring the campaigning role of trade unions in the 
context of low wages. 

 

 The Collective Voice – an activity which asks students to consider the benefits of 
working collectively to resolve problems. 

 
 

UNIT 3 - PURPOSE 
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Activity One: What’s Your Opinion?  
Tutor Note 

 
 
Description 
Young people research each other’s opinions of trade unions.  Each student is given a 
question, which he / she has to ask at least six other students in the class.  The answers are 
recorded and students then work in groups made up of all the students who asked the same 
question.  The findings are summarised and fed back to the whole class. 
 
Learning outcomes 

 Young people develop their own views on trade unions 

 They learn what trade unions do for their members 

 They find out about the role of the trade union representative at the workplace 
 
Method 
This activity can be run in several ways depending on the time available. 
A single session (50 minutes) will only allow for Tasks One and Two to be delivered together 
OR Task Three to be delivered as a single Task or all three Tasks in the activity could be 
delivered if you have two consecutive sessions or linked sessions. 
 
 
 
Task One 
Give each student a copy of the sheet ‘What’s Your Opinion?’ with one of the questions 
circled.  Ensure that equal numbers of each question are distributed throughout the group.   
Tell them that they should ask at least six other students the question circled. They will be 
asked their views on the other questions by students they interview i.e. while they are 
asking their question it will be an opportunity for the other students to ask their question. 

 Ask them to keep a note at the bottom of the sheet of what students tell them in 
answer to their question. 

 After about 20 minutes stop the activity and ask students to go into five groups, with 
all the students who asked the same question joining the same group. 

 
 
Task Two 

 Allow the groups 15 minutes to summarise what they found from their investigations 
and ask them to appoint a spokesperson for each group. 

 Ask the spokesperson from each group to report back the findings on each question. 

 The tutor should put the key points / responses raised onto a wipe board of flipchart, 
and lead a discussion around the points raised.  E.g. the % who know a trade 
unionist, opinions on what unions do, reasons for joining a trade union etc. 

 
 

UNIT 3 – ACTIVITY 1 
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Activity One: What’s Your Opinion?  
Tutor Note (cont’d) 

 
 
Task Three 

 Put students into pairs and give out the information sheet Guide to What Unions 
Do.  Ask students to discuss reasons for and against joining a trade union. 

 Place two large sheets of flipchart paper on the wall and ask pairs to write up their 
reasons for and against joining a trade union.  Allow the class some time to read the 
wall posters. 

 Tutor should lead a discussion around the flipcharts.  You can link the discussion to 
the results from Tasks One and Two. 

 You may want to have a vote at the end of the session to see how many would now 
consider joining a union.  This can be done by a simple show of hands. 

 
Resources 
What’s Your Opinion? Worksheet 
Guide to What Do Unions Do? Resource Sheet 
 
Use with: This activity can be used as a stand-alone activity or in conjunction with any of the 
activities in Unit 3.  Tutors may find it useful to use Unit 2: Icebreaker 2 - Role of Trade 
Unions or Unit 1: Quiz 3 - Trade Unions Today, to introduce this subject.  It would be helpful 
if classes had previously undertaken an activity on the trade union role in the workplace. 
Useful links: www.worksmart.org.uk/rights; www.worksmart.org.uk/unionfinder;  
www.stuc.org.uk; www.tuc.org.uk 
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Activity One: What’s Your Opinion? 
 
Description 
In this activity, you have the chance to research each other’s opinions of trade unions.  Each 
student will be given a question, which he / she have to ask at least six students in the class.  
The answers are recorded and students will then work in groups, made up of all the 
students who asked the same question, to summarise and feedback to the whole class. 
 
Learning outcomes 

 To develop your own views on trade unions 

 To learn what trade unions do for their members 

 To find out about the role of the trade union representative at the workplace 
 
Activity 
 
Task One 
Each class member has been given a copy of the worksheet ‘What’s Your Opinion? With one 
of the questions circled. 
 
You should ask at least six other students the question circulated on your sheet.  You will be 
asked your views on the other questions by the students you interview. 
You should keep a note at the bottom of the sheet of what students tell you in answer to 
your question. 
 
Task Two 
After about 20 minutes your tutor will stop the activity and ask you to go into a group with 
all the students who asked the same question as yourself. 
Your group will be given 15 minutes to discuss and summarise what you all found from your 
investigations.  Your group will need to appoint a spokesperson for each group to report 
back the findings on your question. 
 
Task Three 
Your tutor will divide the class into pairs and give out the information sheet Guide to What 
Unions Do.  You will be asked to discuss reasons for and against joining a trade union. 
 
Feedback 
Your tutor will place two large sheets of flipchart paper on the wall and ask each pair to 
write up their reasons for and against joining a trade union.  The class will be given some 
time to read the wall posters, and then your tutor will lead a discussion around the 
flipcharts. 
 
Resources 
Activity One Worksheet: What’s Your Opinion? 
Resource Sheet: Guide to What Unions Do 
 

UNIT 3 – ACTIVITY 1 
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Activity One: What’s Your Opinion?  
 

Below are five questions.  One of them has been circled.  You should ask at least six people 
in the class the question circled.  Do not ask the other questions, you will be asked them by 
other people as part of the activity. 
 
Keep a note of people’s replies to your question in the box below. 
 
1. Do you know anyone who belongs to a trade union? Who? Which trade union? 
 
2. What do you think trade unions do for their members? 
 
3. What reasons do you think people have for joining a trade union? 
 
4. Do you intend to join a trade union when you go to work? Why or why not? 
 
5. What is your general opinion of trade unions? Where does this opinion come from? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

Responses to question: 

UNIT 3 – ACTIVITY 1 
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Activity Two: Workplace Problems and Trade Unions 
Tutor Note 

 
Description 
Trade unions have always existed to protect workers’ pay and conditions at work.  Despite 
more than 100 years of trade union activism and far-reaching employment legislation in this 
country, there are still workplaces which cause problems.  This is not to ignore the fact that 
there will be positive reasons for young people to choose to work in such environments just 
that unions continue to have a key role in improving working conditions. 
Activity 2 case studies describe some of the problems which can be experienced at 3 
different workplaces.  It is an opportunity for young people to consider the similarities and 
differences between what appear to be totally different workplaces.  The activity is also an 
opportunity to consider the role that trade unions can play in improving the working 
conditions of all workers. 
 
Learning outcomes 

 Young people to find out about the pay and conditions in different workplaces and 
consider what can be done to improve them 

 Learning about the support available from trade unions 
 
Method 
Take time to explain the activity in full, including the feedback (5 minutes) 
Ask students to work in groups of small work groups.  If possible tutors should try to create 
6 groups as this will allow each case study to be allocated to two groups – this will be 
beneficial in the feedback 
Give each group a copy of one of the case studies 
Ask each group to work through the activity; highlighting the main problems about working 
in the workplaces they have been allocated (15 minutes) 

Groups are asked to consider: 

 What are the main problems about working in the workplace allocated, as 
described in the case study? 

 How could employers improve the conditions of work? 

 What could trade unions do to help? 
 

 Additional discussion questions can be added depending on the exact focus 
of the session 

 Ask each group to appoint a scribe to record the views of the group 

 Take the feedback on each case study, one group at a time.  The focus should 
initially only be on the problems faced in each workplace. 

 Tutors should note the key issues identified on a wipe board divided into 3, 
or on 3 separate flipcharts.  This should be used as the basis of a group 
discussion about the similarities and differences.  Likely outcome will be that 

most workplaces face similar problems. 

UNIT 3 – ACTIVITY 2 
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Activity Two: Workplace Problems and Trade Unions   
Tutor Note (cont’d) 

 
 
 

 Depending on time available, feedback on the final two points may need to 
be in a general class discussion, and not individual group feedbacks. 

 Ensure enough time is allocated to discuss and identify the trade union role 
and influence. 

 Invite any visitor who is present to comment on the views expressed. 
 

 
Resource 
Activity 2 Case Studies 
 
Use with: This activity can be used as a stand-alone activity or in conjunction with any of the 
activities in Unit 3.  Tutors may find it useful to use Unit 1: Icebreaker 2 – Role of Unions, or 
Unit 1: Quiz 3 – Trade Unions Today, to introduce this subject.  It would be helpful if classes 
had previously undertaken an activity on the trade union role in the workplace. 
Useful links: www.worksmart.org.uk/rights; www.hse.gov.uk; www.stuc.org.uk; 
www.tuc.org.uk 
 
 
 

UNIT 3 – ACTIVITY 2 
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Activity Two: Workplace Problems and Trade Unions 
 

Description 
Trade unions have always existed to protect workers’ pay and conditions at work.  However, 
despite more than 100 years of trade union activism and far-reaching employment 
legislation in this country, there are still workplaces that are unsatisfactory.  The case study 
used in this activity describes the typical situation at 3 different workplaces.  The activity is 
also an opportunity to consider the role that both employers and trade unions can play in 
improving the working conditions of all workers. 
 
Learning outcomes 

 Finding out about the pay and conditions in different workplaces and considering 
what can be done to improve them 

 Learning about the support available from trade unions 
 
Activity 
Your tutor will split the class into approximately 6 groups.  Each group will be allocated a 
case study to discuss. 
You should consider the following: 

 What are the main problems about working in the workplace allocated, as described 
in the case study? 

 How could employers improve the conditions of work? 

 What could trade unions do to help? 
 
Your tutor may add additional discussion questions depending on the exact focus of the 
session. 
 
Feedback 
Within your group you should allocate someone to feedback on the main points of your 
discussions. 
 
Resource 
Case Studies 
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Call Centre Case Study 
 
Call centres in the UK employ around half a million people.  But not everyone is happy 

with this booming sector.  The unions have encountered problems within the industry. 

A large number of UK citizens work in call centres, with the total set to double.  Unions 

are concerned at health and safety in call centres.  Some are working hard with employers 

to develop better standards and conditions. 

 

Call centre employers would argue that the industry has improved considerably over 

recent years and that a “few bad apples” shouldn’t be allowed to tarnish the image of call 

centres.  Trade unions have worked to promote better working conditions in the call 

centre industry.  In some companies, trade unions and employers have made significant 

improvements but the call centre industry still remains a largely non trade union sector. 

 

Working in a call centre can involve: 

 Unsociable hours (including weekends, evenings, bank holidays) 

sometimes without proper breaks or adequate notice of shift changes 

 Unreasonable targets and pressures from management, including call 
monitoring 

 Very tedious, repetitive work 

 Working in an unhealthy environment with little chance to advance 
your career or develop skills 

 Dealing with angry customers, being sworn at and being threatened. 

 

Well documented health and safety problems include: 

*stress, *hearing damage, *voice loss, *aches and pains including headaches, 

eyestrain, repetitive strain injuries and back pain. 

 

Some call centres have a high staff turnover which can also add to workload problems for 

remaining staff. 
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Construction Site Case Study 
 
Over 1 million people work on construction related industries in the UK and it is a boom 

time for the industry.  However, the industry remains a dangerous working environment.  

Between, 2004 – 2006 nearly 130 workers died while working on UK construction sites.  

Workers, trade unions, and the Government are working hard with the employers to 
make the sector safer. 

 

Working on a construction site often involves: 

 Long working hours (including weekends, night-time, holidays etc.) 

 Working in poor conditions, including rain, cold and wind 

 Sharing a working environment with heavy plant and machinery 

 Pressure workload with tight deadlines to meet 

 Limited canteen and toilet facilities 

 Working in a dirty environment 

 Job insecurity 
 

Well documented health and safety problems include: 

*back injuries, *cuts, *bruises, *broken bones, *aches and pains due to 

environment 

 

Many workers are trying to leave the industry, and there is a problem recruiting new 

workers with the necessary skills. 

 

Building employers argue that there are more and more opportunities for employment in 

construction, that the majority of jobs in construction are well paid and highly skilled and 

that most employers are very safety conscious.  The Scottish Government and some local 

authorities have announced that there will be extra construction apprenticeships in the 

future. 
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Health Service Case Study 
 
The NHS is the single largest employer in the UK with approximately 1.7 million 

employees, and when included with the wider social care sector, this figure rises to 2.6 

million employees.   

The health and social sector has a higher than average rate of work-related illness. 
 

Working in the health service often involves: 

 Long and unsociable hours (including weekends, evenings, bank holidays) 

without proper breaks or adequate notice of shift changes 

 Dealing with the public, in an often emotional situation 

 Relatively poor rates of pay 

 Exposure to disease and illness, with related danger of contamination 

 Dealing with angry patients and families, being sworn at and being 
threatened and assaulted 

 Dealing with traumatic situations, often involving life and death 

 Covering for staff absence leading to workload pressures 
 

Well documented health and safety problems include: 

*stress, *injury through violence, *needle stick injuries, *aches and pains 

including headaches, *repetitive strain injury and back pain 

 

Not surprisingly, the health service has a high staff turnover, with a shortage of qualified 

staff in many hospitals. 

 

Many people enjoy working in the health service environment because it provides them 

with a stable career and job satisfaction. 
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Activity Three: Safe with Us 
Tutor Note 

 
Description 
Only occasionally do issues involving trade unions hit the headlines.  One controversial area 
is when journalists refuse to divulge the names of people who have provided them with 
information in confidence for their stories.  These case studies give some examples where 
journalists have fallen foul of the law and raise issues for young people to debate. 
 
Further information can be found on the National Union of Journalists (NUJ) website – 
www.nuj.org.uk 
 
Learning outcomes 

 Young people will consider the ethical issues concerned with the journalists 
protecting their sources of information 

 They learn about the support available from trade unions 
 
Method 
Ask students to work in groups of 2 or 3 and give out copies of the case studies.  They 
should read through the case studies and discuss some or all of the following questions.  
Additional discussion questions can be added depending on the exact focus of the session. 
 

 Should journalists always be able to protect their sources no matter what the 
circumstances? 

 How does the NUJ support their members who are asked to divulge the name of 
their source by the Police or the Courts? 

 Was the NUJ right to bar the journalist in Case 4 from joining the union for what he 
did? 

 Do you think the law should be changed to give greater protection to journalists and 
their sources? 

 

 Ask each group to appoint a scribe to record the views of the group. 

 Discuss each question in turn by asking a group to report back on its views and then 
opening up the discussion on that question to other groups. 

 Invite any visitor who is present to comment on the views expressed. 
 
Resource 
Activity 3 Case Studies 
 
Use with: This activity can be used as a stand-alone activity although it would be helpful if 
classes had previously undertaken an activity on rights at work and / or the trade union role 
in the workplace. 
Useful links: www.nuj.org.uk; www.worksmart.org.uk/rights; www.stuc.org.uk; 
www.tuc.org.uk 
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Activity Three: Safe with Us 
 
 
Description 
Only occasionally do issues involving trade unions hit the headlines.  One controversial area 
is when journalists refuse to divulge the names of people who have provided them with 
information in confidence for their stories.  These case studies give some examples where 
journalists have fallen foul of the law and raise issues for you to debate. 
 
Learning outcomes 

 Considering the ethical issues concerned with the journalists protecting their sources 
of information 

 Learning about the support available from trade unions 
 
Activity 
Your tutor will divide the class into groups of 2 or 3 and give out copies of the Safe with Us 
Case Studies.  You should read through the case studies and discuss some or all of the 
following questions, as directed by your tutor. 
 

 Should journalists always be able to protect their sources no matter what the 
circumstances? 

 How does the NUJ support their members who are asked to divulge the name of 
their source by the Police or the Courts? 

 Was the NUJ right to bar the journalists in Case 4 from joining the union for what he 
did? 

 Do you think the law should be changed to give greater protection to journalists and 
their sources? 

 
Feedback 
Each group will be asked to appoint a scribe to record and report back the views of the 
group. 
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An important role of trade unions is to defend their members’ interests in the case of legal action.  
Many TV and newspaper journalists belong to the National Union of Journalists (NUJ).  Clause 7 of the 
NUJ Code of Conduct states that ‘a journalist shall protect confidential sources of information’.  The 
NUJ argues that it is the right of a free press in a democratic society for journalists to expose 
corruption and bad practice.  They can only do this (they argue) if the people who give them inside 
stories (sources) are guaranteed confidentiality – that their names will not be revealed.  The law 
provides some protection for journalists.  The Contempt of Court Act 1981 says that journalists cannot 
be forced to name their source except for three reasons: 

 The protection of national security 
 The detection or prevention of crime 
 The interests of justice 

The law states that the police must have a court order to seize journalists’ material. 

 
 

Safe with us Case Studies 
 

 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Case 1 

Bill Goodwin was a reporter who received a leak of a financial report on Tetra, a computer software 

company.  When he made enquiries of the company, they obtained a court injunction to stop 

publication and to name the source of the leak.  The case went to the House of Lords with Bill 

Goodwin losing at every stage.  He was fined £5,000.  The company claimed the leak was theft and in 

the interests of justice they needed the name.  In fact it was not theft as the source was an employee 

authorised to hold the document, but Bill Goodwin could not reveal that. 

Case 2 

Martin Bright was home affairs editor with the Observer newspaper.  The newspaper has contact with 

David Shayler, the former MI5 officer, who discussed his secret work.  The police applied to the courts 
for the Observer to hand over their material on the Shayler case because they wanted to prosecute 

him under the Official Secrets Act.  The NUJ supported Martin Bright and the application was thrown 

out by the High Court. 

 
Case 3 

Robin Ackroyd, a freelance investigative journalist, won the right to defend himself in the face of a High 

Court order to betray a confidential source.  He received information about Moors murderer Ian 

Brady in Ashworth Hospital, Merseyside.  Robin Ackroyd has often exposed scandals in top security 

mental hospitals.  The Court of Appeal overturned the High Court ruling that he should be ordered to 

identify his source. 

 

Case 4 

The NUJ found one journalist ‘not a fit and proper person’ to be a member of the union.  The 

journalist had posed as a parliamentary researcher to gain access to a loyalist paramilitary in a 

Northern Ireland jail.  During the interview the man confessed to the murder of a Catholic taxi driver.  

When he was brought to the trial the journalist gave evidence against him despite having promised 

confidentiality, because the man had broken off contact and he argued that this meant their deal was 

off.  The paramilitary denied the confession and the murder.  Other Northern Ireland journalists were 

worried by the journalist’s action feeling that it could jeopardise their lives in future.  The NUJ view 

was that the promise to protect sources was more important in this case than the public interest in 

informing on a notorious killer. 
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Activity Four: Unions in the Community ‘The Living Wage’ 
Tutor Note 

 
Description 
Living Wage is a simulation based on the recent campaigns for a ‘Living Wage’ (£8.25 in 
Scotland / £9.15 in London) rather than the National Minimum Wage (£6.70) in London’s 
Docklands.  The purpose of the exercise is to engage students in a live issue and to 
encourage them to communicate with other groups about the issue.  Students take on one 
of 10 roles and each group can send messages to other to try to influence things in their 
favour.  The activity works with numbers from 20 upwards, but 4 in each group is a 
maximum.  It raises issues about low pay, inequality, union recognition, benefits of 
unionisations, contracting out and campaigning.  The activity can be run in one hour and 
would benefit from the involvement of a trade union visitor. 
 
Learning outcomes 

 Students learn about some of the issues in the low-skill, low-wage part of the 
economy 

 Students understand the role that trade unions can play in organising workers and in 
improving wages and conditions 

 Students consider the role of publicity and pressure in bringing about change and 
social justice 

 
Method 

 The simulation would benefit from some preliminary work about the level of the 
Minimum Wage and to whom it applies 

 Prepare for the lesson by copying and cutting up the role cards, one for each group.  
You may also want to prepare small table-top signs for each role group.  Reproduce 
enough copies of the student briefing for each role group.  Make multiple copies of 
the Message and Reply Forms.  You may want to copy these forms in different 
colours to distinguish between messages and replies. 

 Arrange the room so that groups can see each other, preferably in a large circle 
(although this is not essential).  If you have not made table-top signs, then ask the 
students to write these in large letters and stick them to the desks where others can 
read them. 

 The easiest way to get students into their role groups is ‘randomly’, e.g. according to 
the table they sit at on entering the room.  Alternatively you may want to read out 
the role groups and ask students sitting around particular tables to choose their role.  
Read through the brief that explains the scenario they want to influence.  Ask them 
to study their role cards and to start thinking about which other groups they want to 
influence. 

 
In order for all groups to gain an understanding of who the other groups are, you can ask a 
spokesperson for each group to stand up, briefly introduce themselves and make any short 
statement of intent. 
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Activity Four: Unions in the Community ‘The Living Wage’ – 
Tutor Note (cont’d) 

 

 Distribute the Message Forms (3 for each group) and Reply Forms (several) and ask 
them to start preparing their first messages.  You may want to appoint 2 students to 
act as post persons – collecting messages and replies when they are waved in the air 
and then delivering them to the relevant group.  If you do not have a trade union 
visitor, then you may want to read some of the messages so you understand some of 
the debates taking place.  Once they have received a message from another group, 
they can send as many replies as they like.  They may want to leave their tables to 
have a meeting with another group, but it is best in the first instance to restrict all 
communication to written messages and replies. 

 After about half an hour or earlier if the pace slackens, move into the debriefing 
stage.  You can ask groups to respond to the following questions. 

 
 Who did you decide to write to and why? 
 What replies did you get? 
 Did you manage to achieve what you wanted? 
 What was likely to happen to the workers in this situation? 
 Ideally what do you think should happen? 
 How did the trade union help them? 
 Do you think all companies should pay a living wage? 
 Do you think it is right that companies should always award contracts to the lowest 

bid?  What other things might they take into account? 
 

 If you have a trade union visitor, then brief them to read through the messages as 
they are collected by the ‘postie’ before they are delivered.  They should make a 
note of particular arguments, themes and issues that emerge.  In the debriefing they 
should draw on their own experience to make some observations about the issues 
raised in the simulation including: low pay; Minimum Wage vs. a Living Wage; 
contracted out services; unsocial working hours; union recognition; and applying 
pressure to employers. 

 
Resources 
Activity 4 Resource Sheet 
Activity 4 Role cards 
 
Use with: This activity can be used as a stand-alone activity or in conjunction with any of the 
activities in Unit 3.  Tutors may find it useful to use Unit 1: Icebreaker 2 – Role of Unions, or 
Unit 1: Quiz 3 – Trade Unions Today, to introduce this subject.  It would be helpful if classes 
had previously undertaken an activity on the trade union role in the workplace. 
Useful links: www.worksmart.org.uk/rights; www.hse.gov.uk; www.stuc.org.uk; 
www.tuc.org.uk 
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Activity Four: Unions in the Community ‘The Living Wage’ – 
Resource Sheet 

 
Living Wage Campaign                                                            MESSAGE FORM 

Message From: UNISEC                                                                                                      
To: WeClean workers 

We would like to help you fight to improve your pay and conditions.  But you need to join UNISEC as 
members.  You may be worried about being victimised, but we can arrange a meeting away from your 
workplace, so your employers do not need to know about it.  We want to help you – you have a strong 
case for a living wage.                                                                                                               Signed:  Jane Reilly 

UNIT 3 – ACTIVITY 4 

The setting is a business complex in the Docklands area of a major city.  It is filled with skyscrapers and 
many leading financial companies have their head offices there.  The bankers and brokers that work 
there are among the highest paid people in the country.  At night, another army of workers take over – 
security staff and cleaners.  Security staff is mainly male and cleaning staff mostly female; many are 
from ethnic minorities.  They are employed by private contractors and have low pay and poor working 
conditions.  Most earn the Minimum Wage.  There is a gap between the National Minimum Wage (from 
October 2015 £6.70 for workers aged 21 and over) and the wage necessary to lead a ‘socially included’ 
life in London (£9.15 from 2014), the so-called London Living Wage.  Please note that in Scotland the 
Living Wage figure is £8.25. 
 
Problems they face include: 
 No additional pay for working anti-social hours. 
Having to have more than one job .  In one example, one man had two jobs in London (one for 7.5 hours 
and one for 4 hours) just to make £77.05 a day before tax (payment of a Living Wage would take this 
payment to £105.23 before tax). 
No rest rooms or leisure facilities for breaks. 
Not being allowed to talk to fellow workers during working hours. 
 

In a small group of 2 or 3 you will take on the role of someone in Docklands.  The question is Should all 
cleaners and security guards get pay increases to bring them up to the Living Wage of £9.15 per hour?  
You must decide where you stand on the question, given the information on your role brief. 
 

Now prepare your first message.  Your role card will tell you whom to send your first message to.  You 
might: 
 Ask them questions  
 Tell them what they ought to do 
 Plan to start a campaign 
 Try to persuade, or challenge what they say, or provide information 
 

The example below shows you how a message should be set out. 
You need to put the name of your group on any message you send and also whom your message is 
addressed to.  One member of the class will deliver the messages by acting as the post person.  Once 
you have received a message from a group, you can then send a reply.  You can send a MAXIMUM of 3 
messages altogether.  There is no limit to the number of replies you can send 
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Living Wage Campaign                                                                  REPLY FORM 

 
Reply From:  

 
To:  

 
 
 
 
 
 
 
 
 
 
 
 
 
Signed:   

 
 
 

Living Wage Campaign                                                            MESSAGE FORM 

 
Message From:  

 
To:  

 
 
 
 
 
 
 
 
 
 
 
 
 
Signed:   
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WeClean                                                                Living Wage: ROLE CARD                                                       

 
You are a group of senior managers with WeClean, a large contract cleaning business.  You 
employ a small army of mostly women workers, many of whom are recent immigrants from 
Africa.  You pay them just above the Minimum Wage.  Many of staff work part-time and you 
are aware that they have other jobs.  You do not recognise any trade union, but you are 
aware that a trade union is trying to recruit your workers.  You are keen to keep the 
contract, which earns you £300,000 per year.  Any increase in wages would cut into your 
profits.  The contract ends next month and you want it renewed.  How can you make sure 
that it is? 
 

 

 

 

Jamison Security Services workers                            Living Wage: ROLE CARD                                                       

 
You are employed by the company to patrol the premises of SKS Bank, a large office block in 
Docklands.  You are paid £6.11 per hour and you work from 6.00 pm to 6.00 am for four 
nights a week.  The main problem of the job is the unsocial hours which stop you seeing 
your young children.  You are interested in what the UNISEC trade union and Justice 
Cleaning and Security might be able to do for you.  There is a rule about not talking while on 
duty with other security staff, but you usually ignore this.  What would you like to do to 
improve your working life?  What action can you take? 
Write your first message to: Justice Cleaning and Security 
 

UNISEC                                                                  Living Wage: ROLE CARD                                                       

 
You are the local officials of the UNISEC trade union.  Your union is a general trade union for 
workers in a range of low-paid, unskilled jobs.  There is a campaign against low-paid workers 
being employed to clean and provide security in wealthy businesses (as in the financial 
sector).  You are targeting WeClean and Jamison Security Services by giving leaflets to the 
workers urging them to join your union.  How can you improve the life of these low-paid 
workers?  How can you get them to join the union?  What action would you take? 
Write your first message to: WeClean 
 

WeClean Workers                                                  Living Wage: ROLE CARD                                                       

 
You are employed by WeClean, a contract cleaning company, which provides workers to 
clean the SKS Bank offices in Docklands.  Your working hours are 7.00 pm to 11.00 pm and 
5.00 am to 7.30 am on week days.  You are paid £6.03 per hour and many of you have other 
jobs to make ends meet.  Most of the time you are tired and see little of your children.  You 
are interested in the trade union leaflet from UNISEC that was given to you.  But you are 
scared that you might lose your job if you ask for more money or join the union.  What can 
you do to improve your life? What actions can you take?   
Write your first message to: UNISEC 
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The Docklands Informer                                          Living Wage: ROLE CARD                                                       

 
You are a group of journalists on the local newspaper.  You are interested in supporting a 
campaign to contrast the very high salaries of people working at the SKS Bank and other 
Docklands companies and low-paid night workers.  Local churches say unsocial working 
conditions and low-pay lead to family breakdown and domestic violence.  How will you 
gather information and support for your campaign?  How will you apply pressure? 
Write your first message to: Jamison Security Services 
 

 

SKS Bank                                                                 Living Wage: ROLE CARD                                                       

 
You are senior managers in this large bank, which employs 400 staff at its Head Office.  Your 
security contract is with Jamison Security Services who put in the lowest bid for the 
contract.  They do a satisfactory job of patrolling the premises and checking CCTV screens 
during the evenings and nights.  WeClean have the cleaning contract and again there are no 
complaints.  They are cheap and efficient.  You are not too worried about what they pay 
their staff as long as your costs are kept down.  But you are concerned about any bad 
publicity.  Both contracts are up for renewal next month and you have to decide what to do.  
Do you put them out to tender to other companies? Or not? 
Write your first message to: The Docklands Informer 
 

 

 

Justice Cleaning and Security                                     Living Wage: ROLE CARD                                                       

 
You represent the management of a newly formed company that offers workers a share of 
the profits.  You aim to pay cleaning and security workers a living wage and a share of 
profits made.  There will also be payments for anti-social hours.  A trade union, UNISEC, has 
been recognised and you negotiate with their representatives to make sure working 
conditions are good.  You want to compete with Jamison Security Services and WeClean for 
contracts for SKS Bank.  The contracts are up for renewal soon.  How can you make sure the 
contracts are put to tender?  How can you with the contract? 
Write your first message to: SKS Bank 
 

 

Jamison Security Services                                          Living Wage: ROLE CARD                                                       

 
You are the board of Jamison Security Services.  The contract with SKS Bank is worth 
£250,000 a year to your business in profits.  Workers are paid above the Minimum Wage at 
£6.60 per hour.  You do not recognise a trade union.  Any bad publicity might affect the 
renewal of your contract, which runs out at the end of next month.  There are rules about 
not talking on duty as security staff are paid to keep watch and not be distracted.  Any 
increase in wages would cut into your profits.  How will you keep the contract? 
Write your first message to: your workers in Jamison Security Services 
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Activity Four: Unions in the Community 
‘The Living Wage’ 

 
Unions and the Living Wage Campaign in Scotland 
In May 2009, the Scottish Living Wage Campaign awarded Glasgow City Council the very first 
Living Wage Employer Award recognising them as the first employer to bring the lowest 
paid staff up to the then Scottish Living Wage rate of £7.00.  The campaign now aims to 
convince other organisations across Scotland to follow a growing number of successful 
employers and improve the pay of all workers earning less than the Scottish Living Wage.  
Scottish Canals recently became the 700th living wage employer in Scotland. 
 
Low pay remains a very real problem for around 700,000 workers across Scotland. 
 

 Around 70% or workers in the hotel and restaurant sector earn less than £7.45 per 
hour.  Three fifths of these are women. 

 Almost 60% of workers in the retail and wholesale sector earn less that £7.45 per 
hour.  Again three fifths are women. 

 20% of directly employed staff in the public sector earns less than £7.45 per hour 
with over three quarters of these being women.  No figures exist for the proportion 
of contracted staff earning less than £7.45 but it is expected to be significant. 

 
The Scottish Living Wage Campaign is supported by the Poverty Alliance, STUC, Faith in the 
Community Scotland, Edinburgh TUC, GMB, UNISON and Unite the Union. 
 
What is a Living Wage? 
A Living Wage is the level pay which will help workers to be lifted out of poverty.  
Everybody’s circumstances are different, but the Living Wage helps most workers out of 
poverty by giving them a decent hourly rate.  The campaign in Scotland sets the Living Wage 
Rate annually and the 2016 figure is in Scotland at £8.45 an hour The Living Wage is 
something that employers should pay, but it is not a legal minimum like the National 
Minimum Wage.  Encouraging employers to pay the Living Wage is therefore the job of low-
paid workers, community groups, trade unions, faith groups and others, working together to 
make real change. 
 
Why is a Living Wage important? 
Low pay is closely associated with poverty.  Many workers who are paid the National 
Minimum Wage, or just above it, are struggling to make ends meet.  Without decent 
incomes many people are unable to heat their homes properly, they are unable to pay for 
healthy fresh fruit and vegetables for their children, people are not able to save a little 
money for rainy days.  Surviving on low pay can mean workers having to work longer hours 
or perhaps having to have more than one two job, both of which impact on family life.  A 
Living Wage helps reduce some of these problems. 
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Activity Four: Unions in the Community 
‘The Living Wage’ 

 
How is the Living Wage calculated? 
The Scottish Campaign has drawn on a wide range of research evidence to calculate the 
level for the Living Wage.  We have commissioned our own research and drawn on the 
Minimum Income Standards research carried out by the Joseph Rowntree Foundation.  This 
work has highlighted the income required to access the goods and services which people 
believe are essential for a decent life.  This income is different for different family types, but 
the Scottish Living Wage believes that £8.45 an hour will provide an adequate income for 
most families – at the very least we believe it is a figure that we believe no-one should be 
paid less than. 
 
Why is the Scottish Living Wage lower than the London Living Wage? 
London is one of the most expensive cities in the world to live in.  The Living Wage Unit in 
the Greater London Authority has used its own calculation, based on a similar methodology 
to the one used by the Joseph Rowntree Foundation, to arrive at its current figure.  They 
have then added a percentage on top of the figure to help lift workers out of poverty.  This 
is similar to the idea of ‘London Weighting’ which many employers use to account for the 
higher cost of living in London. The current London Living Wage is £9.45 per hour. 
 
Won’t raising wages result in job losses for the very workers you are trying to help? 
The relationship between pay and employment levels is not as straightforward as some 
people believe.  Many people argued that millions of people would lose their jobs after the 
introduction of the National Minimum Wage in 1999.  It didn’t happen – in fact employment 
continued to grow, even in those sectors that were most affected.  Tens of thousands of 
workers across Scotland have lost their jobs recently which have had nothing to do with the 
level of pay they receive.  We believe that many employers, particularly in low paying 
sectors, are capable of paying their lowest paid staff a decent wage.  When this is the case, 
then they should. 
 
The type of jobs done by low-wage workers isn’t worth higher pay 
The jobs that low paid workers do are essential, and are jobs that we all rely on.  Care 
workers look after our parents and grandparents.  Nursery nurses take care of our children 
when we can’t.  Workers in the hospitality industry are at the frontline of one of our most 
important industries, which contributes billions to our economy every year.  These are all 
valuable jobs and should be paid accordingly. 
 
The National Minimum Wage (NMW) already ensures low paid workers are looked after 
There is little doubt that the NMW protects many thousands of workers from outright 
exploitation.  Before its introduction it was not uncommon for workers to be paid as little as 
£1 per hour.  The NMW was an important step forward and the Scottish Living Wage 
Campaign supports better enforcement of the Living Wage.  However, the NMW does not 
lift people out of poverty.  Where employers can, then they should pay more. 
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Activity Four: Unions in the Community 
‘The Living Wage’ 

 
There is a recession – employers cannot afford for wages to be pushed up 
Many employers are continuing to make massive profits during the recession – Morrison’s 
and Tesco supermarkets have both posted large profits recently.  We believe that many 
employers can afford to pay their workers a decent rage even during a recession and should 
be encouraged to do so.  Many employers in low paying sectors such as retail and hospitality 
already pay their workers above the living wage level – more should be following their lead. 
 
Will increasing pay in the public sector lead to cuts in frontline services? 
There is little doubt that public spending is now under pressure.  However, it is 
unacceptable that many essential workers in the public sector are still paid less than £8.25 
an hour.  When public sector employers are protecting frontline services they need to also 
ensure that they are protecting frontline workers by paying a decent living wage. 
 
Won’t tax credits be affected by pay being increased? 
Tax credits only exist because of low paying employers.  We believe that it is the 
responsibility of employers to ensure that they pay their workers a decent wage, not the 
state.  Some workers who currently receive tax credits will be affected if their pay is 
increased because their employer starts to pay the living wage.  However, this would be the 
case whether or not there was a living wage.  Many low paid workers are either not entitled 
to tax credits or do not claim them – the best way to boost the incomes of low paid workers 
is to make sure their employers act responsibly and pay the Scottish Living Wage. 
 
Discuss in small groups why a Living Wage could be positive for the UK and Scottish 
economy 
 
Discuss in small groups what problems or issues could arise from a Living Wage of £8.25 to 
all workers and what might the long term benefits be 
 
Feedback 
Elect a spokesperson and feedback to the class. 
____________________________________________________________ 
 
Unions in the Community (1984 – 1985 Miners’ Strike) 
During this year long strike involving the National Union of Mineworkers, community groups 
and families played a huge role in supporting the Mineworkers and their families during this 
troubled period of UK industrial relations.  Below is a link for a DVD entitled “Here We Go – 
Women Living the Strike” 
www.tv2day.net 
 
Contact Terry Anderson or Ann Henderson at the STUC on 0141 337 8100 for more 
information on this DVD 
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Activity Five: The Collective Voice / Solidarity 
Tutor Note 

 
Description 
This activity gives students the opportunity to consider the benefit of working collectively on 
workplace problems.  Doing the activity will increase the understanding of the benefits of 
taking a collective approach as opposed to an individual or limited collective response.  The 
discussions that follow will raise awareness of the role of trade unions, and the role of the 
union members in resolving issues.  The activity takes the students through a scenario 
where they consider a response to a change, which potentially impacts on their livelihood. 
 
Learning outcomes 

 To recognise the benefits of a collective approach 

 To develop an understanding of the role of trade unions 
 
Method 
Tutors should spend the first 5 minutes of the session outlining the make-up of a typical 
workplace, outlining most workplaces have specific departments, dealing with specific areas 
of the business e.g. Sales, Administration, Production, Transport, Cleaning etc.  This may 
vary depending on the sector, but all will have many common traits. 

 Divide the class into small working groups, allocating each group as a department 
within an organisation 

 You can put small departmental name cards on each groups table, e.g. Sales, 
Administration, Production, Transport etc. 

 Hand each group a copy of the ‘Scotia-Gear Memo’ and a copy of their own 
‘Departmental Brief’ 

 Ask each to consider how they think their ‘department’ should respond to the 
memo, giving them 15 minutes to discuss their thoughts.  You should focus their 
thoughts on why an impact on their department should be minimal, i.e. Importance 
of their role in the organisation, performance levels, links with other departments, 
etc. 

 Take feedback from each group (10 minutes).  Tutors should note differences and 
similarities. 

 After the feedback, the tutor should randomly select two class members and tell 
them that due to the financial crisis, they are dismissed with immediate effect. 

 The tutor may decide to tell a whole department that they will be going from full-
time to part-time.  Here, tutors should be creative in introducing scenarios that 
increase students’ awareness of their vulnerability. 

 Tutors should at this stage ask the class if they could have approached the problem 
differently. 

 Depending on responses, tutors should lead a discussion, which gets the group to 
consider the benefits of a collective approach.  If it has not been brought out already 
in the reports or discussions, tutors should introduce the idea of a whole 
organisation response as opposed to departmental responses. 
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Activity Five: The Collective Voice / Solidarity 
Tutor Note (cont’d) 

 
 
Summary 

 Use the last 5 minutes to outline the role and structure of trade unions 

 Emphasise the positive message of the collective approach 
 
Resources 
Activity 6 Resource Sheet – Departmental Briefs 
Scotia-Gear Memo 
 
Use with: This activity can be used as a stand-alone activity or in conjunction with any of the 
activities in Unit 3.  Tutors may find it useful to use Unit 1: Icebreaker 2 – Role of Trade 
Unions or Unit1: Quiz 3 – Trade Unions Today, to introduce this subject.  It would be helpful 
if classes had previously undertaken an activity on the trade union role in the workplace.  It 
is advisable for a trade union tutor to be present to give some background. 
Useful links: www.worksmart.org.uk/rights; www.hse.gov.uk; www.stuc.org.uk; 
www.tuc.org.uk 
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Activity Five: The Collective Voice / Solidarity 
 
Description 
Wherever you may eventually work, it is likely that the organisation you work for will have a 
structure that separates workers into different sections of departments.  This activity gives 
you the opportunity to consider how workers in different areas of a workplace may respond 
to workplace problems.  There are many ways that workers can respond, individually, in 
small groups or even as a whole group. 
 
The activity takes you through a scenario where they are asked to consider a response to a 
change, which potentially impacts on your livelihood. 
 
Learning outcomes 

 To recognise the benefits of a collective approach  

 To develop an understanding of the role of trade unions 
 
Activity 

 Your tutor will outline the make-up of a typical workplace, outlining that most 
workplaces have specific departments, dealing with specific areas of the business; 
e.g. Sales, Administration, Production, Transport, Cleaning etc.  This may vary 
depending on the sector, but all will have many common traits. 

 Your tutor will divide the class into small working groups, allocating each group as a 
department within an organisation called ‘Scotia-Gear’. 

 Your tutor will give out a copy of a memo from the employer to all staff, and a copy 
of a departmental brief. 

 Each group is asked to discuss and agree how they think their ‘department’ should 
respond to the memo.  You will be given 15 minutes to discuss your thoughts 

 
Feedback 
Each group should select a ‘departmental’ member to present their departmental response. 
Your tutors will lead a discussion around your responses. 
 
Resource 
Scotia-Gear Memo  
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Activity Five: The Collective Voice / Solidarity 
Departmental Briefs 

 

Sales 
Responsibilities: To bring in new business, to maintain existing links with customers, to raise 
awareness of the organisation’s products. 
Internal Relationships: Liaise with administration for invoice purposes and customer 
support and care.  Weekly meetings with production department to monitor order progress 
and quality. 
Current Performance Levels: 2007 net sales £3.6m, 2008 net sales £3.9m, 2009 net sales 
£3.82m, 2010 net sales £2.8m (impact of Gear4Us contract). 

Administration 
Responsibilities: Liaison with all departments, financial control, payment of salaries, 
customer enquiries and services.  Typing, record keeping, general day to day duties, 
including invoices and purchasing. 
Internal Relationships: Liaise with sales for invoice purposes and customer support and 
care.  All departments require servicing (see responsibilities). 
Current Performance Levels: Staffing levels – 2009, 11 members of staff; 2010, 12 members 
of staff; current staffing levels 9 members of staff (2 left not replaced, 1 off ill).  Inaccurate 
invoicing has led to customer complaints. 
Increased customer enquiries.  Recognition of quality award 2008. 

Production 
Responsibilities: To manufacture all company products within set timescales.  To maintain 
quality of products. 
Internal Relationships: Liaise with sales department at weekly meetings to set production 
targets.  Regular contact with transport for distribution of goods. 
Current Performance Levels: 2007 orders produced on time 94%; 2008 orders produced on 
time 97%; 2009 orders produced on time 97%; 2010 orders produced on time 98.4%. 

Transport 
Responsibilities: To ensure delivery of products to customers throughout Europe. 
Internal Relationships: Liaise with administration for customer delivery requirements.  
Weekly meetings with production department to determine transport and delivery 
deadlines. 
Current Performance Levels: Increased levels of customer complaint regarding damaged 
goods.  Delivery schedules and targets met 2007-10. 

Cleaning 
Responsibilities: To maintain standards of hygiene and cleanliness throughout organisation. 
Internal Relationships: Liaise with all departmental managers regarding departmental 
cleaning schedules. 
Current Performance Levels: No complaints. 
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MEMO TO ALL STAFF 
 
1st April 2010 
 
 
Dear Colleague 
 
Re: Financial Crisis 
 
You will no doubt be aware that we work in a highly competitive marketplace.  You will also 
be aware that we recently lost our longstanding order with ‘Gear4Us’, our biggest customer.  
In order to remain in business and be competitive in the marketplace, the management will 
be looking into areas of the business where we feel savings can be made.  Current staffing 
levels in all departments will be reviewed as part of this process. 
 
Meetings will be held with each department to discuss performance levels, quality issues, 
etc. 
 
We hope that any impact on the workforce will be minimal. 
 
We will keep you informed of our decisions as soon as they are taken. 
 
Yours truly, 
 
 
M. Bittersweet 
Managing Director 
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 STUC / Scottish Union Learning Overview 
 

 Introduction to Activities 
4. Case Study Activities 
5. Tutor Note 
6. Your Rights as a Modern Apprentice 

 

 FAQ and Further Resources  
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STUC / Scottish Union Learning Overview 
 

What is a Modern Apprenticeship? 
Modern Apprenticeships provide the chance to ‘earn and learn’ in a wide range of jobs and 
sectors and give the chance to develop skills, experience and qualifications. Modern 
Apprenticeships are open to people of all ages and are an exciting way of gaining skills and 
qualifications that will help to start a career without having to study full-time. 
 
There are many job roles available for Modern Apprentices, ranging from accountancy to 
plumbing, business administration to engineering and wind turbine maintenance. 
 
Background 
Apprenticeships have existed for hundreds of years but fell into decline until the late 90s 
when this method of work-based education underwent a resurgence. The number of people 
undertaking apprenticeships has risen from 8,100 in 1998 to over 35,000 now. The Scottish 
Government has pledged 25,000 Modern Apprenticeship starts each year between April 
2011 and March 2016. While more traditional apprenticeships continue, the largest area of 
expansion has been in the service sector. 
The largest number of Modern Apprenticeships are in Business & Administration; 
Construction; Engineering; Health and Social Care and Automotive. The job roles are wide 
and varied and range from accountancy to plumbing, business administration to wind 
turbine maintenance. 
Modern Apprenticeships continue to evolve in accordance with changes in the make-up of 
the labour market and the need for skilled workers. 
 
The STUC view 
The STUC has supported the Scottish Government’s commitment to raise the number and 
quality of apprenticeships and broadly welcomes the continued growth of the Modern 
Apprenticeship programme.  
Modern Apprenticeships are a powerful method of providing Scotland’s young people with 
high-quality training which leads to industry-recognised qualifications and meaningful 
employment. Good quality and robust Modern Apprenticeships can equip young people 
with the skills that can lead to good long-term employment. 
 
The future of Modern Apprenticeships 
In the sustainable economy of the future, apprentices must have the opportunity to develop 
transferable skills, as well as the opportunity for progression. The expansion of Modern 
Apprenticeships must be backed by increased efforts to ensure that all programmes are of a 
high quality, lead to good jobs, and have tackling inequality and improving diversity as a key 
factor. 
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The role of the union 
Union officials and reps – including union learning reps, equality reps and safety reps – have 
a key role to play through collective bargaining in encouraging more employers to set up 
quality Modern Apprenticeships, allowing under-represented groups to access them and 
ensuring that all apprentices receive good training, decent pay and a safe working 
environment. Trade union engagement is manifested in different ways including mentoring 
and representing Modern Apprentices; ensuring Modern Apprentices are covered in local 
learning agreements and collective bargaining; supporting Modern Apprentices’ learning 
throughout the programme and supporting the progress of Modern Apprentices through to 
sustained employment. 
 
The benefit of being a Modern Apprenticeship 
Modern Apprenticeships provide the opportunity to ‘earn while you learn’, to gain job-
related skills, qualifications and experience through on-the-job and off-the-job training. An 
apprentice learns by working alongside more experienced employees and by being shown 
how to do specific work tasks, with support from a workplace mentor. 
 
The Business Case for employing Modern Apprentices 
Modern Apprenticeships make good business sense. Modern Apprenticeships can help 
businesses in all industries by offering a route to harness fresh talent. By training people 
with the right skills for the job they can do a wider range of tasks and take on new 
responsibilities. This can help to reduce skill shortages, minimise staff turnover and 
workplace accidents and increase productivity. 
 
The Modern Apprenticeship programme: issues of concern 
There are low participation rates by BME workers, those with disabilities and women. 
Gender segregation mirrors that of the wider labour market. The Equality and Human Rights 
Commission published ‘Modern Apprenticeships: Equality & the Economy’ in July 2013 
which found: 

 Less than 0.5% of all Modern Apprenticeship placements are taken by someone with a 

declared disability. Around 8% of the target population (16-24) is disabled.  

 98% of construction placements are still taken by men 

 Although men are increasingly moving into “traditionally female” apprenticeship 

programmes, there is no evidence of an increase of women entering “traditionally male” 

apprenticeships 

 Less than 2% of all apprenticeships in Scotland are taken by ethnic minorities. Around 

4% of the target population (16-24) is from an ethnic minority 

Skills Development Scotland are working to address under-representation of the 
aforementioned groups. 
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In 2010, a new category specifically for apprentices, was introduced into the National 
Minimum Wage framework. Although a step forward in terms of ensuring apprentices are 
covered by NMW legislation, the new rate was set lower than the other three categories. 
The Living Wage campaign has largely not reached Modern Apprenticeships. 
 
There is no guarantee of continued employment on completion of the apprenticeship. There 
are not enough Modern Apprenticeship opportunities available to meet the demand from 
applicants. 
 
Further information on Modern Apprenticeships 
Scottish Union Learning have developed a ‘Modern Apprenticeship Toolkit’ to provide 
detailed information on the Modern Apprenticeship programme. This publication can be 
accessed online at www.scottishunionlearning.com/apprenticeships or ordered from 
tbreslin@stuc.org.uk while stocks last. 
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Activity Four: Modern Apprenticeships 

Tutor Note 
 
Description 
There is a growth in the number of Modern Apprenticeships open to young people that aim 
to earn while they learn, to build their practical skills base whilst gaining industry recognised 
qualifications. This section has a series of real life case studies gathered from Modern 
Apprentices across a variety of workplaces and undertaking a variety of apprenticeships.  
Further information can be found on the Scottish Union Learning website – 
www.scottishunionlearning.com/apprenticeships  
 
Learning outcomes 

 Young people will consider stereotypes in relation to Modern Apprenticeships 

 They will have a greater understanding of Modern Apprenticeships and the diversity 
of Modern Apprenticeship jobs 

 They learn about the support available from trade unions and what their rights are 
as a Modern Apprentice 

 
Method 
Ask students to work in groups of 3 or 4 and give out copies of the case studies.  They 
should read through the case studies and discuss some or all of the points raised at the end 
of the case study.  Additional discussion questions can be added depending on the exact 
focus of the session. 

 The tutor should start by ascertaining the class’ knowledge of Modern 
Apprenticeships and then providing a definition based on ‘What is a Modern 
Apprenticeship’ 

 Ask each group to appoint a scribe to record the views of the group. 

 Discuss each question in turn by asking a group to report back on its views and then 
opening up the discussion on that question to other groups. 

 Invite any visitor who is present to comment on the views expressed. 
 
Resource 
STUC / Scottish Union Learning Overview (for use by the facilitator) 
Activity 4 Case Studies (for use by the young people) 
Your Rights as a Modern Apprentice (for use by the young people) 
Modern Apprenticeship Toolkit (optional resource for facilitator) downloadable from: 
www.scottishunionlearning.com/apprenticeships  
 
Use with: This activity can be used as a stand-alone activity although it would be helpful if 
classes had previously undertaken an activity on rights at work and / or the trade union role 
in the workplace. The session will also be useful for pupils interested in becoming a Modern 
Apprentice. 
Useful links: www.scottishunionlearning.com/apprenticeships   
www.skillsdevelopmentscotland.co.uk/our-services/modern-apprenticeships/ 
www.myworldofwork.co.uk/modernapprenticeships  
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Case study 1:  
Name: Mr A 
Modern Apprenticeship: Construction (Carpentry and Joinery) 
Union: UCATT  
Location: Glasgow 
 
Mr A is a Joiner and UCATT Rep at City Building LLP in Glasgow. When he was at school, Mr 
A completed a pre-vocational course in construction, where he first heard about Modern 
Apprenticeships. The pre-vocational course gave him a sample of all the trades that were 
available. On completion of the course, Mr A was due to leave school, so he applied for a 
Modern Apprenticeship in Carpentry and Joinery.  
At the beginning of his apprenticeship, Mr A became a member of UCATT. He attended 
college to learn the skills that he would require during his site-based on the job training. Mr 
A said, “I wasn’t actively involved in the union at first, but saw it as essential to be a member 
as the union negotiates your pay and represents you if there are any grievance or discipline 
issues.” Once he had completed his second year, he was fortunate to gain further education 
in his trade by completing an advanced craft certificate programme in Carpentry & Joinery 
at College.  
This course was more advanced than the standard training he received during the previous 
two years. For example, during his second year, he learned to make straight flight stairs and 
on the advanced craft course, he learned to make spiral staircases. 
Mr A excelled at his chosen career and during his fourth year, Mr A won the Scottish 
Building Apprentice Training Council’s James Birnie Award and was named Apprentice of the 
Year. Later that year, he was named the Federation of Master Builders National (UK) 
Apprentice of the Year. Leading on from this success, Mr A was invited to attend the UCATT 
National Delegates Conference in Torquay, where he experienced first-hand how the union 
is run by lay members and what it does politically, internationally and locally.  
After that, Mr A was inspired to become more active within the union and became a Health 
and Safety Rep and a Shop Steward. Mr A also represents UCATT on the STUC Youth 
Committee and is a member of the STUC General Council. 
Mr A said, “I really enjoy helping to look after members in the workplace, and I have gained 
so much more than I ever thought possible through my apprenticeship programme. My 
priority now is to try to get Modern  
Apprentices and the union to work more closely together.” 
 
Discussion points: 

 Why do you think Mr A decided to become a Modern Apprentice? 

 Has his Modern Apprenticeship helped him? 

 Why do you think Mr A got involved in UCATT? 

 What problems do you think young people are faced with, when they want to apply 
for a Modern Apprenticeship? 
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Case study 2:  
Name: Mr B 
Modern Apprenticeship: Construction (Wood Machinist) 
Union: Community  
Workplace: Glasgow 
 
Mr B started work with in a supported workplace as an 18-year-old school leaver in the post 
of Labourer. Supported workplaces deliver employment, development and training 
opportunities for people with disabilities and to help them, whenever possible, into 
mainstream employment. In supported workplaces the majority of workers are people with 
a disability.  Mr B is now in the third year of his Level 3 Wood Machinist Modern 
Apprenticeship. Mr B learned about the Modern Apprenticeship from his predecessor, and 
liked what he observed from the programme. As a member of Community, he then 
approached the Shop Steward to enquire as to how he could become the company’s next 
apprentice.   Mr B said, “I was really keen to start the Modern Apprenticeship and my union 
helped get me started on it. Community has really supported me throughout the 
programme and any problems I have encountered were resolved quickly. I wanted to learn 
new skills and the Modern Apprenticeship offers the opportunity to do so. It will help me 
earn more money and now, I’ll always have this to fall back on.”  The company’s Head of 
Manufacturing, said, “Mr B started as a Work Step employee and has overcome his disability 
to get onto this Modern Apprenticeship. The closest training provider we could find for the 
apprenticeship was in Falkirk. When Mr B said he was willing and able to travel to Falkirk for 
the training, we knew that he was determined to succeed. We then decided to match his 
level of commitment by paying his travel expenses.”   The Community union rep, said “The 
Modern Apprenticeship programme gives the young disabled people here something to aim 
for and it helps build confidence and skills. Community has a big role to play in the 
programme; for example, we successfully negotiated Mr B’s place and ensured that he 
remained on the same pay rate for the duration of his programme.”  Community is very 
supportive of developing its members’ skills, personal development and training. The union 
rep has a keen interest in boosting this support. He said, “Unemployment amongst disabled 
people is around 50%. We need more opportunities for people with disabilities. We work to 
ensure the Modern Apprenticeships provide an opportunity for disabled people to move 
from semi-skilled jobs to skilled jobs. If another member of staff wants to start an 
apprenticeship once Mr B has finished, I’m sure Community will negotiate on his or her 
behalf.” 
 

Discussion points: 

 Why do you think Mr B decided to become a Modern Apprentice? 

 Do you think it is easy or difficult for disabled people to become Modern 
Apprentices? 

 What barriers do you think disabled workers face? 

 Why do you think his union helped him? 

 What can be done to encourage more young people with disabilities to become 
apprentices? 

 What is a ‘supported workplace’ and why are these workplaces important? 
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Case study 3:  
Cross Union Working 
Unions: GMB, Prospect, UCATT, Unite 
Workplace: Rosyth 
 
Name: Ms C 
Modern Apprenticeship: Engineering (Project Planner Technician) 
Union: Prospect  
 
Ms C was working on the site as a Security Officer on the Visitor Desk and was employed by 
another company.  She had worked there for two years.  She saw a post advertised for a 
Customer Assistant with the main company so she applied and was fortunate enough to be 
successful.  She worked in this role for four and a half years.  Her duties in her new role 
proved to be at a higher level, and after four and a half years, with the help of her union 
Rep, Ms C was upgraded to the role of Customer Advisor.   
Ms C then saw an advert for an Engineering (Project Planner Technician) within the same 
workplace, which she considered.  Although she was happy with the job she was doing, 
there was a lot of job uncertainty around at that time and she knew she needed to think 
about her next step and her future career path as she was, by then, 25 years old. It was that 
uncertainty that gave Ms C the final push to apply for the new role, which she did, and she 
got the job. 
Pleased that she had taken that step, Ms C was able to keep her salary at the same level.  
Ms C was also studying at College for the educational components of her Modern 
Apprenticeship and her Technical Training Manager recommended that she also undertake 
an Open Learning course to run in tandem with her College studies. 
Having left school at the end of fourth year, she felt that she needed some further 
vocational education that would stick with her for the rest of her life.  She felt a Modern 
Apprenticeship was ideal as it brings together practical ‘hands-on’ learning alongside the 
formal education. 
As part of the apprenticeship, Ms C began learning about other areas of the business.  She 
started studying fabrication, welding, maths, CAD (Computer Aided Design) and English 
amongst other subjects.   
Ms C found the Modern Apprenticeship very different from office work, and had never done 
anything like it before.  She was nervous at the start, but discovered that all the other 
apprentices were nervous too.   They have all found that the apprenticeship is really helping 
to build both their skills and confidence. 
Ms C has found, that as a woman, walking through the College carrying a welding mask is 
unusual.  This isn’t something she had even considered when she applied for the 
apprenticeship.  However, she has found that her lecturers and managers at work don’t 
treat her any differently than anyone else. 
 
 
 
 

UNIT 4 – CASE STUDY 



108 
 

 

 
 
 
 
Ms C says ‘I would recommend a Modern Apprenticeship to anyone; my friends would kill 
for this job! They are jealous that I am well paid, in a good job and going through education.  
I believe that I will be able to go as far as I want to go. I have a clear career path ahead and 
have already worked my way along it.’ 
The Prospect rep, said, “Modern Apprenticeships are bringing new people into the 
workplace and the industry across a wide range of skill sets. This is a positive method of 
tackling the skills gap and providing workers with the opportunity of building a career or 
changing the route of their career. The trade union movement clearly has a role to play in 
supporting Modern Apprentices and ensuring they are equipped with the skills needed for 
the job in a safe working environment.” 
 

 
Name: Ms D     
Modern Apprenticeship: Engineering (Fabricator Welder)  
Union: GMB 
 
Ms D started a Modern Apprenticeship when she was 17 years old.  She had been working 
part-time in a local restaurant and studying Fabrication and Welding Engineering at College 
when her friends told me that a local employer was recruiting.  
Ms D wanted something different, something that was challenging, so she applied and got 
the job and, as she says herself, ‘It is really meeting my expectations’. 
She is now in the fifth year of her apprenticeship as, whilst being an apprentice, she has also 
had two children. Ms D was able to get an extension to the apprenticeship as she needed 
time off for their birth and care.  Initially, she had some childcare issues, but managed to get 
them sorted out successfully.  Her apprenticeship is now even more important to her as it 
will help provide a secure future for her and her children. 
Ms D is only one of two women that are going through this Apprenticeship framework, but 
really enjoys it and would recommend the Modern Apprenticeship as it provides good pay, 
good learning experiences and good job prospects. 
The GMB rep said, “It is important that Modern Apprenticeships are open to as diverse a 
group of workers as possible. There should be no reason why starting a family should be a 
barrier to being an apprentice”. 
 
 
 

 

UNIT 4 – CASE STUDY 



109 
 

 

 
 
 
 
Name: Mr E      
Modern Apprenticeship: Engineering (Electrical Maintenance) 
Union: Unite 
 
While Mr E was studying an NC in Electrical Engineering at College, he saw the Modern 
Apprenticeship advertised:  he saw the apprenticeship as an opportunity that he should go 
for.  
He enjoys the hands-on experience as he is learning a new skills base which he feels offers a 
great opportunity to secure a good job.  
The information he received before he applied was good and helped him understand, step-
by-step, exactly what he was getting into and what he could expect.  He also saw a clear 
career ladder ahead.  Although Mr E has a disability, this was not a barrier to his ability to be 
a successful Electrical Maintenance Engineer. 
Mr E says ‘Everyone should get a chance at a Modern Apprenticeship. It’s a good experience, 
there is a good sense of friendship and communication between each other:  we work as a 
team.  It’s a way of trying something new that will provide good job prospects.’ 
The Unite rep said, “The Modern Apprenticeship programme is essential in ensuring that 
our workforce has the skills and experience required.” 
When Mr E was asked what his advice would be to other young people thinking about a 
Modern Apprenticeship, he said “If you see an opportunity, go for it. Don’t hold back, take 
it. You’ll never look back. I now have my Modern Apprenticeship in Electrical Maintenance 
and recently completed my HNC in Electrical Engineering. I’m confident about the future.” 
When asked to comment about the Modern Apprenticeship programme, the employer said 
“The testimonies from these apprentices show that if you work hard on the apprenticeship 
programme it will bring its rewards. Not just monetary but as a feeling of well-being and 
achievement.  The apprentices each recognised the opportunity and challenges of the 
apprentice programme and have shown a determination to make the most of it.” 
 
Discussion points: 

 Why do you think the young people wanted to become a Modern Apprentice? 

 Why does this workplace employ so many Modern Apprentices? 

 Is it unusual for a women to work in an industrial workplace? 

 Is it unusual for a people with a disability to work in an industrial workplace?  

 Is it more difficult for a women to work here than a man? 

 What can the unions do to support the Modern Apprentices?  

 What can be done to encourage more young people to become apprentices where 
jobs are gender stereotyped? 

 

UNIT 4 – CASE STUDY 



110 
 

 

 
 
 
Case study 4:  
Name: Ms F 
Modern Apprenticeship: Construction (Carpentry and Joinery) 
Union: UCATT  
Workplace: Publicly owned Trust, Edinburgh 
 
Ms F really enjoyed Craft and Design at school;   that’s where she achieved her best marks.  
She decided that this was the area in which she wanted to work, so decided to go to College 
to study an NC in Construction and Joinery.  Ms F heard about the Modern Apprenticeship 
opportunities with the publicly owned Trust while at College:  the lecturers encouraged 
students to apply for the apprenticeship vacancies that were related to their area of skill. 
The Modern Apprenticeship is really met her expectations.  Ms F is now equipped with a 
good skills base which subsequently resulted in a permanent job with the Trust.   Ms F 
realised that you need the right frame of mind but it is achievable.  She succeeded and, as a 
result, is now working on interesting and enjoyable projects such as conservation.  More 
recently, she undertook a Locksmith course which was organised by her union UCATT as she 
is keen on building an even stronger skills base.  
She says ‘I’m in a job that I really enjoy. I would definitely recommend a Modern 
Apprenticeship to anyone that is looking to be a skilled tradesperson’. 
The employer added, “We know that within construction there is an emerging skills gap and 
Modern Apprenticeships are an important way of addressing this.  Ms F takes things on 
board, she learns quickly and has done well.” 
The UCATT rep said, “UCATT is fully supportive of the Modern Apprenticeship programme 
here.  It is a good way of bringing people into the industry. It’s important for us that skilled 
tradespeople are able to pass on their skills to a new generation.” 
The UCATT officer said, “UCATT congratulate employers like the Trust for their positive 
employment practices where women have the opportunity to engage in the Modern 
Apprenticeship Scheme.  While we are aware there is a problem in attracting young and 
female workers into the sector, Modern Apprenticeships can help to address this sectoral 
issue by providing employment aligned with industry recognised accredited training.  This 
attitude to jobs and skills will help contribute towards a healthier construction sector.” 
 
Discussion points: 

 Why do you think Mrs F wanted to become a Modern Apprentice? 

 Is it unusual for a women to work in an industrial workplace? 

 Is it more difficult for a women to work here than a man? 

 What can the unions do to support the Modern Apprentices?  

 What can be done to encourage more young people to become apprentices where 
jobs are gender stereotyped? 
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Case study 5:  
Union: ASLEF 
Modern Apprenticeship: Customer Service 
Workplace: Rail industry, across Scotland 
 
ASLEF, the train drivers’ union, successfully negotiated a new Modern  
Apprenticeship in Customer Services in the rail industry for school leavers. This was the 
employer’s first recruitment drive for school leavers since the rail industry was privatised. 
Eleven new Modern Apprenticeship posts were created by the recruitment drive. The young 
people undertake this opportunity to earn while learning over an 18-month period and will, 
upon successful completion of their Modern Apprenticeships, gain permanent posts with 
the employer. 
In addition to undertaking the SVQ Level 2 Modern Apprenticeship in Customer Services, the 
apprentices also undertake a Duke of Edinburgh Award which will provide them with the 
opportunity to work directly with communities and go on an outward-bound team building 
course. 
ASLEF also utilises the Rail Union Learning Centre in Glasgow to provide the apprentices 
with career building skills such as CV writing, completing job applications and interview 
skills.  
The ASLEF Project Worker, said, “ASLEF sees this not only as a benefit to the apprentices 
and the trade unions within the rail industry, but also the rail industry itself. This is a great 
opportunity for the company to give a group of young workers the employability skills they 
will require to progress through their railway careers. I believe as a Trade Union we have 
played our part in helping young people secure the start of their career” 
 
Discussion points: 

 Why do you think ASLEF want Modern Apprentices to be employed within the rail 
industry? 

 What role has the union played? 

 What else can the union do to help the Modern Apprentices?  

 Is it unusual that a trade union undertakes this role? 

 How can the recruitment process ensure that applicants come from a wide range of 
backgrounds? 

 
 
Summing up 

 Each Case Study should have short Discussion Points and be followed by a Summing 

Up 
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Your Rights as a Modern Apprentice 

 
Background 
 
What is a Modern Apprenticeship? 
Modern Apprenticeships provide the chance to ‘earn and learn’ in a wide range of jobs and 
sectors and give you the chance to develop skills, experience and qualifications.  
Modern Apprenticeships are open to people of all ages and are an exciting way of gaining 
skills and qualifications that will help to start a career without having to study full-time.  
There are many job roles available for Modern Apprentices, ranging from accountancy to 
plumbing, business administration to engineering and wind turbine maintenance. 
For people not in training, education or employment who do not yet have the skills to start a 
Modern Apprenticeship, Skills Development Scotland’s Employability Fund activity is one 
route that can provide assistance. This programme can help people develop the skills 
needed to secure a job (including an MA) or progress to more advanced forms of learning or 
training. 
Contact your local Skills Development Scotland centre or call the Skills Development 
Scotland helpline on 0800 917 8000 to find out more about Employability Fund 
opportunities in your area. 
 
Qualifications 
 
What do apprenticeships offer? 
The elements of Modern Apprenticeships can include: 

 Scottish Vocational Qualification (SVQ),the industry-based vocational element or an 
equivalent competency-based qualification; 

 Depending on industry, a technical certificate to show you understand the 
underpinning theory or knowledge; 

 Core Skills - covering literacy, numeracy, Information Technology, problem solving 
and working with others, plus wider key and business skills as required by the sector. 
 

What are Everyday Skills? 
Everyday Skills support includes help with literacy, numeracy, basic IT skills and English 
language provision for those who do not have English as a first language. This can be 
arranged by Scottish Union Learning in collaboration with your trade union. Support for 
individuals who may have dyslexia can also be arranged, as well as dyslexia awareness-
raising sessions for employees and employers. 
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Entitlements 
 
What are you entitled to? 
Modern Apprenticeships must include: 

 A contract of employment; 
 A full induction in the workplace; 
 A negotiated training plan or agreement between yourself, the employer and the 

training provider; 
 A fair wage (see section on ‘How much do you get paid?’); 
 A safe working environment and protection from discrimination or bullying; 
 Release from work to attend formal training; 
 Provision of an appropriate range of experiences within the workplace to enable you 

to complete your qualifications; 
 Access to support, guidance and mentoring; 
 Quality training; 
 Regular assessments and review of progress; 
 Sufficient time away from your work station or desk to study in work time. 

 
 
 
 
 
 
 
 
 
 
 
 
Joining Up 
 
Joining a Trade Union 
Unions negotiate fair pay and equal treatment in the workplace. Unions also tackle 
discrimination based on age, race, gender, sexuality and disability. Joining a union will help 
ensure that your Modern Apprenticeship is high quality and that you are properly supported 
while you are doing it. Unions negotiate with employers to make sure you get time off to 
study or train, ensure that you receive impartial information, advice and guidance, and that 
you are supported by a mentor. Your employer must give you the chance to join an 
appropriate union. 
For more information about your rights at work, or about joining a union, visit 
www.thereisabetterway.org/join-a-union.  
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Benefits 
 
What’s in it for you? 

 A chance to learn while you earn - to get real work experience; 
 An opportunity to get industry recognised qualifications; 
 The possibility of long-term employment with career progression prospects; 
 A chance to learn from experienced workers in the sector. 

 
Redundancy 
 

What support is available? 
If you are being threatened with redundancy, you should speak to your union. 
The Skills Development Scotland Adopt an Apprentice initiative are open to employers to 
help ensure that Modern Apprentices can complete their programmes if threatened with 
redundancy or after being made redundant. 
If redundancies are inevitable, a local Skills Development Scotland PACE adviser can help 
those at risk of losing their jobs to find new work. PACE advisers work closely with Jobcentre 
Plus and a range of other national and local partners to help those affected by redundancy 
secure new employment. 
You can phone the free redundancy helpline on 0808 100 1855 and Skills Development 
Scotland will arrange for a local PACE adviser to call you back. 
 
Age 
 

I am over 25, can I undertake a Modern Apprenticeship? 
Modern Apprentices over the age of 25 often have years of experience in the workplace.  
The opportunities for people of all ages to become Modern Apprentices are developing all 
the time. Modern Apprentices can be recruited from existing employees. 
Modern Apprenticeships can make a big difference to the lives of workers. They can offer 
positive access to employment for young people and the opportunity for older workers to 
change or re-engage in their chosen career path. 
 
Pay 
 

How much do you get paid? 
Like all employees, the amount paid to 
Modern Apprentices is negotiated with the employer. Pay rates vary between sectors, 
regions and between different employers.  Your union can help in negotiating pay rates. 
There is a National Minimum Wage (NMW) in Britain, although unionised workplaces 
generally have negotiated pay rates well above that. Workers aged 16 upwards are covered 
by the NMW. 
On 1st October 2010, an Apprenticeship National Minimum Wage was introduced.  All 
apprentices in the United Kingdom must be paid at least the Apprenticeship National 
Minimum Wage. This Apprenticeship NMW applies to all those apprentices who were 
previously exempt from the NMW.   
 

UNIT 4 – YOUR RIGHTS 



 

 

115 
 

 
 
 
 
The National Minimum Wage is increased annually in October. For up-to-date information, 
visit www.scottishunionlearning.com/apprenticeships. If you think you are not being paid 
what you are entitled to, you should contact your union. 
 
Employment 
 

Your Terms and Conditions of Employment 
All Modern Apprentices are employed and are therefore covered by the terms and 
conditions contained in their contract of employment and any relevant employment 
legislation. 
You are entitled to a contract of employment in writing. Whilst in employment, you should 
receive the appropriate time off you need to be able to study or train. 
 
Further Information 
For more information about apprenticeships, visit 
www.scottishunionlearning.com/apprenticeships and 
www.skillsdevelopmentscotland.co.uk.  
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Frequently Asked Questions 

 

How does a Modern Apprenticeship enhance a young person’s career opportunities? 

Modern Apprenticeships provide the worker with the opportunity to ‘earn while they learn’, 
they lead to an industry recognised qualification while providing hands-on experience of the 
job. Learning the practical aspects of the job is enhanced through ‘off-the job’ training. A 
significant majority of Modern Apprentices secure employment on completion of their 
programme. 

What protections does a Modern Apprenticeship offer a young person? 

A Modern Apprenticeship is a job, as employees Modern Apprentices are therefore covered 
by existing employment legislation.  
Refer to ‘Your Rights as a Modern Apprentice’, distribute one copy per pupil. Printer friendly 
copies can be found on page 112. Stock permitting, hard copies can be requested from 
Scottish Union Learning – tbreslin@stuc.org.uk / 0141 337 8152.  

What does the term apprentice mean to you? 

Modern Apprenticeships provide anyone over the age of 16 the opportunity to work in a 
paid job while undertaking workplace training in order to gain new and enhanced skills and 
recognised qualifications. 
A Modern Apprenticeship provides you with vocational training that's relevant to your job. 
The programme is available across many sectors, not just trades, with the format of training 
decided by the appropriate qualification for that sector. 
Apprentices are supported with training that is appropriate for level of the job, although 
this isn't the only focus of the training. A Modern Apprenticeship will also give you a range 
of 'soft skills' to draw upon, including communication skills, teamwork and problem solving 
skills, and improved numerical and IT skills - all of which are valuable to any employer. 

Is the Modern Apprenticeship programme covered under the Equality Act? 

Yes. A Modern Apprenticeship is a job, as employees Modern Apprentices are therefore 
covered by existing employment legislation.  

What is the current government minimum wage for an MA? 

The National Minimum Wage rate per hour depends on your age and whether you’re an 
apprentice - you must be at least school leaving age to get it. 

Year (from 1st October) 21 and over 18 to 20 Under 18 Apprentice * 

2015 £6.70 £5.30 £3.87 £3.30 

2014 £6.50 £5.13 £3.79 £2.73 

2013 (current rate) £6.31 £5.03 £3.72 £2.68 

2012  £6.19 £4.98 £3.68 £2.65 

2011 £6.08 £4.98 £3.68 £2.65 

2010 £5.93 £4.92 £3.64 £2.50 

 This minimum rate is for apprentices under 19 or those in their first year. If you’re 19 or 
over and past your first year you are entitled to at least the rate that applies to your age. 
Apprentices undertaking Modern Apprenticeship at Levels 4 and 5 are entitled at least 
to the National Minimum Wage in accordance with their age. The age groups were 
different before 2010 and there was no National Minimum Wage rates for apprentices. 
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Further resources on Modern Apprenticeships: 
 
Publications 

Title How to get a copy 

Your Rights as a Modern 
Apprentice: 
This publication is suitable for 
young people undertaking, 
considering or applying for a 
Modern Apprenticeship 

Email: tbreslin@stuc.org.uk 
Tel: 0141 337 8152 
Web: www.scottishunionlearning.com/apprenticeships 

The Modern Apprenticeship 
Toolkit: 
The Toolkit provides detailed 
information on Modern 
Apprenticeships. It is useful for 
union reps and others interested 
in Modern Apprenticeships. The 
Toolkit also includes a booklet of 
‘Case Studies’ and a copy of ‘Your 
Rights as a Modern Apprentice’. 

Email: tbreslin@stuc.org.uk 
Tel: 0141 337 8152 
Web: www.scottishunionlearning.com/apprenticeships 

 
Online 

Website Links 

Scottish Union Learning: 
The publications mentioned above are available 
in pdf format from this website. The website has 
a detailed section on Modern Apprenticeships, it 
is useful for Modern Apprentices, Parents / 
Guardians, Union reps and others interested in 
Modern Apprenticeships. 

www.scottishunionlearning.com/appren
ticeships 

STUC: 
The STUC speaks for trade union members in 
and out of work, in the community and in the 
workplace, in all occupational sectors across 
Scotland. 

www.stuc.org.uk 

Close the Gap: 
Close the Gap works across Scotland with 
employers and employees, to encourage and 
enable action to address the gender pay gap. 

www.closethegap.org.uk 
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Website Links 

Skills Development Scotland: 
A useful portal by the public body which 
oversees Modern Apprenticeships. It is useful 
for all involved in Modern Apprenticeships. 

www.skillsdevelopmentscotland.co.uk/o
ur-services/modern-apprenticeships/ 

My World of Work: 
Includes a section on how to become a Modern 
Apprentice. It also has section for Parents. 

www.myworldofwork.co.uk/modernapp
renticeships 

Equality and Human Rights Commission: 
The EHRC have a statutory remit to protect, 
enforce and promote equality.  

www.equalityhumanrights.com/scotland 

The Living Wage Foundation: 
The Living Wage Foundation believe that work 
should be the surest way out of poverty. 

www.livingwage.org.uk 

Equate Scotland: 
Equate Scotland, make a positive difference for 
women in science engineering, technology and 
the built environment. 

www.equatescotland.org.uk 
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The Future of Work 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 Unit Overview 
 

 Unit Activities 
  1. Future Skills 
  2. The Global Economy 
  3. Workers of the World 

 4. Sweatmore – What will we do? 
 5. Employment Rights – Where from here? 
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Activity One: Future Skills 

Tutor Note 
 

Description 
This activity aims to encourage the students to consider how changes occurring in the 
economy will affect the demand for particular jobs and skills over the next few years, 
highlighting the fact that all organisations benefit from having a skilled and efficient 
workforce.  Over the last 30 years British industries have identified that there is a major skills 
gap costing the UK economy approximately £10 billion a year.  This activity allows the 
students the opportunity to think about what skills may be necessary for the future and how 
employers and trade unions can combat the skills gap.  The activity gives the opportunity for 
the students to consider skills in a broader sense. 
 
Learning outcomes 

 Young people will understand some of the underlying changes and trends occurring in 
the labour market, including future skill requirements. 

 Young people will consider the kinds of skills that they might wish to develop for the 
future. 

 
Method 

 Explain the aims of the activity 

 Allocate students into small working groups 

 You may want to open up the discussions with a 10 minute brainstorming session 

 You could start with the question “what do you think we mean when we talk about 
Skills?” 

This is an opportunity to introduce students to the idea that skills is not just about 
qualifications, and include communication skills and problem solving 

 You can also use the first question to help set up the activity 

 Why do you think the skills gap has increased over the last 30 years? 
 

Drawing out the issues like lack of funding, demise of apprenticeships, lack of investment in 
training etc. 

 Give out the Activity Sheet and the Resource Sheet. 

 Get students to read the Resource Sheet before responding to the remaining 
questions. 

 Allow groups 20 minutes to discuss and complete the activity. 

 Ask each group to lead a discussion on one of the questions set out in the activity. 
 
During the summary you should emphasise the importance of the collaborative / partnership 
approach between employers and unions.  It is also an opportunity to highlight the role of the 
Union Learning Rep (ULR) and trade unions in developing the skill levels within the workplace. 
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Activity One: Future Skills  
Tutor Note (cont’d) 

 
 
Resources 
Activity Sheet 
Resource Sheet 
 
Use with: Can be used as a stand-alone activity.  Unit 1: Activities 2 and 4 would be a useful 
introduction to this activity. 
Useful links: www.scottishunionlearning.com; www.careers-scotland.org.uk;  
www.learndirectscotland.com; www.stuc.org.uk; www.theworkfoundation.co.uk 
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Activity One: Future Skills 
 

Description 
This activity aims to encourage you to consider how changes occurring in the economy will 
affect demand for particular jobs and skills over the next few years.  All organisations benefit 
from having a skilled and efficient workforce.  Over the last 30 years British industries have 
identified that there is a major skills gap costing the UK economy approximately £10 billion a 
year.  This activity allows you the opportunity to think about what skills may be necessary for 
the future and how employers and trade unions can combat the skills gap. 
 
Learning outcomes 

 To understand some of the underlying changes and trends occurring in the labour 
market, including future skill requirements 

 To consider the kinds of skills that you might wish to develop for the future 
 
Activity 
Your tutor will explain the aims of the activity, and ask the class to form groups of 5 around 
tables. 
 
Each group will then be allocated the following statements for discussion: 

 Why do you think the skills gap has increased over the last 30 years? 

 What do you think are the key skills employers will require over the coming years? 

 What methods can employers use in the workplace to develop people’s skills? 

 What can trade unions do to help employers and members with the skills issues in the 
future? 

 What skills do you think you would need to be a trade union representative? 
 
At the end of the activity your tutor will then lead a discussion around the issues raised in the 
activity. 
 
Feedback 
You will be asked to elect a spokesperson to give feedback on behalf of the group. 
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Activity One: Future Skills – Resource Sheet 
 
Training and Learning Options 
Many people think that learning and skills development is about ‘going on courses’. Although 
courses are important as a learning option, there are other methods that can be used in 
workplaces to develop people’s skills. 
 
1. Work shadowing 
Gives individuals a chance to build up their confidence by watching someone else before 
trying out new skills / knowledge.  It can be used to ‘sample jobs’ in a career development 
context. 
 
2. On the job coaching 
Individuals can learn skills in a real working environment.  This is probably one of the most 
widely used methods in organisations.  However, if the person delivering the coaching has not 
been trained to do so it may turn out to be no more than watching / listening rather than a 
proper learning experience. 
 
3. Day / block release programmes 
This type of training is usually spread over a period of time and can be either one day a week 
or a several week ‘block’.  Individuals then have the opportunity to consolidate their skills in 
the workplace. 
 
4. Job swaps 
Effective in helping individuals to understand each other’s job roles; or help individuals to 
decide whether they want to change job roles. 
 
5. Open learning 
Individuals learn on their own, using workbooks, videos and other self-study material.  It can 
be used to fit around working patterns. 
 
6. Projects 
Involvement in projects allows individuals to develop a wider range of skills depending on the 
nature of complexity of the project. 
 
7. E-learning 
E-learning is a special instance of Open Learning where learners access most or all of the 
course materials via a computer.  This includes web-based learning materials, emails with 
tutors, and group bulletin boards for communication with other learners.  E-learning allows 
individuals to learn at their own pace and can be done from home if the individual has a 
computer.  If done in a learning centre people can share their experiences of different 
packages. 
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Activity One: Future Skills – Resource Sheet (cont’d) 
 
 
8. Learning centres 
Many unions have negotiated workplace learning centres where members can learn 
computer skills, improve their reading, writing and numeracy, or learn a new language. 
 
The Role of the Union Learning Representative (ULR) 
The role of the ULR can differ between trade unions and can also depend on other positions 
you may hold e.g. Branch Secretary.  In some cases your role may be to identify learning 
opportunities and support members in obtaining new skills.  In others you may also negotiate 
with your employer about learning opportunities in the workplace, and about things like time 
off for members to attend courses. 
 
Below is a list of some of the jobs a ULR might do.  Use the list to prioritise what things you 
might do within your workplace. 
 
Working with members 
 

 Promote learning opportunities amongst members 

 Promote the work of your union with members and non-members 

 Identify members’ learning needs 

 Give support to members and help them overcome barriers to learning 

 Signpost members to other sources of support and advice 
 
Working with your union 
 

 Build links with the wider union e.g. branch, regional 

 Build links with other ULRs 

 Build links with other union reps e.g. shop steward 

 Recruit non-members to your union 

 Work with other unions on-site 
 
Working with employers 
 

 Work with your employer to improve learning opportunities 

 Conduct a joint learning survey 

 Work with your employer to ensure equality of opportunity in learning 

 Negotiate about learning and skills as part of the bargaining process 
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Collecting information 

 Gather and record information e.g. members’ needs, training available within your 
workplace 

 Gather information about what is available outside your workplace e.g. training 
providers 

 Find out about skills needs within the local / sector labour market 

 Develop awareness of Government policies and priorities 
Others you will work with will depend on a number of factors but will include: 

 Members 

 Other workers 

 Other ULR reps 

 Other union reps 

 Union officials 

 Managers 
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Activity Two: The Global Economy  

Tutor Note 
 
Description 
Globalisation is a term that is frequently used but seldom defined.  It refers to the rapid 
increase in the share of economic activity taking place across national boundaries.  This goes 
beyond the international trade in goods and includes the way those goods are produced, the 
delivery and sale of services, and the movement of capital. 
 
The type of globalisation we are experiencing is sometimes portrayed as an inevitable, 
technologically driven process that we must adapt to in order to survive and prosper.  For 
millions of workers, in the developing as well as the developed world, this has been translated 
into living with greater job insecurity and worse conditions. 
 
Ways need to be found to manage and structure globalisation so that it supports fundamental 
human rights and sustainable development, and generates prosperity for ordinary people, 
particularly the poorest.  Left unchecked, globalisation will lead to their further 
marginalisation and impoverishment.  
Adapted from TUC website: www.tuc.org.uk/international/tuc-3933-f0.cfm 
 
This activity gives the students the opportunity to consider the impact of the global economy 
from a worker’s perspective; it introduces the concept of international responsibility and 
collectivism. 
 
Learning outcomes 

 To develop an understanding of the ‘Global Economy’ 

 To consider the international relationships between workers 
 
Method 
Tutors should spend the first 5 minutes of the session giving a brief context setting to the 
activity.  You may want to introduce the concepts of international trade, trans-national 
business, and multi-national organisations.  (See ‘Description’ above, include useful website) 
Divide the class into 4 small working groups 
Allocate each group as ‘Production Plants’ owned by the same multi-national petro-chemical 
organisation, each plant based in a different country i.e. UK/USA/Slovakia/Chile 
You can put small flags on each group’s table to indicate their location 
Handout a copy of the Activity Sheet.  The Activity Sheet informs each group that they work 
for the same multi-national organisation, but are based in different countries.  It also outlines 
that the organisation they work for has had a downturn in business and has informed all 
employees worldwide that they will be shutting one of the four plants, but has yet to decide 
which. 
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Activity Two: The Global Economy  
Tutor Note (cont’d) 

 
 
Give the groups 20 minutes to consider how they think the workers in their plant should 
respond to the ‘news’ e.g. What is the best strategy to save jobs? 
Ask each group to put their action points onto a flipchart and elect a group spokesperson to 
report back 
 
Take the feedback from each group separately, noting key similarities or differences 
Tutors should lead a discussion around some of the key points raised 
Tutors should raise the possibility of workers joining together to respond to the global nature 
of business, rather than competing with each other.  It may prove useful to play ‘devil’s 
advocate’ here by asking if the plants are competing with each other.  “Is it ok then for me to 
close the USA plant, so long as workers in other countries are not affected?” 
 

 
Summary 
Tutors should focus their summary on the Global Economy and the impact on workers 
worldwide, but emphasis should be given on the way workers can work together to improve 
the working lives of all workers and support each other.  It is an opportunity to raise 
awareness of International Union Federations.  You can give out a copy of the Global Union 
Federations Handout from Activity 3 of the Future of Work Union. 
 
Resource 
Activity 3: Resource Sheet – Global Union Federations 
 
Use with: Can be used as a stand-alone activity.  Unit 1: activities 2 and 4 would be a useful 
introduction to this activity. 
Useful links: www.tuc.org.uk/international; www.icftu.org 
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Activity Two: The Global Economy 

 
Description 
Globalisation is a term that is frequently used but seldom defined.  It refers to the rapid 
increase in the amount of economic activity taking place across national boundaries.  This 
goes beyond the international trade in goods and includes the way those goods are produced, 
the delivery and sale of services, and the movement of capital and finance. 
 
This activity gives you the opportunity to consider the impact of the global economy from a 
worker’s perspective; it introduces the concept of international responsibility and 
collectivism. 
 
Learning outcomes 

 To develop an understanding of the ‘Global Economy’ 

 To consider the international relationships between workers 
 
Activity 

 Your tutor will divide the class into small groups 

 Each group will be allocated as ‘Production Plants’ owned by the same multi-national 
petro-chemical organisation, with each plant being based in a different country i.e. 
UK/USA/Slovakia/Chile 

 
Scenario 
The multi-national organisation that you work for has just held a press conference, where 
they have told the world’s media that due to supply outrunning demand, they will be closing 
one of their international production plants.  As yet, no decision has been made on which 
plant will close, but a decision will be taken over the next 3 months. 
Each ‘plant’ should discuss how they could respond to the ‘news’.  You may want to think 
about 

 Communication with other ‘plants’ 

 Joint Action / Support 

 Information from management 

 Alternatives to closure 

 Redeployment / relocation 
 
Feedback 
Put your action points onto a flipchart and elect a group spokesperson to report back. 
Your tutor will lead a discussion around some of the key points raised. 
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Activity Three: Workers of the World  
Tutor Note 

 
Description 
This activity gives students the opportunity to consider the plight of workers in other parts of 
the world, and to consider the responsibilities and potential responses of workers in the UK.  
There are numerous examples of the exploitation of workers throughout the world, and this 
session will give them a snapshot of just one.  It is a useful opportunity to consider how 
workers, in an increasingly growing global economy can support and assist each other.  The 
activity involves the showing of a video produced by Jan Nimmo, a Scottish based campaigner 
who campaigns for a fair and sustainable banana trade.  Jan works in close partnership with 
“Banana Link” and with Latin American banana workers’ trade unions, small Caribbean 
farmers and civil society organisations in Europe and the US.  The activity is an opportunity to 
introduce the collective aspects of trade unionism, and worker’s solidarity. 
 
Learning outcomes 
To develop an appreciate of the relationships between workers throughout the world 
To consider who workers can help and support each other globally 
 
Method 

 You should begin the session by giving a brief overview of the aims of the session, and 
how the session will run.  There is no need to go into too much detail at this stage, as a 
more detailed discussion will take place after the video has ended.  You should 
however, stress that the aim of the activity is to consider the roles and responsibilities 
of workers across the globe. 

 You should watch the video, and read the Activity 3 Briefing Sheet for some 
background information to prepare you for the session. 

 Hand out the Activity Sheet and remind students to take notes, as a discussion will 
follow the video. 

 Show the video covering the plight of banana workers in Ecuador.  The video lasts for 
approximately 23 minutes. 

 Once the video has ended you may need to settle the class, as many issues will have 
been raised that they will want to discuss. 

 You should then lead a discussion around some of the following points 
o What did they think of the video? This should generate some general 

observations. 
o What were the most important issues raised by the video? This might include 

issues like worker solidarity, lack of police protection, lack of government 
intervention, brutality etc. 

o Do they think workers in the UK and the world have a responsibility to respond 
to the issues raised?  You may need to prompt discussion by linking to the 
issues raised above. 
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Activity Three: Workers of the World  

Tutor Note (cont’d) 

 
 

o If so, how?  Again you may need to introduce some ideas like political 
intervention or pressure, boycott of goods, campaigning in the UK and beyond.  
Tutors should only interview if discussion doesn’t flow from the class 
members. 

o Briefly summarise the discussions and outline the international perspective of 
trade unions.  You can provide the handout on Global Union Federations. 

o Hand out the Activity 3 Briefing Sheet. 
 

 
Resources 
Green Gold Information Sheet 
Bonita – Ugly Bananas Video (please contact Banana Link via webpage below) 
Activity 3 Briefing Sheet 
Global Union Federations Handout 
 
Use with: Can be used in conjunction with Unit 4: Activity 2. 
Useful links: www.tuc.org.uk/international; 
www.icftu.org;  
www.greengold.org.uk;  
www.bananalink.org.uk; 
www.fairtrade.org.uk 
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Activity Three: Workers of the World 
 
Description 
This activity gives you the opportunity to consider the plight of workers in other parts of the 
world, and to consider the responsibilities and potential responses of workers in the UK.  
There are numerous examples of the exploitation of workers throughout the world, and this 
session will give you a snapshot of just one.  It should however, be seen as a chance to 
consider how workers, in an increasingly growing global economy, can support and assist each 
other. 
 
Learning outcomes 
To develop an appreciation of the relationships between workers throughout the world 
To consider how workers can help and support each other across nations 
 
Activity 
Your tutor will show you a video, which covers the plight of banana workers in Ecuador.  The 
video lasts for approximately 23 minutes. 
Although Ecuador is the world’s largest exporter of bananas, the people who grow them have 
the lowest pay and worst conditions in the whole of Latin America. 
When workers decided to organise and strike to gain the most basic of labour rights by 
organising a peaceful occupation of a banana plantation they were met with a violent 
response.  The video is a snapshot of their experiences. 
 
Once the video is finished, your tutor will lead a discussion on some of the issues raised in the 
film.  The discussion will focus on whether workers in other parts of the world have any 
responsibility to help and support workers in other areas of the world, and if so how that can 
best be done. 
 
You should take some notes during the video to assist you in your discussions. 
 
Resources 
Bonita – Ugly Bananas video 
Activity 3 Briefing Sheet 
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Ugly Bananas 
 
Jan Nimmo has been gathering images and testimonies to make a series of portraits of 
banana workers since 2001.  In spring 2002 she visited Ecuador for the first time.  Although it 
is the world’s largest exporter of bananas, the workers have the lowest pay and the worst 
conditions in the whole of Latin America.  Ecuador’s biggest banana baron is Álvaro Noboa of 
the Bonita Brands Company. 
 
Noboa is Ecuador’s richest man and owns the world’s fourth largest banana company but his 
workers are only paid $3.00 a day – a lot less than the legal minimum wage.  In 2002 he was 
running for President of the Republic.  The economic and political power of big business 
means that less than 1% of banana workers in Ecuador are members of unions.  Álvaro Noboa 
has stated “I don’t like unions – I will fight them”. 
 
When workers decided to organise and strike to gain the most basic of labour rights, Jan 
found herself witnessing the violent attack on a peaceful occupation of a Bonita banana 
plantation. 
 
Jan Nimmo’s 23 minute, award winning documentary, “Bonita: Ugly Bananas”, was premiered 
at the Document 2 Human Rights Festival, Glasgow, in September 2005. 
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Who we are & why bananas? 
 

Banana Link is a small and dynamic not-for-profit co-operative founded in 1996 that 
campaigns for a fair and sustainable banana trade.  We work in close partnership with Latin 
America banana workers, trade unions, small Caribbean farmers and civil society 
organisations in Europe and the US. 
 
Most of the bananas eaten in Britain come from Latin America and West Africa, where 
production is characterised by large-scale plantations, and the Caribbean where most 
bananas are grown on small family farms. 
 
Bananas are symbolic of the wide range of injustices present in international trade today.  
These include: 

 unacceptable working and living conditions for many of those who grow and harvest 
the bananas; 

 suppression of independent trade unions; 

 environmental devastation caused by toxic chemicals and intensive farming; 

 the disproportionate economic and political power of the handful of multi-national 
corporations which supply bananas to the North; 

 the increasing buyer power of European and North American supermarkets (bananas 
are the single biggest profit making items sold in British supermarkets). 

 
Bananas also link to the international trade rules that increasingly shape our lives. 
 
Bananas have been subject to one of the most controversial trade disputes in the World Trade 
Organisation that pitted Europe against the United States and some Latin American countries. 
 
Objectives 
Banana Link works for a socially just, environmentally sound and economically viable banana 
industry.  We aim to contribute to the alleviation of poverty in the major banana exporting 
regions of the world and create a sustainable banana economy by: 

 campaigning and lobbying, nationally and internationally, for decent living and 
working conditions for banana workers and to prevent environmental degradation; 

 building and strengthening alliances with small famers’ organisations in the Caribbean 
and banana workers’ trade unions in Latin America and a range of civil society 
organisations in Europe and North America; 

 providing educational services and a specialised research and information service on 
the international banana trade; and 

 promoting sustainable policies including ‘Fairtrade’ labelled bananas to international 
organisations such as the EU and WTO, companies and retailers. 
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Global Union Federations 
 
Global Union Federations (formerly known as International Trade Secretariats (or ITSs)) are 
autonomous international trade union organisations, linking together national unions from a 
particular trade or industry at international level.  These are the international trade union 
organisations dealing directly with multi-national (and other) organisations in their sector.  
You can find information about Global Unions at www.global-unions.org where you can see 
the full list and link to the Federation appropriate to your union.  The names of the Global 
Union Federations are as follows: 
 
 EI – Education International at www.ei-ie.org 
 

For educators, teachers, lecturers and other employees in education 
 
 
 BWI – Building and Wood Workers’ International at www.bwint.org 
 

For building, building materials, wood, forestry and allied sectors 
 
 
 IFJ – International Federation of Journalists at www.ifj.org 
 

For print media, broadcasting, film and television, news agencies, press offices, public-
relations agencies and new electronic media 
 
 

 IndustriALL Global Union at http://www.industriall-union.org/home  
 

previously ICEM - International Federation of Chemical, Energy, Mine and General 
Workers’ Union, IMF - International Metalworkers’ Federation and ITGLWF - International 
Textile, Garment and Leather Workers’ Federation 

 
 
 ITF – International Transport Workers’ Federation at www.itfglobal.org 
 

For the transport industry 
 
 
 IUF – International Union of Food, Agricultural, Hotel, Restaurant, Catering, Tobacco and 

Allied Workers’ Association at www.iuf.org 
 

For the food and drink sector, hotel, restaurant, catering and tourism services, agriculture 
and plantation farming and tobacco processing 
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Global Union Federations 

 
 
 PSI – Public Services International at www.world-psi.org 
 

For employees in public administrations, enterprises and institutions of regional 
authorities, public corporations, foundations, public institutions; in companies generating 
and distributing gas, electricity and water, of waste management; in the environmental, 
social and health sector; in public educational, cultural and leisure-time facilities as well as 
other public institutions, administrations and companies delivering public services; 
employees in international institutions which have been established by states 

 
 
 UNI – Union Network International at www.union-network.org 
 

For employees in the cleaning and security, commerce, finance, gaming, graphical and 
packaging, hair and beauty, information, communication, technology and services 
industry (ICTS), media, entertainment and arts, post and logistics, social insurance, sport, 
temp and agency workers, and tourism industries as well as professionals and managers, 
women and youth 
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Activity Four: Sweatmore Ltd  

Tutor Note 
 
Description 
This activity gives students the opportunity to consider some of the competing demands that 
are placed on employers and employees in an ever-changing business world.  The activity puts 
students into the role of either trade unionists or employers. 
 
One aim of the activity is to get the students to look at lifelike situations, from two different 
perspectives, and the impact of an increasingly competitive economy.  It will also be an 
opportunity to experience the processes involved in negotiations.  The activity is also an 
opportunity to further develop knowledge of employment rights. 
 
Learning outcomes 
To recognise the challenges faced in the modern workplace 
To consider the challenges from varying perspectives 
To consider a collective approach to problem solving 
 
Method 
Tutors should give a brief overview of the changing face of Business and the Global Economy, 
and the impact this is having on the workplace, including, new working practices, reduced 
staffing levels, partnership working etc.  Tutors should also comment on the role of trade 
unions in protecting workers’ rights. 
 
The Activity Sheet is a useful prompt for some of the issues to be considered. 
 

 Divide the class into small working groups, allocating each group as management or 
trade unionists.  Note: Negotiating groups should normally be no more than 5 
members. 

 Give all class members a copy of the Sweatmore Memo. 

 Give Management groups the Management Briefing, and Union groups the Union 
Briefing. 

 Explain that due to time constraints, only 2 groups may have the opportunity to 
negotiate, deliberations and strategies.  Depending on the experience of the class and 
the time available tutors may need to consider whether all 5 issues can be covered. 

 Allow 20 minutes for the groups to prepare for the negotiation. 

 Set up tables in a round table format where negotiations will take place. 

 Ask one Union side and one Management side to volunteer to participate in the 
negotiation. 

 Allow 20 minutes for the negotiation to run.  Even if it is not finished in that time, 
draw it to a close. 
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Activity Four: Sweatmore Ltd  
 Tutor Note (cont’d) 

 
 

 Ask the other groups to comment on the role play, specifically directing them to the 
strategies and arguments employed. 

 Develop a discussion around the different arguments and strategies that other groups 
had developed. 

 
 

Summary 

 Use the last 5 minutes to clarify any legal points: re contracts of employment, rest 
breaks etc. 

 Emphasise that industrial relations is a difficult and complex process, which is not 
always as clear as it may appear. 

 
 
Resources 
Activity 4 Resource Sheet 
Sweatmore Memo 
Activity Briefings 
 
Use with: This activity works particularly well following Unit 1: Quiz 1 – Rights at Work. 
Useful links: www.worksmart.org.uk/rights;  
www.worksmart.org.uk/rights/young_workers_under18; 
http://www.bis.gov.uk/policies/employment-matters/rights; 
http://www.equalityhumanrights.com/scotland/ 
 
 
A Basic Guide to Employment Rights is included in Unit 2: Activity 1 
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Activity Four: Sweatmore Ltd 
 
Description 
In an ever-changing business world, the demands on businesses both big and small can be 
quite dramatic.  Employers are continually looking at ways they can make their business more 
profitable, and more competitive.  This has often increased the demands placed upon 
employees.  Employees and the trade unions are also keen to ensure that their workplace 
remains competitive, as this ensures their employment.  However, they are also determined 
that the terms and conditions that they work under are maintained and improved. 
 
Often this can lead to conflict and negotiation.  This activity gives you the opportunity to 
consider some of the thinking that goes into that process, and identify some of the key factors 
to be considered. 
 
Learning outcomes 
To recognise the challenges faced in the modern workplace 
To consider the challenges from varying perspectives 
To consider a collective approach to problem solving 
 
Activity 
Your tutor will divide the class into small working groups.  You will be allocated to either a 
Trade Union team or a Management team. 
 
You will be given a ‘Memo’ that has been distributed to the workforce at ‘Sweatmore Ltd’. 
In your allocated group, prepare to enter a negotiation based on the contents of the memo. 
 
Your tutor will give your group a Briefing Sheet to help your deliberations. 
 
In preparation for the negotiation you will need to consider and agree who will speak on 
behalf of your group in the negotiations. 
 
After 20 minutes deliberation and discussion, your tutor will ask you to participate in a 
negotiation on the content of the ‘Memo’. 
 
Feedback 
Following the negotiation your tutor will open a discussion on the main points that came out 
of the activity. 
 
Resources 
Sweatmore Memo 
Briefing Sheet 
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SWEATMORE LTD 
 
 
Memo to full-time staff 
 
To: All Cleaners, Nevermore Cleaning Services 
From: Mr S Lave-Drive, MD Manager 
Date: 29th November 2010 
 
Re: Terms and Conditions 
 
This is to give you notice that in 2 weeks’ time the following changes to your working 
conditions will take place. 
 
Paid annual leave will be 6 weeks / 30 days (staff can take an extra 2 weeks unpaid leave 
where permission is granted). 
 
Lunch break will be 30 minutes (rather than 45) and the 10 minute morning and afternoon tea 
breaks will be discontinued. 
 
The number of hours worked will be reduced from 35 to 30 hours so basic pay before tax and 
National Insurance deductions will be £210 rather than £245.00 a week but overtime might 
be available which will be paid at time and a half. 
 
Your hourly pay will remain at £7 per hour, this is all the company can afford. 
 
Due to the need to purchase new safety equipment and train staff on new safety procedures 
a sum of £4.00 per week will be deducted from staff wages to cover extra costs. 
 
I know that some of this will cause you concern.  However, our company faces strong 
competition and if we are to protect your jobs, the aforementioned changes are absolutely 
necessary. 
 
 
 
Mr. Capitalist 
 
 
 

UNIT 5 – ACTIVITY 4 



 

 

141 
 

 
 
 

 

Activity Briefing 
 

 
Union negotiating team 
 
Discuss the memo amongst the group 

 Do you think that the management proposals are fair? 

 Do you think that all of the proposals are legal? 

 What is the most important thing to achieve in your negotiations? 

 Do you want to achieve a compromise? If so what? 

 What are the strongest arguments which support your case? 
 
Nominate someone in your group to lead the discussion 
Write down the details of any deal you achieve 
 
 
 
……………………………… cut along dotted line ………………………………… 
 
 

Activity Briefing 
 

 
 
Management negotiating team 
 
Discuss the memo amongst the group 

 Do you think that your proposals are fair? 

 Do you think that all of your proposals are legal? 

 What is the most important thing to achieve in your negotiations? 

 Do you want to achieve a compromise? If so what? 

 What are the strongest arguments which support your case? 
 
Nominate someone in your group to lead the discussion 
Write down the details of any deal you achieve 
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Activity Five: Where from here?  
Tutor Note 

 
 
Description 
This activity aims to encourage students to consider how the world of work has changed over 
the last 20 – 30 years, and the changes that have taken place in some key aspects of 
employment law.  Employment law has changed quite dramatically, with some significant 
improvements in the rights that workers have in the workplace.  Undoubtedly as the world of 
work further develops, workers will require and demand increased rights at work.  This 
activity gives students the opportunity to discuss and identify what you think some of those 
demands may be, and how they may be gained. 
 
Learning outcomes 
To understand some of the changes that have taken place in employment law 
To consider the kinds of Rights at Work that might develop in the future 
 
Method 
In introducing the activity tutors should refer to some of the key developments in the 
workplace in recent years, (see ‘Description’ above).  This should help to put the activity into 
context, and tutors should include details of how the demographics of the workplace have 
changed, and therefore the needs of different groups of workers.   

 Allocate the students into small working groups for this activity 

 Give out the Activity Resource Sheet 

 Explain in detail what you are looking for each group to do.  You may find it useful to 
take one of the items as an example and run a quick ‘brainstorming’ session with the 
whole class 

 Depending on time you may decide to allocate each group on 2 or 3 of the 
employment rights from the table in the Resource Sheet 

 Allow the groups approximately 20 minutes to discuss the allocated ‘rights’ 

 Ask each group to report back on their group discussions, particularly on the ‘why?’ 
aspects of their discussion i.e. ask them to ‘justify’ their position 

 Ask other groups to comment on each report 

 Depending on the size of the class you may decide to ask each group to lead the 
feedback on only one ‘right’ that their group discussed 

 Each group has been asked to discuss how the ‘additional rights’ can be achieved.  This 
is an opportunity to outline how many of the rights we have today have been achieved 
through the pressure of workers and trade unions 

 Depending on time, and how discussions have developed, you may need to take the 
report back on how the improvements can be achieved, as an open discussion 
involving all class members 

 Summarise the session by outlining how employment is a continually evolving issue, 
with all sides of industry having a part to play 
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Activity Five: Where from here? 
Tutor Note (cont’d) 

 
 

Resource 
Activity 5 Worksheet 
 
Use with: Can be used with any of the Units and Activities concerned with Employment 
Rights. It would be helpful for the class to have previously undertaken Unit 1: Quiz 1 and one 
of the activities in Unit 2. 
 
 
Useful links: www.worksmart.org.uk/rights;  
www.worksmart.org.uk/rights/young_workers_under18; 
http://www.bis.gov.uk/policies/employment-matters/rights; 
http://www.equalityhumanrights.com/scotland/ 
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Activity Five: Where from here? 
 

Description 
This activity aims to encourage you to consider how the world of work has changed over the 
last 20 – 30 years, and the changes that have taken place in some key aspects of employment 
law.  Many of the traditional industries that our parents would be working within have now 
gone or changed dramatically.  Many shipyards, manufacturing industries, and local authority 
jobs have been replaced by service sector industries, call centres and new technology 
production.  This has also led to a shift in the demographic make-up of the workplace, with 
more women being employed than before, more people being employed on a temporary or 
fixed-term basis, and more workers from across Europe being employed in the UK. 
 
Employment law has also changed quite dramatically, with some significant improvements in 
the rights that workers have in the workplace.  Undoubtedly as the world of work further 
develops, workers will require and demand increased rights at work.  This activity gives you 
the opportunity to discuss and identify what you think some of those demands may be and 
how they may be gained. 
 
Learning outcomes 

 To understand some of the changes that have taken place in employment law 

 To consider the kinds of Rights at Work that might develop in the future 
 
Activity 
Your tutor will allocate you into small working groups for this activity, and give all class 
members an Activity Resource Sheet.  The table in the Activity Resource Sheet identifies how 
employment law has developed over the last 20 years.  Within your group you should discuss 
how and why the workers’ rights indicated on the table might need to develop over the 
coming 20 years.  You should also consider if there are additional workers’ rights that will be 
necessary to accommodate the needs of both employers and employees. 
 
You should also discuss how you think the improvements you have identified can be achieved 
and the role that workers and trade union s can have in that process. 
 
Feedback 
Each group should elect a group spokesperson who will be asked by the tutor to report back 
on the outcomes of your discussions. 
 
Resource 
Activity 5 Resource Sheet  
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1998 2013 2028 
No statutory 
entitlement to paid 
holidays 

Workers have a right to 5.6 / 8 
weeks or 28 / 29 days paid annual 
leave including public holidays. 

 

No statutory 
entitlement to 
paternity leave 

Two weeks paid paternity leave has 
been introduced for the first time 
for fathers of babies born on or 
after 6 April 2003. 

 

13 weeks paid, 
maternity leave, 
dependent on service 

Employees have the right to 39 paid 
weeks of ‘Ordinary Maternity 
Leave’ and 13 weeks of unpaid 
‘Additional Maternity Leave’ – 
making one year in total.  No 
service requirement. 

 

No requirement to pay 
men and women the 
same rates of pay for 
the same job 

Legal requirement to pay men and 
women the same levels of pay 
when doing same or ‘similar’ jobs. 

 

No Minimum Wage Year of commencement –  
October 2004 
From October 2013, the Minimum 
Wage is: Main (adult) rate for 
workers aged 21 and over £6.13 per 
hour 
Development rate for workers aged 
18 – 20 £5.03 per hour 
Special rate for 16 and 17 year olds 
(above compulsory school leaving 
age) £3.72 per hour. 
There will be a new national living 
minimum wage from April 1st 2013 
of £7.65, however this is only 
available for workers aged 25 and 
over. 

 

No entitlement to 
flexible working 

Parents of children under the age of 
17 or disabled children under the 
age of eighteen have the right to 
apply to their employer to work 
more flexibly.  The request can 
cover hours of work, times of work 
and place of work and may include 
requests for different patterns of 
work. 

 

No protection from 
cigarette smoke in the 
workplace 

Complete ban on smoking in the 
workplace. 
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Activity Six: New Legislation 

 
 
Description 
This activity section will provide up to date information on recent changes to legislation and 
gives pupils and students the opportunity to discuss the new laws  

 
Agency workers: new equal treatment legislation October 2011 
 
Winning the new rights 
After years of campaigning by unions to end the injustice and exploitation of this vulnerable 
group of workers – the new rights will come into effect on 1st October 2011 Unions played a 
part in winning these rights by highlighting examples of the unfairness of agency workers 
doing the same work as permanent colleagues at the next desk but on lower pay and without 
the same terms and conditions and protections. A European Directive on Equal Treatment has 
led to the UK changing the rights of agency workers from 1st October 2011. 
 
What are the new rights? 
Agency workers will be entitled to the same pay and basic terms and conditions as permanent 
staff doing the same job giving them stronger legal protection from exploitation. The 
regulations will entitle agency workers to the same pay, including any fee, bonus, commission 
or holiday pay relating to the assignment as permanent staff. The other basic working 
conditions affected are working time rights, including equalization of holiday pay entitlement 
to include the same contractual entitlements as permanent colleagues over and above 
statutory entitlements. In addition pregnant women will be entitled to paid time off for ante-
natal appointments. 
However these rights will only apply after a 12- week qualifying period, meaning that half of 
the UK’s agency workers will be excluded. In the rest of the Europe these rights will apply 
from day one. There are other rights which will apply from day one in the UK- the right to 
access all the same collective facilities as other staff of which the agency worker should be 
advised from the outset, and the right to be notified of any vacancies arising during the 
assignment- that is permanent employment opportunities and vocational training. 
 
It is important to remember that agency workers already have the same discrimination 
rights as permanent staff under the Equality Act from day one and are entitled to the same 
protections relating to health and safety at work. 
 
 
Activity 
Discuss in small groups how the changes in this ‘Agency Workers’ legislation may affect young 
workers 
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The Scottish Women’s Convention is 

funded by the Scottish Government to talk to women throughout Scotland about issues which 
affect them on a day-to-day basis.  The information gathered is used to inform our 
Governments and ensure women have a voice in raising concerns with key decision makers. 
 
Roadshows  
Every year, the SWC undertakes a series of ‘Roadshows’ across Scotland.  We meet with 
women in order to hear their views and comments on issues. These views are given to various 
policy makers, interested parties and also made available to our wider network of women 
throughout Scotland.  
 
The events are an effective way to reach a large and diverse population of women who might 
otherwise have no opportunity to present their opinions or concerns.   
 
Satellite Groups 
Satellite Groups are established in different geographical areas by the Scottish Women’s 
Convention with a core group of 5 to 10 women.  
 
They meet informally in response to questions compiled by the SWC.  This process provides 
women throughout Scotland with a continual link into public policy. 
 
Conferences 
In addition to Roadshows, the SWC also arranges thematic Conferences (e.g. Women in 
Employment, Women and the Media). Our International Women’s Day event, held in the 
Scottish Parliament, attracts over 350 women each year. 
 
Consultation Responses 
By using the views and opinions of women who attend Roadshow and Conference events, and 
the input provided by the Satellite Groups, the SWC is able to  

 respond to Scottish and UK Government Consultations     
 offer evidence to various Government Committees. 

 
 
Contact details – www.scottishwomensconvention.org 
Find us on Facebook or Twitter  
Scan our QR Code       
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Lesson Overview: International Women’s Day 
 
The aim of this lesson is to educate the class about International Women’s Day (IWD). This 
will be achieved through discussing why and how IWD was initiated, how it is celebrated 
throughout different countries and why it is important that we celebrate it. By looking at the 
advancement of women, including women in the Trade Union Movement, the Suffrage 
movement and the role which women played during WW2, students should have an 
understanding of the importance of celebrating IWD.   
 
Tutor Note: 
 
Question the class on the idea of girls vs. boys (Stir up a bit of 
debate.) 
 

 Do you think that men are responsible for more inventions?
   
(This leads on to the icebreaker true or false exercise. After 
this it will be clear to the class that their stereotypes are not 
always correct and that women play a massive role that 
should be recognised through a day like IWD. ) 
 

1. What is International Women’s Day? 
 

2. Why is it important that we celebrate IWD?  
a. Suffrage Movement      
b. Women during the war      
c. Role of Women in Trade Unions   

 
3. How is International Women’s Day Celebrated? 

 
4. Activity Sheet 

 
 
 

 
 
 
 
 
 
 
 
 

 
 
 
Icebreaker 
+ Quiz 1 
 
 
 
 
 
Resource Note 1 
 
 
Resource Note 2 
Resource Note 3 
Resource Note 4 
 
Resource Note 5 
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Icebreaker 1: Boys v Girls 
 
 

Introduction 
In introducing the session you might want to discuss some of the following -  
 

 Do you think that boys are better than girls? 

 In what way? 

 Do you think boys and girls are given the same choices? 
 
Tutors should encourage discussion, noting issues raised and allow healthy debate.  Tutors 
should not feel that it is necessary to discuss all questions. 
 
 
 
Teacher Notes 

 Girls perform better than boys at school 

 More girls than boys enter further / higher education 

 Men earn more money when working in similar jobs to women 
 
These initial discussions lead into the first Quiz. 
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Quiz 1 – Who do you think invented to following?  
Activity Sheet 

 
 

Overview 
Think about what subjects boys and girls study at school.  Then think about the jobs men and 
women do in the workplace. 
 
In small groups, discuss the following.  Try to agree whether you think the statements are true 
or false. 
 
True or False 
 

1. The ‘Kevlar’ bullet proof vest was invented and designed by a man.  
 

2. A woman invented the first set of hair straighteners.  
 

3. While working on a new model, a male engineer in America designed the car heater. 
 

4. Justin Bieber is the youngest person to ever win an Oscar. 
 

5. A large circular saw was most commonly used in saw mills.  It was invented by Harry 
Worth in 1912 to help with men working in his mill. 

 
6. Men spend most of their time in the kitchen so the microwave oven was invented by a 

man.  
 

7. The telephone was invented in 1946 by a woman who wanted to keep in touch with 
her family?  

 
8.  Pierre Curie, a French physicist and Nobel laureate, twice won the Nobel Peace Prize 

for Physics and Chemistry.  
 

 
Feedback 
After 10 minutes your tutor will gather the whole class back together and discuss the answers 
to each of these questions. 
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Quiz 1 – Who do you think invented to following?  
Answers 

 
 

1. The ‘Kevlar’ bullet proof vest was invented and designed by a man.  
False - Stephanie Kwolek invented Kevlar in 1966 

 
 

2. A woman invented the first set of hair straighteners.  
False - Ian Gutgold invented hair straighteners in their first form  

 
 
3. While working on a new model, a male engineer in America designed the car heater. 

True - Margaret Wilcox invented the car heater in 1893 
 
 

4. Justin Bieber is the youngest person to ever win an Oscar. 
False - Shirley Temple won an Oscar in 1934 aged 6 

 
 

5. A large circular saw was most commonly used in saw mills.  It was invented by Harry 
Worth in 1912 to help with men working in his mill. 
False - Tabitha Babbitt invented the circular saw in 1810 
 
 

6. Men spend most of their time in the kitchen so the microwave oven was invented by a 
man.  
True - a man named Percy Spencer invented the microwave in 1945 
 
 

7. The telephone was invented in 1946 by a woman who wanted to keep in touch with 
her family?  
False - Alexander Graham Bell invented the telephone in the 1870s 
 
 

8. Pierre Curie, a French physicist and Nobel laureate, twice won the Nobel Peace Prize 
for Physics and Chemistry.  
False – it was his wife - Marie Curie    
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Quiz 2 – International Women’s Day 
 
 
Match the following phrases: 
1. IWD is celebrated 
2. In 1911, IWD was celebrated 
3. Russia celebrated IWD 
4. The First UN International Women’s Conference 
5.   The Scottish Women’s Convention IWD event 

a. For the first time in 1913  
b. Around the world on 8th of March 
c. is held in the Scottish Parliament  
d. in cities like Austria and Denmark 
e. in Mexico in 1975 

 
 
Women’s Suffrage (True or False) 

1. Women were regarded as equal to men in the 19th Century  
2. Women’s Suffrage campaigns first started in 1866  
3. The Suffragettes were the non-violent branch of the movement  
4. The Suffragists were the violent branch of the movement  
5. Emmeline Pankhurst was a member of the Suffragists before she founded the 

Suffragettes 
 
 
50/50 Campaign (fill in the gaps) 
 
The 50/50 campaign was a key factor in the development of the                          in Holyrood.  
 
The 50/50 Campaign seeks to ensure the                                          of women and men in the 
Parliament. It points out that the under-representation of women and the lack of focus on 
gender equality does not reflect a true                         .  
 
Prior to the Scottish Parliament election in 1999, the 50/50 campaigners put pressure on 
parties to put forward an equal amount of                                                         .  
 
The Labour Party stuck to this through their                                                   .  (Constituencies 
would be paired up, one male and female candidate would make up the paired constituency.)  
 
This resulted in                                 MSP’s being elected and Scotland coming fourth in the 
world in terms of women’s representation. 
 
 
Scottish Parliament  democracy   male and female candidates 
48 Female    “twinning” scheme  equal representation 
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Quiz 2 – International Women’s Day  

Answers 
 
 

Match the following phrases: 
1. IWD is celebrated around the world on 8th March (b)    

  
2. In 1911, IWD was celebrated in cities like Austria and Denmark  (d)   
3. Russia celebrated IWD for the first time in 1913 (a)     
4. The First UN International Women’s Conference in Mexico in 1975 (e)  
5. The Scottish Women’s Convention IWD event is held in the Scottish Parliament ( c ) 

 
 

Women’s Suffrage (True or False) 
 

1. Women were regarded as equal to men in the 19th Century – FALSE 
2. Women’s Suffrage campaigns first started in 1866 – TRUE 
3. The Suffragettes were the non-violent branch of the movement – FALSE 
4. The Suffragists were the violent branch of the movement – FALSE 
5. Emmeline Pankhurst was a member of the Suffragists before she founded the 

Suffragettes – TRUE 
 
50/50 Campaign (fill in the gaps) 
The 50/50 campaign was a key factor in the development of the Scottish Parliament in 
Holyrood.  
 
The 50/50 Campaign seeks to ensure the equal representation of women and men in the 
Parliament. It points out that the under-representation of women and the lack of focus on 
gender equality does not reflect a true democracy.  
 
Prior to the Scottish Parliament election in 1999, the 50/50 campaigners put pressure on 
parties to put forward an equal amount of male and female candidates.  
 
The Labour Party stuck to this through their “twinning scheme”  (Constituencies would be 
paired up, one male and female candidate would make up the paired constituency.)  
 
This resulted in 48 Female MSP’s being elected and Scotland coming fourth in the world in 
terms of women’s representation. 
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Activities 
 
 

1. International Women’s Day has been created to celebrate the achievements and 
advancements women have made over the past 100 years. This has included the effort 
made by women during the war and also the role women played in the Trade Union 
movement as well as the suffrage movement.  
 

 Why do you think it is important to celebrate IWD? 

 How would you celebrate International Women’s Day in your area?  

 Do you know of any IWD celebrations in your area?  
 
 

2. Design a poster for an IWD event in your area giving reasons why it is important to 
celebrate it.  
 
 

3. Write a short postcard to your husband/brother/father, informing them of the changes 
that are happening at home while they are at war. Include: 
 
a. The job that you are doing 
b. The job that other women are doing 
c. The changes in the opinion of women 

 
 

4. Write a press release for the Scottish Women’s Convention telling your local newspaper 
about what is being organised for IWD. Include why you feel it is important to celebrate it 
and use women’s achievements to back up your point.  
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Resource Note 1:    
What is International Women’s Day and How is it Celebrated? 

 
 

On 8th March 1857, in New York City, women who worked in clothing factories started to fight 
back against inhumane working conditions and low wages.  They staged a protest and were 
consequently attacked by police.  
 
On 8th March 1908, 15,000 women marched through New York City demanding shorter 
working hours, better pay, voting rights and an end to child labour. These women adopted 
the slogan bread and roses, bread symbolising economic security and roses a better quality of 
life. Recognising how far women had come, the last Sunday in February was from then on 
deemed National Women’s day in America.  
 
The idea of an International Women’s Day first arose at the beginning of the 20th century 
when globally women were clear victims of inequality and discrimination. Throughout the 
years, it has become important to recognise the achievements of women internationally.  
 
The beginnings of worldwide celebrations originated in 1910 when it was decided an 
International Day should be celebrated to mark the protests of the Garment workers in the 
US.  
 
In 1911, International Women’s Day was celebrated for the first time in countries such as 
Austria, Denmark, Germany and Switzerland, and in 1913 was celebrated for the first time in 
Russia.  
 
In 1975, the first UN International Women’s Conference was held in Mexico City recognising 
how far women had come politically, economically and socially.  
 
Nowadays, 8th March is International Women’s Day.  It exists to mark the contribution women 
make to international peace and security.  The celebrations range from general respect and 
appreciation towards women to reviewing how far they have come in their struggle for 
equality. International Women’s Day is now a holiday in many countries including China and 
Poland.  
 
In Scotland, the Scottish Women’s Convention (SWC) celebrates IWD by hosting an event for 
around 350 women in the chamber of the Scottish Parliament. It is an event which allows 
women to celebrate progress and reflect on ongoing challenges.  Communities, towns and 
cities throughout Scotland also celebrate in different ways. 
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Resource Note 2:     
Women’s Suffrage Movement 

 
 
In the 19th century women had no place in national politics. They could not stand as 
candidates for Parliament and they were not even allowed to vote. It was assumed that it was 
a woman’s role to raise children.  There was a view that they did not need the vote because 
their husbands would take responsibility in political matters. 
 
Organised campaigns for women's suffrage began to appear in 1866, as a result of more and 
more women forming organised groups within the workplace.  In 1867, John Stuart Mill MP 
proposed an amendment in parliament that would have given the vote to women on the 
same terms as men but it was rejected by 194 votes to 73. The campaign gained momentum 
after this.  From 1888 women could vote in many local council elections. 
 
The movement to gain votes for women had two wings, the suffragists and the suffragettes.  
 
 
The suffragists 

 had their origins in the mid nineteenth century,  

 were non militant 
 

In 1897, various women's suffrage societies formed the National Union of Women's Suffrage 
Societies (NUWSS), under the leadership of Millicent Fawcett. They believed that through 
peaceful tactics such as non-violent demonstrations, petitions and the lobbying of MPs, 
women who owned property would eventually get the vote. Millicent Fawcett stressed that if 
the suffragists were regarded intelligent and law-abiding then they would be deemed 
responsible enough to participate fully in politics. 
 
The suffragists were regarded as being somewhat of a middle class organisation; this was 
seen to be their problem. Most working class women did not believe in their non-militant 
tactics and the suffragists could not achieve widespread support without the backing of the 
working class.  
 
The work of the suffragists did, however, still have an impact. While The Parliamentary 
Franchise (Women) Bill (1910) did not become Law, the NUWSS did gain increased support 
from MP’s.  
 
The suffragettes 

 established in 1903 by Emmeline Pankhurst and her daughters.  

 were very militant in their tactics.  
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Resource Note 2:     
Women’s Suffrage Movement (cont’d) 

 
 
The leader of the suffragettes, Emmeline Pankhurst, was a previous member of the suffragists 
who was growing impatient of their peaceful protests.  As a result she created the more 
militant suffrage wing known as the Women's Social and Political Union (WSPU). 
 
Mrs Pankhurst knew how vital working class support would be. She recruited working class 
women with her motto - “deeds not words”.  By using violence and hunger strikes as a 
method of raising publicity, Mrs Pankhurst continued to push for the introduction of voting 
rights for women. 
 
Through branching the WSPU all over the country and publishing a newspaper called Votes for 
Women, which sold 20,000 copies each week, the suffrage movement was growing in pace.  
 
The suffrage cause won increasing sympathy and support from the public.  Many suffragettes 
received rough treatment in jail after being arrested for what seemed like minor incidents 
(publishing an inflammatory poster).  As the struggle progressed and women became more 
militant, they often resorted to hunger strikes, endangering their own lives, to fight the cause. 
During the First World War, the behaviour of the suffrage movement was commended as 
women suspended their protests for the sake of national unity.  
The Suffragettes, despite their violent methods, proved critical in keeping the ‘Right for 
Women to Vote’ high on the political agenda.  
 
Why it took so long for women to gain the vote 
Women had to overcome many obstacles and face many challenges to gain the vote.  
 

Like middle and working class men before them, women had to convince Parliament to 
extend the Law to allow them to vote. Political parties did not relish the thought of doubling 
the electorate, in case that meant losing to their opponent. Also socially and legally, women 
were regarded as inferior to men in the 19th century, by the early 20th century things started 
to change.  
 

The passing of The Representation of People Act in February 1918 saw women over 30, who 
were occupiers of property or married to occupiers, entitled to vote. This was largely down 
to the achievements of the suffrage movement who consistently highlighted the political 
injustices that women were going through daily.  
 

Full voting rights were given to women aged 21 and over in 1928.  The first election where 
women exercised this right was held in 1929 and is often referred to as the ‘Flapper Election’. 
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Resource Note 3:     
Women during World War 2 

 
 

Women who carried out vital war work earned the respect of the nation by doing easily, the 
jobs that men normally did. This overturned the opinion of women being “the weaker sex”.  
 
As men left jobs to fight overseas, they were replaced by women who filled the roles of 
doctors, trades people, and worked in munitions factories as well as doing heavy work such as 
building ships and unloading coal. Women were bus drivers, and worked to maintain farmland 
and an increased number of women worked in engineering. This showed women were able to 
do highly dangerous jobs and showed the effort that they were going to in order to keep the 
country running smoothly despite the war.  
 
The Women's Land Army (WLA) 
Many women worked on farms without running water, gas or electricity.  They lived in 
isolated communities far from their families.  It was a valuable job at the time. 
 
Factory Work 
Other women worked in factories producing anything from army uniforms to aeroplanes.  
They were paid less than the men who had worked in the jobs before the war.   
 
The Women's Voluntary Service (WVS): 
The WVS consisted mainly of older women who were unable to work on the farms or in the 
factories.  They provided tea and refreshments during air raids and to fire fighters and police 
officers.  They also knitted socks, balaclavas etc. for service men.  The women were unpaid. 
 
After the War 
When the men returned from war duty, the women returned to their original jobs and roles 
within society, mainly in the home – their achievements were uneasy to define and there was 
no obvious change to their circumstances since before the war. 
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Resource Note 4:     
Women in the Trade Union Movement 

 
Emmeline Pankhurst  
In 1889, Emmeline founded the Women's Franchise League, which fought to allow married 
women to vote in local elections. In October 1903, she helped found the more militant 
Women's Social and Political Union (WSPU).  This women’s organisation gained support from 
the public as it fought to raise awareness of the right for women to vote over the next 10 
years.  The militancy of the WSPU ended in 1914 following the outbreak of war.  In 1918, the 
Representation of the People Act gave voting rights to women over 30.  Emmeline died on 14 
June 1928, shortly after women were granted equal voting rights with men (at 21). 
 
Emily Davidson  
In 1906, Emily Davidson joined the Women's Social and Political Union (WSPU).  She was 
frequently arrested and spent a number of short periods in jail.  Her most famous arrest was 
in 1909 when she was sentenced to a month's imprisonment after throwing rocks at the 
carriage of Chancellor David Lloyd George. While in prison, she attempted to starve herself, 
and resisted force-feeding.   On 4th June 1913, Emily ran out in front of the king's horse as it 
was taking part in the Epsom Derby.  She was trampled on and died on 8th June from her 
injuries.  

 
Mary McArthur  
After hearing how badly some shop workers were being treated by their employers, Mary 
became active in the Trade Union Movement. In 1906, Mary founded the National Federation 
of Women’s Workers. She led female chain makers from Cradley Heath on a 10 week strike 
which saw them granted a “fair wage”.  Mary was also an active member of the Labour Party 
and was one of the first women ever to stand as a Labour Party Candidate in a General 
Election.  
 
STUC Women’s Committee - 50/50 Campaign 
In seeking to ensure the equal representation of women and men in key positions, the 50/50 
campaign was a key factor in the development of the Scottish Parliament.  The original idea 
for the Campaign was developed and supported by the Scottish TUC Women’s Committee.  It 
highlighted that the under-representation of women and lack of focus on gender equality 
undermines the establishment of an inclusive and participatory democracy.  
Prior to the Scottish Parliament election in 1999, the 50/50 campaigners put pressure on 
parties to put forward an equal amount of male and female candidates, one which the Labour 
Party stuck to through their “twinning” scheme. (Constituencies would be paired up, one 
male and female candidate would make up the paired constituency.) This resulted in 48 
female MSP’s (out of 129) are elected and Scotland coming fourth in the world in terms of 
women’s representation. 
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Campaigns 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 Information on Campaigns 
There is a Better Way Campaign 
Better than Zero 
The Future is Now 
Trades Unions 
STUC Equality Committees 
The Learning Agenda 
Workers’ Memorial Day 
 

 What does the Campaign hope to achieve 
 

 Classroom Activities 
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STUC Better Way Campaign  
 
 
In 2010 the STUC agreed to undertake a major campaign entitled There is a Better Way.  The 
campaign emphatically rejected the notion that we can cut our way out of the current 
economic crisis arguing for jobs and decent services paid for by fair taxation and growth with 
the recognition that fair pay is central to a just recovery. 
 
Our campaign mobilised trade unions, engaged with local communities and built towards a 
major demonstration in late October 2010 in Edinburgh.  This rally was attended by over 
20,000 people.  There is a Better Way Campaign also supported local action led by trade 
unions and community, national campaigns organised by our affiliated unions and offer active 
assistance when they take industrial action. 
 
Any campaign that the STUC has co-ordinated involves a launch, press release and an outline 
of the aims of the campaign.  Please see the note below on the Better Way press release: 
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Information on Campaign 
 
 

All about Unions – how to join a union 
 

Increasing Union Membership 
Unions are the only organisations whose sole aim is to represent and protect workers. Some 
of the things which we take for granted, such as paid holidays and the 8-hour day were gained 
through the collective strength and action of trade unions over the last 100 years or more. It 
is important that workers are aware of and understand the benefits of union membership in 
order to make an informed decision about joining one. 
 
In today's fast paced globalised world, unions are as relevant and necessary as they were 
then.  
 
Union’s rights and the benefits of membership are an issue for unions around the world. 
 
 

All workers have the right to join a union if they so choose to under UK law 

It is in your best interest to join one as research has shown that members within unionised 
workplaces receive better pay, conditions and benefits.  

Joining a union is the best decision you can ever make as a worker and in the UK every worker 
has the right to join a trade union under the law. 
 
See page 58 for the range of unions - all trade unions can be joined online. 
 
 
Classroom Activity 
Discuss in small groups - What are the benefits of joining a union and what are the sometimes 
real and / or perceived difficulties? 
 
 
Useful link: Our sister organisation the TUC Worksmart Union Finder can find you the relevant 
union for your prospective career or current workplace 
www.worksmart.org.uk/unionfinder; 
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STUC General Council Statement on the‘There is a Better Way’ Campaign 
 
In September 2010, the STUC launched its "There is a Better Way" Campaign as a response 
the newly elected Coalition Government's austerity plans initiated in the June 2010 
emergency budget and continued in the Autumn Comprehensive Spending Review.  STUC had 
already established a clear position in support of fiscal stimulus based on its view that the 
current crisis is, at its root, a crisis of employment and growth not of the public finances. 
 
The priorities of the "There is a Better Way" Campaign have been: 
 

 Providing a consistent challenge in the public arena to the myth that there is no 
economic alternative, using the media, new communication techniques and local 
organising, putting forward positive policy alternatives based on the themes of 
creating jobs, protecting services, campaigning for fair taxation and decent pay. 

 Mobilising the trade union movement against cuts in public expenditure, in favour of 
the positive alternatives and ensuring a united approach across the public and private 
sectors. 

 Working alongside our key civic partners and engaging with, listening to, and 
empowering community organisations to campaign for a Better Way. 

 Influencing politicians at UK, Scottish and local government level to promote the aims 
of the Campaign and insist on a campaigning response against cuts. 

 
Challenging the myths 
The past 6 months has seen a significant shift in attitudes amongst both union members and 
the wider public, with far more people now recognising the damage that cuts will wreak on 
the long term health of the economy in general, and on future job prospects in particular.  
The General Council believes that opposition and anger will grow along with the reality of low 
growth and a jobless recovery and as cuts in services and falling living standards begin to bite.  
Despite the worsening situation and outlook, many of the Coalition's most damaging plans 
have yet to be implemented, meaning that there is much still to play for.   The force of 
argument and effective campaigning has already forced Government u-turns on a number of 
occasions. 
 
The STUC General Council believes that maintaining a consistent economic critique, whilst 
putting forward clear and practical solutions, should be a key element of the Campaign going 
forward. 
 
Mobilising 
The decision to call an early demonstration in Edinburgh on 23rd October 2010 was 
vindicated by a massive turnout.  Local demonstrations, lobbies of the Scottish Parliament 
and political events, as well as the "Organising for the Better Way” Rally in February, 
maintained momentum and enabled the largest Scottish mobilisation in recent memory for 
the TUC March for the Alternative on March 26th which attracted half a million people. 
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STUC General Council Statement on the ‘There is a Better Way’ Campaign 

(cont’d) 
 
 
The STUC General Council aims to maintain that momentum in the first instance by ensuring a 
massive increase in attendance at Scotland's May Day events - celebrating the growing 
strength of local trade unionism and rejecting the Coalition Government’s attempts to remove 
the holiday celebration of International Workers’ Day.   
 
Beyond this, the STUC General Council is committed to further Scotland-wide mobilisation, all 
the while recognising that building at the local level through trades union councils and 
supporting capacity building in unions must underpin the Campaign.  The STUC General 
Council will also support affiliates which decide to take industrial action; mobilise support for 
such action; and, where required, assist in co-ordinating industrial action between unions. 
 
Campaigning with communities 
Whilst accepting the responsibility of a leadership role, the General Council has been clear 
from the outset, that the Campaign should both involve and empower the wider community.  
As part of the "Have your Say" video project, hundreds of people have been consulted on the 
development of the Campaign. A number of recent campaigning initiatives have been 
supported by the STUC, but led by others, such as the highly effective lobby of LibDem 
Conference in Perth on the issue of threats to welfare and benefits.  The General Council 
recognises the development of such campaigns is at a relatively early stage.  Nevertheless, 
effective local campaigns are being forged and, in some cases, successes are being registered. 
 
In the coming year, the STUC General Council will redouble its efforts to work collaboratively 
with key partners at a Scottish level, whilst providing practical support and resources at a local 
level to build the capacity necessary for effective cross community campaigns. 
 
Influencing politicians 
The STUC General Council has achieved widespread support for its Campaign amongst MEPs, 
MPs, MSPs and Councillors, but has been disappointed that, in some cases, this has not 
translated into a more robust approach to campaigning against cuts, or a more imaginative 
approach to finding alternatives.  Given the extent to which major fiscal matters are decided 
at Westminster, it is inevitable and right that the forthcoming Scottish elections will, to some 
degree, be seen as a referendum on the performance of the Coalition parties.  However, there 
are also clear choices for candidates of all parties where policy is devolved to Scotland.  
Whichever party leads the next Government of Scotland, its priorities must be fairness and 
economic growth. 
The STUC General Council is asking each and every candidate in this election to sign up to the 
"Better Way" pledge promoting policies which will promote jobs and growth, protect services, 
make responsible choices on tax and promote a Living Wage.  Candidates are also asked to 
pledge a campaigning response to cuts which must include highlighting the negative impact of 
austerity measures and taking every available opportunity to resist cuts. 
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STUC General Council Statement on the ‘There is a Better Way’ Campaign 

(cont’d) 
 
 
In the coming year, local elections will come to the fore.  Again, the STUC General Council has 
been disappointed by the extent to which Council resources have been aimed at "cuts 
consultation events", rather than on running effective campaigns and empowering those they 
represent to challenge attacks on jobs and services.   
 
The STUC General Council believes that, alongside the local authority budget process in 2011-
2012, every Scottish Council should publish a "needs budget", which it can use to illustrate the 
real level of finance required to fulfil need and around which local members, communities and 
trade unions can unite to build resistance. 
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Scottish Election Pledge 
 
 
As a candidate in the Scottish elections will you pledge to pursue policies which prioritise 
fairness, democratic accountability and sustainable growth through creating jobs, defending 
public services, promoting progressive taxation and increasing income equality?  In so far as 
these policies require action at other levels of government, will you commit to campaigning 
vigorously alongside the people you represent for a Better Way? 
 
 
Jobs - Create a Scottish Government funded jobs programmes targeted at young people with 
a particular focus on skills development and Green jobs. 
 
Apprenticeship and Skills - increase opportunities for young people to take on quality 
Modern Apprenticeships and support for workforce development and continued support for 
union learning. 
 
Manufacturing - work with STUC and other stakeholders to develop a modern industrial 
strategy for Scotland; make manufacturing output and employment growth an explicit aim of 
economic strategy.  
 
Services – oppose the privatisation of public services and provide equal and meaningful 
protections for public and voluntary sector service workers. 
 
School Education - commit to the necessary resources and teaching staff numbers to deliver 
on the Curriculum for Excellence and reduce class sizes. 
 
Further Education - legislate to ensure Further Education Colleges are more democratically 
and locally accountable and support a return to national bargaining for pay and conditions for 
all FE staff. 
 
Higher Education – commit to a fair and progressive system of funding where all three 
beneficiaries of higher education, including business, pay their fair share. 
 
Health – protect clinical services, oppose cuts and commit to an NHS funded and delivered 
occupational health service. 
 
 
Equality – Undertake full equality, social and economic impacts 
On all cuts and provide active support for those disadvantaged in the labour market including 
the appointment of an Article 19 Commissioner. 
 
Childcare - commit to a step-change in support for childcare. 
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Scottish Election Pledge (cont’d) 
 
 
Housing - explore all available options to facilitate an increase in investment in voluntary 
sector and direct housing stock. 
 
Ferries – public ownership; retention of the Clyde and Hebrides bundle; no to single route 
tenders - to revisit costly, inefficient tendering of lifeline services. 
 
Scottish Water – support public ownership and commit to enhancing and democratising 
publicly owned model. Oppose back door privatisation through mutualisation, PFI or 
contracting out of services.   
 
Tax - Review and reform local taxation with a view to increasing its progressivity while 
retaining local accountability. Rule out unsustainable council tax freezes and link any small 
business tax concessions to concrete employment and training outcomes.  
 
Fair Pay - Engage in meaningful negotiation with unions to adequately protect low paid public 
service workers, including supporting the Scottish Living Wage for public service workers, 
including through the public sector supply chain and in the private sector through the creation 
of a Scottish Government Living Wage Unit.  
 
Job Protection - Commit to a policy of no compulsory redundancies for public service 
workers. 
 
Public Safety – work with unions to ensure that public safety is not compromised and lives 
placed at risk as a result of cuts to emergency services and other publicly funded life-saving 
organisations. 
 
Civil Justice - recognise the role that personal injury claims play in maintaining and improving 
health and safety and, therefore, ensure that trade unions can continue to use the Court of 
Session to raise claims on their members' behalf, and to ensure that Access to Justice is not 
denied by oppressive and excessive court dues. 
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BETTER THAN ZERO 

 

 
2 September 2015 

 
 
Across the board increase in zero hours contracts a national disgrace 
 
Samantha Ritchie Chair of the STUC Youth Committee and ‘Better than Zero’ 
activist said; 
 
“The increase by 6% in the number of zero hour contracts gives the lie to this 
Government's so-called commitment to reduce their use. 
 
“We know that a large number of people do not actually realise that their 
contracts are zero hours, and it is likely that number of people affected is almost 
twice as high as the headline ONS figures suggest. 
 
“Contrary to the Government and business spin. A very substantial number of 
those surveyed are very unhappy at the number if working hours provided. The 
uncertainty and inability to financially plan is both a problem for individuals and 
a drag in the wider economy. 
 
“The STUC supported 'Better than zero' campaign is highlighting the particularly 
bad impact that zero hours and other forms of precarious work is having on 
young people. We cannot afford to accept a situation in which, for a whole 
generation of young workers, this form of exploitation is the norm. 
 
For more info on the Better than Zero Campaign, please contact the STUC on 
0141 337 8100. 
 
Link to better than zero protest vid 
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Campaign Updates 2012 - 2016 
 
 

As we head into 2016 the following union material points to increasing conflict between 
unions and the UK Government and trade union garnering support to tackle issues with 
community groups and through joint initiatives – 
 

1. UNITE Community Membership and Edinburgh Branch promotion 
2. PCS Strike Rally info 
3. Joint UNISON and GMB union plans 
4. STUC Youth Conference 2015 – statements from young Scots 

 
 
 
 
 
Classroom Session 
In small groups read over and discuss the material attached and discuss the following points: 
 
What can unions achieve for working people through these actions? 
Why would unions work with community groups and have a reduced membership fee for 
some people? 
Do you think unions and the current UK government will begin to agree on some issues in the 
near future? 
What 3 STUC Youth motions do you most support and which 3 do you least support? 
 
After a discussion in your small group: 
 
Feedback to the class and teacher/union rep 
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1 UNITE Community Membership and Edinburgh Branch promotion 
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1 UNITE Community Membership and Edinburgh Branch promotion 
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2. PCS Strike Rally info 
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3. Joint UNISON and GMB union plans 

 

GMB AND UNISON TO FORM POWERFUL NEW ALLIANCE 
  
The two million members of GMB and Unison and their families are a powerful industrial and 
political force who refuse to accept a future of unemployment, despair and the destruction of 
ambition for their children says GMB 
  
GMB and Unison, two of the UK’s largest unions, announced today that they will form a 
powerful new alliance to campaign against the Tory-led coalition’s damaging austerity 
agenda. 
 
Building on their existing joint work through the TUC and the Labour Party, this new 
partnership will give a strong new voice to the two million workers represented by the unions. 
Together, they will use their mutual influence to rally support for an economic plan that will 
safeguard jobs and vital public services. 
  
Paul Kenny, GMB General Secretary said “Trade unions are the only constant beacons of 
opposition to austerity. 
  
The destruction of services and jobs under the current Government cannot be allowed to 
continue without serious challenge. 
  
The latest announcement threatening to throw onto the streets tens of thousands of young 
people by ending their housing support whilst multi-millionaire backers of Cameron hide 
behind tax dodges is the final straw in the argument that we are all in this together. 
  
The two million members of GMB and Unison and their families are a powerful industrial and 
political force who refuse to accept a future of unemployment, despair and the destruction of 
ambition for their children.” 
 
Dave Prentis, UNISON General Secretary, said: “This is an historic day for both of our unions, 
and for the two million workers we represent. UNISON and the GMB have always had a strong 
common agenda, and today we are taking a step closer together. 
 
“Communities the length and breadth of the country are being ripped apart by Tory cuts, 
while the rich enjoy tax breaks, massive pay rises and bonuses. In the face of this continued 
attack on working people, it makes absolute sense for us to join forces, and speak with one 
voice against this mindless austerity agenda. 
“We will campaign for the issues that really matter to our shared membership and, when the 
time is right we will take action together. Independently we are strong, together we will be a 
force to be reckoned with.” 
 End 
Contact GMB press office 07974 251 823 or 07921 289880 or UNISON press office on 0207 
121 5555 
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4. STUC Youth Conference 2015 – statements from young Scots 

 
 
Resolution No.1 
>Zero 
 
“That this Conference welcomes the launch of >Zero at the STUC Annual Congress in April: a 
campaign delivered by young people for young people to highlight exploitation of young 
people in the workplaces; fight for fairness in the workplace for our people; and to seek 
support from older workers to challenge the desperate plight young people face obtaining 
secure and sustainable employment paid at the going rate for the job. 
 
“For the first time in many decades our young generation will be worse off than their parents, 
having been hit hard by the Coalition Government and their misplaced austerity measures, 
consigned to a working life based around precarious employment contract and denied the 
basic human right to earn a decent living wage that allows them to take their place in society. 
 
“Scotland’s young people, young workers and young trade unionists are our future and have 
great insights and contributions to give.  Scotland needs to cherish and nourish that in order 
to make the most of that great potential.  
 
“Conference, young people should decide their futures and >Zero does that and should be the 
model for future trade union and political campaigns. 
 
“Conference calls on the STUC Youth Committee to: 
  

 call for an end to all exploitation of young people in the workplace, in political 
campaign and in society; 

 develop a campaign along the lines of the disabled movement’s ‘nothing about us 
without us’ approach; 

 promote the campaigns of affiliates where young people develop and have 
responsibility for campaigns; and 

 support new ‘hacking’ techniques which seek to bring together innovators and 
campaigners to find new campaign techniques.” 

 
 
 
Resolution No. 3 
Transatlantic Trade and Investment Partnership (TTIP) 
 
“That this Conference notes that the Transatlantic Trade and Investment Partnership (TTIP) 
Agreement, currently being negotiated between the EU and USA, is a profound threat to 
public services and economic democracy as a whole. 
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“The main aim of TTIP is to remove regulatory barriers, which restrict the potential profits to 
be made by transnational corporations in US and EU markets.  This includes the removal or 
downgrading of key social standards and environmental regulations, such as labour rights, 
food safety rules, regulations on the use of toxic chemicals, data protection laws and new 
banking safeguards introduced to prevent a repeat of the 2008 financial crisis.  It also seeks to 
create new markets by opening up public services and government procurement contracts to 
private tender, particularly in key sectors, such as health and education. Most worryingly, it 
also includes the ‘investor-state dispute settlement’ mechanism, which effectively elevates 
transnational capital to that of the nation-state itself, and offers private companies the ability 
to sue governments for ‘potential profits lost’, if they try to re-nationalise industries in their 
economy, making it extremely difficult to do so. 
 
“The effect it will have on young people is significant.  The European Commission has 
confirmed that TTIP is likely to bring ‘prolonged and substantial’ dislocation to European 
workers, as companies will be encouraged to source goods and services from US States, 
where labour standards are lower and trade union rights are non-existent.  With young 
people employed in several key sectors which TTIP targets, the potential job losses are 
substantial and intolerable. 
 
“Conference, therefore, calls on the STUC Youth Committee to: 
 

 oppose TTIP in its totality;                                       
 

 endeavour to increase public awareness of the Agreement; and 
 

 work productively alongside other organisations that seek to halt TTIP.” 
 
 
Resolution No. 4 
Organising for Equality 
  
“That this Conference recognises that, in this time of austerity and increasing inequality, trade 
union organising of under-represented groups, including young people, has never been so 
important. Conference notes that young people and other under-represented groups 
continue to be disproportionately impacted by public sector cuts and the squeeze on living 
standards, and strongly believes that the best defence is to effectively organise these groups 
in their collective interest.  
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“Conference calls on all affiliates to renew their commitment to organising for equality and to 
commit new resources to representing the under-represented within their organisations.  
Conference also calls on the STUC Youth Committee to lobby within the STUC, to ensure that 
organising young workers is placed right at the top of the agenda and that affiliates have 
access to the support they need to develop their internal structures and young workers’ 
priorities.” 
 
 
Resolution No.6 
Partnership and the Trade Unions  
 
“That this Conference notes that the STUC and Scottish Government have recently committed 
to working more closely together through the Fair Work Convention.  Whilst we welcome any 
potential this may have to produce positive outcomes for trade unions, we are also wary of 
some of the models which may be put forward.  
  
“We are particularly worried about the promotion of some partnership models between 
employers and trade unions, which enable employers to bypass the collective and democratic 
structure of our trade unions, allowing employers to negotiate with employees on an 
individual basis.  
 
“Strategies which hope to win advances without the collective action of workers are a ‘dead 
end’ for the trade union movement and will also fail to instil our principles of collectivism and 
solidarity amongst young workers.  
 
“Conference also notes that workers must retain their democratic right to take strike action 
when circumstances demand it.  This is a fundamental right not included in some partnership 
agreements.  
  
“It is Unite Youth Committee’s belief that concessions made to workers by employers are 
hard won by well organised unions, and not handed down by benevolent bosses, as some 
forms of partnership working seem to suggest.  We note that workers covered by collective 
bargaining agreements have fallen from 85% in 1979 to just 23% today and falling. Research 
has linked this trend to growing inequality, and a rise in low paid and insecure employment.  
 
“Conference reiterates the importance of organising young workers, in particular those young 
workers in unorganised workplaces where there is a high level of exploitation.  At the same 
time, we note the importance of the power to take collective action and, therefore, call on 
the STUC Youth Committee and the STUC General Council to do all they can to promote the 
need for collective and sectorial bargaining.” 
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Resolution No.7 
Hostile Environment in Union Organising  
 
“That this Conference congratulates the STUC on its campaign ‘A Just Scotland – Decent 
Work, Dignified Lives’ of which trade union rights has been a core element. 
 
“Conference notes that PCS has been one of the biggest opponents of austerity.  As a result, 
the union has been subjected to a concerted political attack from this Government, pursuing 
aggressive anti-trade union policies to undermine PCS’s ability to defend its members and 
public services.  
 
“The removal of the check-off subscription payment method is a calculated attempt to stop 
the union functioning, whilst facility time has been cut drastically in an attempt to impede 
young members organising in the workplace.   
 
“If the Government succeeds with its own employees, it will send clear encouragement to all 
employers to break the union movement.  
 
“To fight effectively for young members, we need to fight back against any attempt to 
undermine our movement and the ability of workers to organise in trade unions. 
 
“Conference calls on the STUC Youth Committee to: 
 

 fully support the efforts PCS are making to fight union busting, including practical 
support from the STUC; 

 support any trade union, activist or member who is targeted for their trade union 
affiliation; 

 produce material for young members on organising in a hostile work environment as 
part of the action plan; and 

 campaign for the reversal of the anti-trade union laws, including the Lobbying Bill, and 
to fight against any attempt to constrain union activity.” 
 

 
Resolution No.9 
Young People in Society 
 
“That this Conference reaffirms its deeply held belief that Scotland’s young people, young 
workers and young trade unionists are our nation’s greatest asset and its path for future 
success.  For  far too long, we have heard it said that young people are the future.  But for far 
too long they have only been and remain just words.  Now is the time to make those words 
reality and put them into action.  
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“Young People are not only just the future workers, taxpayers and leaders.  We are the 
present day workers, taxpayers and leaders too. That is a reality which needs realising 
throughout educational establishments, workplaces, communities and societies.  
 
“It is often said that young people are our future but the future will remain bleak while 
political posturing takes priority over the futures of young people in Scotland, faces of young 
people in party political broadcasts and manifestos without delivering for young people is no 
better than the exploitation young workers face trying to earn a living. 
 
“Therefore, Conference calls upon the STUC Youth Committee to:  

 work with the STUC General Council to examine ways young people are making a 
positive contribution and how they can be given more responsibility within the STUC, 
its affiliates and society;  

 highlight to each sector of society how young people make a positive impact on them; 
and  

 work with media to ensure that as many good news stories about young people and 
young trade unionists are covered.”  

 
 
Resolution No.10 
Young Workers on Fixed Term Contracts and Apprenticeship Schemes Facing Exploitation 
 
“That this Conference notes with concern the growing number of ‘fixed term’ contracts being 
issued to young workers within workplaces, causing instability in employment, barring them 
from planning long term and increased difficulties in obtaining mortgages, for example.   
 
“Apprenticeship schemes run by private firms often result in low pay and no guarantee of 
employment at its end. A significant number of apprentices have less chance of gaining 
permanent employment at the end of their contract than in the public sector, which is an area 
of concern to Conference and young workers. 
 
“While young workers are on these contracts, they often end up working on ‘minimal tasks’, 
which offer little or no development opportunities. This in turn limits the work experience 
that they can gain through these schemes, while also being taken advantage of, as many 
companies are seeing apprenticeship schemes and young workers as cheap labour and 
investing little in their future. 
 
“Conference resolves to: 
 

 only use ‘fixed term’ contracts when these are genuinely required, such as a maternity 
cover; 
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 amend policy relating to apprenticeship schemes to ensure they have some guarantee 
of employment at the end, rather than just being left in hope and also given a fair 
chance at applying for posts, rather than just receiving responses, such as: 
‘unfortunately it was felt that another candidate's skills and experience more closely 
matched the requirements of this post’, and ensure that proper pay and conditions 
are given; and 

 give apprentices (and other young workers) a chance to do tasks allowing them to 
learn new skills and allow easy access to further training e.g. HNCs.”  

  
 
Amended Resolution No.11 
Modern Apprenticeships 
 
“That this Conference notes: 
 

 the importance of Modern Apprenticeships as part of the overall package to get young 
people who live in Scotland into training and work; 

 the public sector has tremendous power, as both an employer and commissioner of 
services, to ensure apprenticeships are of a high standard and workers are not 
exploited; and 

 the complete failure of Scottish Government to adequately use these powers. 
 
“Conference further notes: 
 

 the number of 19 to 24 year olds starting an apprenticeship has fallen in the last year; 

 24% of these apprentices receive no formal training, and around one in five are not 
receiving the appropriate minimum wage; and 

 young women remain particularly disadvantaged by such exploitative practices, with 
female-dominated areas, such as childcare and hairdressing, receiving lowest average 
hourly pay, whereas apprentices in male-dominated electro-technical industries are 
among the highest paid. 

 
“Many employers are taking on young people with the prospect of future employment, in 
circumstances where this is disingenuous.   
 
“Conference agrees that apprenticeships must never be a route to exploitation, but should be 
a gold standard of training. 
 
“Conference resolves to call upon STUC Youth Committee to: 
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 condemn aforementioned exploitation of Modern Apprenticeships; 

 lobby local authorities and Scottish Government to implement an apprenticeship 
scheme whereby in Scotland, unless in exceptional circumstances: 
 
i) every apprenticeship programme gives a recognised qualification to at least 

SVQ Level 3; 
ii) all courses last a minimum of two years;  
iii) apprentices receive progressive wage increases as their skill level rises; and 
iv) all companies bidding for public sector contracts sign up to offer 

apprenticeships under these conditions. 
 

“Conference further calls upon the STUC Youth Committee to demand Scottish Government 
carry out an Equality Audit of its Modern Apprenticeship scheme, to ensure women, BAEM, 
LGBT and disabled apprentices are afforded equal access and treatment under the Modern 
Apprenticeship scheme.” 
 
 
Resolution No.12 
Solving the Housing Crisis for Young People 
 
“That this Conference notes that Scotland is facing a housing crisis.  Whether it is the fact that 
more than 1,500 children under 10 spent last Christmas in temporary accommodation, that 
almost a third of homelessness consists of young people, or that rent is rising faster in 
Scotland than anywhere else in the UK, it is clear that this crisis is a major one and that it is 
particularly hurting young people. 
 
“Conference believes that the Scottish Government needs to take action to alleviate the 
housing crisis.  Having a secure and stable home is incredibly important and is particularly 
critical for young people to get the best start in life.  Clearly, the housing crisis facing young 
people needs co-ordinated action to tackle all of the issues it causes. 
 
“Conference calls on the STUC Youth Committee to lobby the Scottish Government to: 
 

 take action to tackle youth homelessness, both of individual young people and of 
children with their families; 

 make increasing the supply of good quality, affordable housing, including for social 
rent, a priority; and 

 improve security of tenure in the private sector and bring in a system of rent control 
to tackle excessive rent increases.” 
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Resolution No.13 
Venezuela and Latin America 
 
“That this Conference notes with concern the actions of the US Government against the 
sovereignty and independence of the Bolivarian Republic of Venezuela. While the recent thaw 
between Cuba and the United States is a positive step in the normalisation of relations 
between Latin America and its northern neighbour,  sanctions against the Maduro 
Government must be opposed. 
 
“We reaffirm our solidarity and support for the continuation of the Bolivarian Revolution in 
Venezuela and support the statement of the Community of Latin American and Caribbean 
States (CELAC), expressing its opposition to US actions as ‘the application of unilateral 
coercive measures contrary to international law’.  
 
“Conference adds its voice to the growing number of international organisations urging the 
US Government to withdraw the executive order declaring Venezuela ‘an unusual and 
extraordinary threat to US national security and foreign policy’ and aids working towards the 
removal of sanctions and the opening of constructive dialogue between both nations.” 
 
  
Emergency Resolution No.1 
United Resistance to Tory Trade Union Reform 
 
“That this Conference notes, with immediate and grave concern, the proposed legislation of 
reform towards trade unions from the newly elected Tory Government.  Under the proposals 
given, the minimum voting threshold for workers needed to partake in industrial action will 
be raised to 50%, with a resultant 40% approval needed for strike action to go ahead. 
 
“We welcome comments by STUC General Secretary, Grahame Smith, that workers should be 
ready to ‘break bad laws’ when the Tories enact anti-union legislation.  All attempts of trade 
union reform, from any Tory Government, should be viewed with intense suspicion and 
should be met with unified and united resistance. 
 
“What is noted further is the staggering hypocrisy of the Government and their proposed 
reforms, given that over 80% (274/330 MPs) of their elected Members failed to secure the 
current ballot threshold proposed for potential strike action.  
 
“Conference calls upon the STUC Youth Committee and the STUC as representative of the 
broad coalition of Scottish trade unions to: 
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 build a broad consensus to oppose any and all attempts of Tory led trade union 
reforms, through civil protest and disobedience if necessary; 

 openly engage with members to emphasise the importance of their right to withdraw 
their labour and the importance  in which this right must be defended; 

 ensure that a collective, unified movement is established which endeavours to amplify 
the democratic voice of workers who seek to retain the employment rights, won 
through years of trade union struggle, and not have them eroded by Tory reform 
legislation. 

 
“As the newest generation of trade unionists, the onus is on us to take a stand against this 
ideological assault on our workplace and our communities and, if that means breaking those 
laws designed to undermine our movement, then so be it.” 
 
 
Emergency Resolution No.2 
In Solidarity with the Tata Steel Workers 
 
“That this Conference notes that around 17,000 steel workers are set to take part in the first 
national steel strike in 30 years, following the decision by Tata executives to close their well-
deserved pension scheme. 
  
“Unite’s ballot of its 13,000 members comes after GMB, UCATT and Community voted 
overwhelmingly to take industrial action against the changes which will see them working 
longer for less pension.   
 
“Conference agrees that it is an absolute disgrace for a multi-billion pound company like Tata 
to ask workers to choose between working longer and receiving less when they retire, 
particularly given that the painstaking work they do may actually shorten their life 
expectancy.  
 
“Conference resolves to send the following message of solidarity to our Comrades at Tata 
steel: 
 

‘As the largest gathering of young trade unionists in Scotland, we wish to send you the 
warmest congratulations and solidarity on your impending strike action in the coming 
weeks. 
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It is fundamentally important that we stand up to multi-nationals as they attempt to tear-
up the hard-fought contractual terms of workers across the country, especially in the 
current political context of a Tory Government, whose primary aim is to undermine our 
right to defend our workplaces and our communities. 

 
The stand you are taking against Tata is important to every worker young or old, whether 
you work in the private or the public sector, because it demonstrates the power working 
people have when we work together in face of injustice.  

 
If we fight together, we can win together!’” 

 
Emergency Resolution No.4 
No Borders, No Nations, Stop Deportations! 
 
“That this Conference notes that on 4th June, 2015, a national campaign to stop deportation 
and the racist immigration came to light, ‘Don’t Deport Majid’.  Majid was ESOL (English for 
Speakers of Other Languages) non student at City of Glasgow College, who only wished to 
better his English and his life and go on to do a Business Degree.  Despite a widespread 
campaign to stop the deportation, he was deported on Tuesday 9th June, 2015. 
 
“Over the last few months, we have also seen the tragic death of hundreds of migrants in the 
Mediterranean. This is an urgent humanitarian catastrophe.  People are forced to make 
perilous journeys across the sea often fleeing war, torture and death, only to be devalued, 
humiliated and scapegoated by our elected politicians. 
 
“This needs to stop and our Government and international Governments need to realise that 
these are lives.  We need to show people compassion and solidarity. 
 
“So we call on the STUC Youth Committee to: 
 

 join ranks with organisations who are fighting for asylum seekers and immigrants; 

 work alongside NUS and the Black Students’ Officer and other students’ and young 
people’s organisations fighting with this national campaign; and 

 hold sessions on raising awareness on this issue.” 
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Emergency Resolution No.5 
Support for UNISON Activists 
 
“That this Conference notes, the STUC Youth Committee would like to express its solidarity 
with the current strike action taking place by Glasgow City Council homeless caseworkers, 
who are fighting for fair pay and who proudly do a job that helps some of our most vulnerable 
in society. Their demands are modest considering the responsibility they hold and they 
deserve to be paid accordingly. 
 
“Additionally, we support the campaign of Robert O’Donnell, a gardener employed by the 
SECC, who was recently unfairly dismissed under dubious circumstances. UNISON Scotland 
believes that the SECC sacked Robert due to his union activity, who was attempting to gain a 
recognition agreement and improve the diabolical health and safety practices of his employer. 
Glasgow City Council, who own a 91% stake in Robert’s employer, have failed to support his 
reinstatement or even enter into talks to solve the dispute. 
 
“Conference urges the Council to take its head out of the sand and help facilitate a speedy 
resolution to both issues.” 
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Scottish Trade Union Centre 
333 Woodlands Road 

Glasgow 
G3 6NG 

 
 

 
STUC UNIONS INTO SCHOOLS 
 

To contact the STUC Unions into Schools Team please call or email: 
 
Terry Anderson – Tel: 0131 474 8046 / Email: tanderson@stuc.org.uk 
Pauline Walker – Tel: 0141 337 8105 / Email: pwalker@stuc.org.uk 
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